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' some instances students and teachers from all 32 of the area'sg
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effects of library ffse-and the effects of other variables upon the
user,’ the following data sources were utilized: (1) the proposal fod
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Abstract of:the Study ©

~

. : . N o .
This report presents Xhe findings of an évaluation of the Bethe] -

Regional Library/iedia Centdr. The Center was established by the '

Bureau of Indian Affairs' Bl gency in, 1971 to serve federally

- operated schools in Eskimo vi]]ages of Southwest Alaska.
A var1ety of approaches was emp]oyed in the meaSurement of two

central eva]uat1on objectives: the assessment of the Center as an z

I
12

exemp]ary resource and service, and the impact of a regional 1ibrary/f
media resource on the learning outcomes of Lskimo 'students..
‘ Mu1t1p1e approaches and meesures, espec1a11y in the measurement ,

of 1earn1ng outcomes, were essential in] counterbalanc1ng thi\bas1c

N

d1ff1cu1ty of separat1ng the effects of Library Yse as a var1ab1e

7from the effects of other variables. To accomp11sh this a wide range

of questions, a variety of -analytical designs, and a var1ety of
"statistical procedures were employed. Uith regard to the f1rst
evaluation Qﬁgective, the study revealed. that the Center is unques-
t1onab1y an exemplary resource and prov1des outstand1ng service to

the teachers in the Bethel Agency Schoo]s

4

Measures re]ated d1rect1y to the second eva]uat1on obJect1ve,

K
.the' Center's 1mpact on ]earn1ng outtcomes, revealed conv1nc1ng v

evidence of the benefits of.the Center's resources to the pr1nc1pa1 ‘. '

L

1ntended beneficiaries, the Eskino students.

-
~

The Bethel Agency may take Just1f1ab1e prtdev1n the estab11shment
and na1ntenance of an outstanding educat1ona1 serv1ce programvwh1ch
might we]l serve as a model for many other sﬁm1]ar1y remote and -

isolated reg1ons.




. C T CHAPTER 1

) INTR()'DucnoN T

' o Do . v
Purpose . ' C R Sl 7T

The ‘purpose of this study was to evaluate the Regional Library/

. 4 ‘g .
Media Center operated by the Branch of Education of the Bureau of* Indian
~ ~ :

\\Affairs' Bethe]‘ﬁ@ency The Center is located in Beth 1, Alaska, and~

serves\32 federa?]y operated -schools in villages throu hout Southwest

Maska. e ‘ . ‘
Bacﬁground of the stuoy g . // ’ % .

o - ~

Southwestern A]aska is a vast -expanse of délta formeg by two

>

rivers, the Yukon and the KusKokyrim., Encompass1ng some 100,000 square

" miles, 1t 1s a d1ff1cu1t ]and at best in wh1ch\to ]1ve, With no’ forests,

extremely ]ong and co]d w1nters and permafrost added to poor 011 to
— \

discourage any attempt at cu1t1vat1on dur1ng a very brqef summer.,

v . Geograph1e and climatic factors notw1thstand1ng,’the area 1s the

% .
o~
»

cancestral home of some 13, 000 nattve A]askan Esk1mos who . 11ve in 36 vil-

~

]?@es strung out for the most part a]ong the rivers and the coast11ne

LY

of ‘the B ring. Sea, As ‘with- other Nat1ve Amer1cans, the Esk1mo peop]e

A

'hwestern Alaska are provldedrserv1ces by the Un1ted States

. Government under a trust relat1onsh1p, and the area is 1dent1f1ed admin- -
\\1strat1ve]y as the’ Bethe] Agency of the Juneau Area of the Bureau of .

) Ind1an Affa1rs The serv1ces prov1ded by the Pederal- Government through“gl




;\\ \- -

A / : 'rN\

the Bureau of Indian Affa1rs 1n61ade educht1on, and for many yea#g BIA

¥

" teachers have been;a familiar part of‘v111age life, performing many
" services‘not usua11y'as30ciated with the c]assroom. Teachers are the

'.Federa] Government 'S representat1ves at the Jocal level, exped1t1ng a . -7

wide range of respons1b111t1es such as the order1ng of fue] and food

h transportat1on of children to boald+ng‘§55671s, and prov1d1ng emergency

medical treatment, to npanie a few s ., P
o]s in the.Bethel Agéncy today gfanging from

"+ The BIA operates 32 s

a one—teacher school with* e1ght 11dren enrolled to a#h 11- teacher schoo]
7

“with an enrollment of 193. Seven of “the 32 schools provide a kindergar-

ten program in addition to the f%rst throudt e1ghth grades_found in each
‘ i ‘ 5
of the schools. (Some schools have no- seventh 0¥, eighth graders.) Two

L. .

number of students t/’

.

Many of the v111ages have a native Esk1mo 1anguage Yup1 s S the1r )
. Lo A
everyday med1um of commun1cat1on In these v111ages the cﬁ11dren S '

’ >
exper1ence W1th thei’r second language, Eng]1sh begins when, they starf:;-\;\\§;\\\\

School. In some other v111ages, EngJ1sh has been adopted as the home

1angyage, and has been in ‘use for as long as a century‘ Thus, Eng]1sh

is_a second language fOf *Eﬁy“tsk1mo ch11dren oj/jhe popu]at1on,1n th1s Jh .
‘study,.wh11e it'is the home language for oth R T
' The geography of the Bethe] region makes Tog1st1cs the number one - -{
. .‘prohjem in prov1d1ng any of the needed services to the Eskimo v111agers.‘/1,‘
Thére‘are Jo roads or h1ghways between Villages Surface‘transporta—\
t1on i3 poss1b1e durTng the winter in some cases, however by us1ng the ‘ “gf
: r1ver as an automobile road. A thoroughfare is cleared by snowp]ow,

- ‘ h

and passengqm cars and trucks traverse the th1ck ice roadway w1th ease. . .
i7. e

- ' J
_5}.11 . i "2"“ X ) ci




' "';Xm

as-{in all of ]aska and the far horth, 1s the a1rﬁlane, which carries w

'1mg $t11p At other v11lages the river serves the p110ts of *the single
\

”pont ons during the brief summer.

7’

t ] S
—

The advent oftheh:nowmobi]e or "sno-go" hﬁs réb]aced the dog,teén/ for o

meeting many of the Tocal transportation needs s1nce like the tea and

‘

sled it needs no c1dxred or paved h1ghuay \\

/

By far the most W1de]y used mode of transportat1on in the region,

peob]e and a]] manner ‘of goods su1ft1y and easily between/the supply

and |communications center, Bet , and the many remote and isolatec
Y

. v11]gges Some Tocations have a reasonably dependable year- -round ]and-

_ Qng1we aircraft as a runway, landing on sk11s in thé wintertime and on

—_—

of couyrse, and a great deal of feverish activit is required to bring
in pr'digious tonnages* of goods before freezeup. Restock1ng of supp ies

of all kinds for the v1]1ages, 1nc1ud1ng evehyth1ng needed for operation

-
of the schoo]sJ‘Js hand]ed by barge from the OCean going freighter North

" Star, dperated by the BIA Juneau Area 0ff1ce, which puts in to Bristol

Bay afder breakup in the spr1ng Small boats are’ used by the v1]1agers ~
for fishing and for carry1ng persona] goods dur1ng this time of year s
’ ’ N

a]so
villages, A1l goods needed for the operat1on of a v111age school must RN

the beg1 ning of the new school: year v

\
A

‘The egiona] Library/Medid’Center Under these conditions one




.

o
educational program, and the Titeirature provides p]ent1fdg ev1dence
that the job has indeed not been an easy one. The Bureay of Ind1an
Affairs has had to overcome these and other problems in prov1d1ng
schools and pxograms in the remotest of'areas, and like most education
agencies has carried on a continuing effort to improve the quality of-
'ité educational services to Eskimo children and parentsf Part of that c o
effort has involved an attenpt to-provide comprehensive 1ibrary and
media learning resources to the schools in the Bethel Agency in order
o-partially eqha]ize the learning opportunities of Eskimo children

with those of chi]dren living in more favored and accessih]e urban .
1ocotions. ’ |

The idea for e;tablishing a regional résource center was first
proposed to the Comm1ss1oner_of_lnd1gn Affa1rs in 1968. (Crawford
1968) The concept was called the Air Bookmobile, referring to the
delivery system wh1chtwou1d be used in the distribution of books and
other mater1als L

A bas1c assumption on which the concept was: established nas that
throughout the United States the library is an essential apd 1!tegra1
part of the educational system, a part whieh must be of highest quality ‘ I

if it is to carry its share of the educational responsibility, - The

/o

challenge was to deliver high qua11ty services under extreme]y d1ff1cu1t
~cond1t1ons in the most efficient and effective manner poss1b1e

As with most innovative ideas the Regional L1brary copcept was not
g1ven immediate universal supportfand was not funded for f1sca1cyear

11969. It appears from the record that the proposal was not resubmitited

or.fiscal 1970 although other courses of action were undertaken which

i9 . .




\

led to the de facto establishment of a regional Tibrary with a highly
\

qualjfied director on board, The Director erepared a new proposal
 which was submitted by the Juneau Area Office for FY 1971 funding, a
proposal wnvch requested'fqndlng frqm”both Title II and Title III eﬁ*;
the E]ementarx_and'Secondary Educat{qn Act as well as planning fungs

from the Juneau Area for early childhood education. This propoiggee

funded, and additional funds were allocated from T1t]e I of ESEA for \\
A

the establishment of the Regional Library. - ' ‘. s
" The L971 72 school year was the f1rst funding year of the Betﬁ?t’/
Reg1ona] Library prOJect, which cont1nued to carry jointly the or1g1na1 ¢
“~i3t]e of Air Bookmobile.. . ‘ .
The three year funding cycle provideg&under ﬁ/;]e ﬁ{l the 73
“innovative t1t1e of the Elementary and Secondary Educat1on Act came
to an end in 1973 Since that time the Béthel Reg1ona] Library -has
.been cont1nued by the Bethel Agency as a part of the regular educatlion
.'program, but now in comb1nat1on with the Instructional Materials Center
which ex1sted before the L1brary was estab]1shed That combination is
.reflected 1n “the recent]y adopted name of Bethel Reg1ona1 Library/

Media Center. “

Statement of the problem 7

The proposa] to establish a reg]ona] ]1brary for the Bethel Agency
specified severa] objectives, the most g]oba] of wh1ch ca]]ed for
estab11shnent of. "egemp]ary 11brany sehv1ce for a reg1on of the State

of A]aska thCh wr]] ‘serve as a model for future development of 1.brary

serv1ce throughout the state ! (Mudd ]97]) S ~ﬁ%qc,‘,‘ ’

20
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The proposal contained provision for annual evaluation of the

program and listed one Tibrarian/evaluator and one reading specialist/
< / N . &
evaluator in its staffing pattern. These evaluators were to make at

1east two trips to Bethe] and visit at least two schools on each trip, //4;;ffj::T'

//

one in Hovember and one in May. Each evaluator was to submit a written
evaluation report after eacﬁ visit. This function has not been per-

formed jn a formal sense during the perioa the Center has been in opera-
tion.: The funds requested for the evaluators as well as for a “dissem-
gnator” vere deleted from the proposal prior to approval. The "djssenﬁ.

inator" function was to be that of journalist responsible for writing

and distributing press releases periodically, a fuﬁction specifically

€ v
included in Title III guidelines, and for designing and producing a

ﬁna] brochure on the project. . <

. The evaluation and d1ssem1nat¢%n fpﬁ§t1ons are both conggdened .

S
P

by project administrators as ess@#t1a] to the overall, g]oba] f1rst =
objective, that is: o .

-a. to the identification of the.library as "exemplary",

and to the assessmenﬁipi"U1e quality of its services

"equal to services to be found in an urban area," and

‘o

to the determ1natﬁon of qu&i&ty and effect1veness

~

sufficient to serve as a "modgﬂ “for future deve1op-

Y ment of’statew1de 11brary services." = - .

&

It may be added that some belleve the Bethel Reg1ona1 L1brary/Med1a

Center m1ght serve'as & mode] for many other areas where a sparse, *

kY

widely scatuered rura] popu]at1on s educational needs nust be met.

The prob]em, then, wWas to*des1gn and, conduct an evaluation study of

© 91

-

* .—6"




" the Bethel Regional Library/Media Center tc ascertain the extent to

which it is accomplishing its 'specified objective of establishing an

-~ '

exemplary 1ibréry/media service for rural Southwest Alaska,.and to
medsure the impact of that service on those u51§§ and.recejving that
service. Thus the two major objecttves for the eva]uationtstudy are: .
1. to assess the quality of the Bethe]‘Regidnal'P 4
Library/Media Center as.dn exemplary operation, and 4

2. to measure the impact of the Center's services on .

the learners reéeiving those services.

Definition of terms ..

Evaluation: the process of. determining the kinds of decisions that - .
" have to be made, se]ect1ng, co}iect1ng, and ana]yztng informa-
taon needed in mak1ng these d°c1s1ons, then report1ng this 1nfor-

mation to,appropr1ate dec1sion makers . (Klein et a1, L970)

v High Users: those schools in the Bethel Agency BIA which vere, :u 7

determ1ned by the records to*have ordcred and received the

%

~Jargest numbers of library/media materials during schod] year-

1974-75. Th1s term is also ass1gnedito students and teachers )

. within the schools. ' ) i . -

. Low Users: those schools in the Bethel Agency BIA wh1ch were -
determ1ned by the records to have ordered and rece1ved the :. 7 S
;ma]]est numbers of ]1brary/med1a mater1als during school year

1974-75 This term is also'used to designate students and

¢

)

teachers within the schools. ' 2
Library Use: refers to a quantitative measure of .the average
¥
y : - 22 7

«
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_7- - , "" « (9 - v
. . .

. hd et




;
number of library/media items per pupil

during a school year.

. .
. /

Limitaions

e

~ what?" Nat1ona1 standards‘for medf genters vere des1gnat
criteria'with wﬁich‘the Center y utﬂ'be compared, yet i ). many ways *
this Center is 11ke no other ; f very real sepse/ then, any ‘
compar1son of th1s Center {ith ény other will no eaei]y reflect -those

,aspee‘ts which make it ique' 3 n, very unhsda] * reumstances, bpt will
ee Timited to-the basic Erirerié recompeadyd as national'stanear .

~GF the Librar edia Center updn stydent
.

"

here are, fg ,/ C rlcu]ar'dﬁfferences among the 32 /o

village sefiools f;f/f r there are d1fferences related to h6ﬁ////\

~

e

/ ‘
level, there are/igsh/d% ferences as .the presence of b1-

cath tegehe? plans and 1mp1ements p;ifi/eggh d///;;/the/cT/ssroom

.

1ingua]
some<ﬁEhools, and in other schogls no programs other ‘than the one

carriged.on daﬂly,by,the c]assroom teacher.

Ih'aqdit1 there are 1angﬁ§é§;gl;£é?5nces. Native Eskimg lang-
'Uqge §5eakers predominate~ sb@e‘ chools and villages, except for the

-
PN

teachers, while brher villages claimso_have been predominantly English-
. .J\ M A .

e,




onmenta] differences. Some v111ages,'10cated near or ‘on large inland
rivers or in the Kuskokwim delta area; huVe genera]ly more freguent
centact 'with people, ggods,,and services of.non-Eskimé society. In
such 1ocations,(severe weather:is counterbu]anced by the advantage of
preximity to the more méjor community of Bethel on the‘Kuskokwim Riven.
Aircraft can take advdntage of breaks in the local veather more readi y.
Other villages are much more remote, 1so]ated more frequent1y and for

longer periods, owing to both weather ahd d1stance from other commun-

. /
ities. ‘ ’ . . /

~ ¢ r )
The educational circumstances surrounding learning outcomes of the

-

Bethe] Regional Library/Media Center, SPch variables as location,

.

majqr curriculum differences," and 1anguage d1fferences have been contro]led

Y
N

for as carefu}]y as has been feas1b1e.;
. V@riab1es which are uore elysive qreethoée of the teacher in the
v . . ’ 0 . .

classrogm: what texts are used, how Tessons are planned and conducted,

{

how student work is guided and .evaluated, and how resourCes of the L1brary/

/

I
Med1a Center are put into use once they are ordered and rece1ved Ques
' t1onna1r°s have been emp]oyed to establish some certainty about such

events and attitudes as the perce1ved value of 11brary/med1a mdter1 1s in’

.

spec1f1c subject’ matter areas™and the teachers' actual u/;]rza:/?

~

management patterns. ' s

- /

But a major point to keep in mind throughout this repor is that
/
the level of Library Use itself is probab]y the result of/?fcomb1nat1on
r

of chtors: teachers who believe that their students canp’ read, t&chers

> /
’ : 24
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.

who, believe they have enough instruction mater1a]‘to work through

v

wi thout bringdng in additional materials, among others. Certain specL . R
ific factors, such as the amount of time given to teacher~gu1ded read—

ing 1nstruct10n, have been ferreted out from quest1onna1res, and emp]oyed < B

R some-analyses. ~ L *
. - S

To summarize to this point, while there are a vast number of .

. variables that are doubt]ess going unana]yzed every effort has been

~ >

made either to control for, or to spec1f1ca11y analyze, a wide range‘of -

=

g variables that may be important in the matter of student learning out- -
\ ’ . ’) k )

¢ »

— Major/ouestions
_ s\study has been guided number of quest1ons pert1nent to
- major aspects 01 brary/Med1a Center evaluati These quest1ons ,

. focus on ‘the two magjor areas*of\lgportance to this evaluation:

quality of Library/Media Center serv1ces,‘an the learning outcomes'ek—

_— " hibited- by students rece1vang these serv1ces. The maJor‘quest1on '

4

d]scussed here7\wh11e specific research hypotheses are/presented 1n the L

var1ous appropr1ate subsect1ons of th1s report/a1oﬁ/ w1th ana]yses and .

: reSU‘lI‘Sw-—-‘ ,r.—-————~ . - >/‘\ -‘» . - .

< ’,
o ‘ / ~ _‘\\\‘ ) (

i). . - e [

Qua]1ty of serv1ces\ Schoo] staff members were asked to respond

to quést1ons about the adequacy, eff1C1ency, and_value of Library/Media

Center resources. To uhat eéd;nt is exce]]ence perce1Vz:j//Io/uhaff//f/i/
extent, ¥s 1mprovement thought lmportant? Whatare]at1 ip s eyident




\

Center Use Questionnaire.

v

between perceived €a1ue of the Center and imp]eﬁentation of available

¢

resources in classroom program planning and/or professional growth?
»

. These quest1ons w11] be the gu1des for eva]uat1ng responses to the

Teacher Background Informat]dh Quest1onna1re and the L1brary/%ed1a /' \

.

L

Learning‘outcomes‘ A number of questions direci the analysis \;;7

schoo] to 16 ] for another ;}bese f1gures are %ased on the recent
. \._../ P
Uvo—year per1od "(1973- ]9757/ It uou]d seem that d1fferences m1ght be

¢ -

/ ~

d1scerned between c1oze read1ng comprehens1on scores of Low L1brary

Use and H1gh lerary Use student , assum1ng the ]1brary mater1aJs are

. used once they are ordeged and rece1ved ' f/\\<,' :

N
Next ‘con51der1ng the' “know]egge of the wor]d" thought by the, -T\\\\;

]
that stud ‘ts in Low Lvhrary Use s¢hools would fare.less well than

‘reg1ona] Tibrarian to be {/oortant for Esk1mo ch1]dren, it is poss151e

students .in, H1gh L1brgry Use scn o]s on comprehens1on tests of read1ng

mater1aTs uwth content not par icularly related to the Aaskan environ-

ment. - Several qu‘e‘st]ons aryse heref/ Will s%tudents who recewenre
TTbrary orders perform e a]]y ue]] on both/types of content, or u111

Alaskan- or1 tad cont t.e11c1t better}ififopmance than non-Alaskan

nsh1n will be demonstrated

A
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: . R WA L ,
gtudents? What ki:§§ of raading Hreferencesﬂwilf be exhibited by: the
, Students? -

<

1n “hewe 1anguage oackgroundﬂfthe USe\Qf c]oze 1nstruments show]d reveal™ N
3 = T
age‘pr§%1c1ency d1ffe¥@nces among these childr

ng]1sh\speakers he d1fference

that d1st1ngu1s§es setond ]anguage 1earners fro \\at1ve speakers of a
\ -
\]anguage is that native sp%gkers f1l] in funct1on words (e.g. articles,

‘\
~

conJunct1ons, prepos1t1ons) with reﬁat1ve1y\mor accuracy than they fil

-~

(\

1n\content words (e g. nouns, verbs, adjectives, advetbs). (K]aﬁe\et

P

e-learners the_reverse is true. W1l this _
\

- resoyrces.
Another type of analys1s may reveal di fferences among errors made

by Higﬁ versus Low Users of library materiels. A careful- study of
) ’ S

\\\ j
N12--
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Ay

erroneous word substitutions will be made, if a further attempt to -

elucidate differences between students in the two genera] types of
schools. " In this ana]ysis, word frequency Wi]] be studied Will
‘there be a tendency for chiidren who have been exposed to moTe library

materials to select fi]] -in words of ]ouer overa]] frequency than

.
.

chiidren who have’ been exposed to re]ativeiy few ]ibrary materia1s7

Greater sophistication in vocabu]ary may be demonstrated by chiidren

-who have read, viewed, or listened to more materials from the Library/

~

Media_Center, than by children who use reiatiye]y,fewer of these

materials.

<

Metroooiitan ‘Achievement Test data will be used in two ways.  f

First keggitudinal information from such tests as administered prior
to estabiishment of the Library/Media Center during the first year
af’ tbe Center's operation, and during the recent school year will be
emp]oyed i1l improvements be eVidenced in student scores throughout
this period? Reading, language, and total scores will be eva]uated

- «« Secondly, using the recent year's scores, what kind of corre]ation is

there. between students cloze reading comprehension scores and

¢

Metropolitan Achievement Test scores?

\ Finaliy, the reiationships between Library Use and certain
c]assroom variabies are exbiored what*c]assroom factors are-good™ =
predictors of Library Use? - What features of teacher attitude and
ciassroom operation are most directiy related to both reading compre-

-

hension and Library Use7

L

N
!
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CHAPTER 11 L - -

. ~ : .. ’ “
— 4 ‘-\“\ . - - * ' \ - .
A ~~PROCEDURES ~ ° Lo :
‘\\\\'\‘ . ) . ‘ . . : . I ' .;’
- " Fhe subjects , data sources, and general methods of this study \arZ

" “the topics of this chapter. Vo BN

Approximéte]y 2660 Eskimo children of 32 remote bush and coastal
Southwest A]as?an v11]ages along with 124 teachers serv1ng those}
.v1T]ages compr1se the popu]at1on of this study.

The sample se]ected for most of the data- gather1ng 6f this study

cons1sts of 479 students and 36 teachers in 12 schools. 1In sevéral ’

parts of ‘the study students and teachers of a1l 32 schools ‘were inclu-

ded, as in the comparison of Metropolitan Achievement Test data and.in

. -%éﬁ attitude assessment using the L1brary/Med1a Use Questionnaire.
The sample cons1sts of the children_in grades two through six in

the 17 schools, along with the1r teachers. First graders were excluded

T

as, ihexperienced'readErs. First grade students typ]ca]]y have less than
- adequate exper1ence w1th encoding tasks such as are 1nvo]ved in complet-
ing cloze tests
- . . - - ’ - Ll ¢
Since'weather and airstrip conditions are a major factor in access-
ibility' of the schools, strict random sampling was not feasible. Thus,
it was decided to base sample selection on several other features,

primarily Library Use. ,

The school selection method was described in detail in the prelimin-




T

~

ary report. (Learnfng Research Associates, ]§75) Br1ef]y, the main

@

effort 1in se]ectlng schoo]s for testing was to equallze as much as
possible all other variables such that Library Use figures were the

main .differentiating feature. This approach was used to«fac111tate

o 4'...
draw1ng out the d1fferences between students ip schools wrth high -
S
Lrbrary/ iedia Center use records and students in schoo]s,w1th low use

records . ' ..

.

The average number of orders per student: per school was ‘calcula- -
“ted for schoo1 years 1973-74 and 1974-75. Two rank-order lists were
prepared showing the rank of each schoo] fr6m~h1ghest use to lowest
for eae\\hfluhetho school years in terms of total numbers of ]lbrary/
medra mauer1a1s ordered ) . ‘
Stab1]1ty of use "over the two years as well as amount pf use for
a given year was considered 1mportant to possible long- range 1earn1ng
.outcomes, thus the next step was to. eliminate from cons1deratJon those

-

/ schools wh1ch shoved cons1derab]e fluctuation 1n number of'11brary/
media’ oréers fron one yéar to the next. Schools which*varied by f1ve
or more rank order positions between the two school years were e]1m1n-
ated, y1e1d1ng a list of 18 schools which could be ca]]ed stab]e -users
over the two- -year per1od ‘. . ' : f
To determ1ne two groups, H1gh Users and Low Users, several more
criteria were employed. An 1mportant task, as stated earlier, was to
equalize the sample as much as possible on the basis of other major
.

inftuences within the programs of the varfous schools. Sbecia] educa-

tion teachers and bilingud] programs are two examples of such majer

»

variables. The presence of kindergartens is another. ,Characteristics

S -
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" Data spurces

of the 14 schools finally selected are presented in Table, 1.

- 4 ,

e TR . AN
« - insert TABLE I.here © e a

- e o G - - . -

‘<

Althoughitwo‘groups of seven schools each-comprised the final

-

selection, the.flna1 number was two groups of six schoo]s each.

.

Neather and a1rstr1p condltlons prevented V]S]ts to the othepr two

. schopls.

+

A11 thildren in grades two througﬁ siX who were present on the

day of the research team's visit. o a schoal for testing were 1nc1u- '

ded 1n some ana]yses, whlle a randbm ‘sample from themain samp]e vas i

‘used in other cases. Tab]e II presents enro]]ment 1nTonnat1bn forv

each of ehe five grade levels in the schoo]s vihich vere visited.
Table IT also shows the average number of‘ﬂlbrary orders per pupil
annuaj]y‘fOr 1973 to 1975. S o

-
A

-...-_..—-___-...__--_..-..._—

r N °

=

A number of data sources weré used in the study. Several of

P

these were used in more than one-analysis. _
' hY
-~ . Y

“Proposal. « The basic information on the establishment Jﬁ.the

Bethel Regional Library/Media-Center, was derired from the' proposal

prepared by the® Director for cont1nuat1on of funding under Title IIT

ESEA. Th1s proposa] was submitted in April, 1971. The proposal

32 . N
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© TABLE 1

.

Some Characteristics of Sample Schools
L)

]
High Users

n= 7 schools

<

" Low Users

n= 7 schools

mean teacher-student ratio:

mean number aides per school:

mean number library orders per student:
total number sppcial ed. teachers:
total number kgsgergartens:

total.number biPingual programs:

total numbgr students:

mean teacher-student ratio:

mean number aides per school:

mean number library orders per student:
total number special ed. teachers:
total number kindergartens:

total number bilingual programs:

total number students: -

4




e TABLE II ! . -
N ‘ ~ ‘4 !

]

Enrollment in Sample Schools, Grades Two through Six
§ v

-
2 =

.School‘]Z

Grade: 2 3 - g 5 6 \;rg¢a1£\~ Average Annual
' - Library Orders ..
per pupil N
High Library .. o
Users: ' .
School 1 3. 6 8’ 8 5 O " 164
-School 2 3 .3 4 310 23 135
School 3 10 11 7 11 3 42 X 6.9
School 4 18 8 4 6 7 43 g .
School 5 20 15 .16 1N - 13 79’ R
Schodl 6~ © 7. 12 2. 137 51 . 4.
' 65 55 51 52 45 268 @
2 ’ o / \;g

Low Library - | -
psers: -
School 7 10 5 10 1N 22 58 3.9
School 8 12 1 .5 8 6 e 3.3
School 9 8 19 5 E 12 70 - 2:2
School .10 9 s iz 4 9 .44 L1d -
'School 11 n 8 8 4 3 n 1.2

oy 8 7 6 3] 1.0




prov1ded such 1nformat1on as goa}s and obJect1ves, program content,

i)

and procedures

*Library use records. The Director of the Bethel Regional Library/

Media Center has kept detailed records’of &onth]y library/media orders

7

received from each 3ch001 in the Agency. The records for school years

?

1973- 74 and 1974-75 were used in the study to calculate 11brary/med1a
AN .
use by al] schools for purﬁgses of compar1son Orders p]aced at eacﬁ °\

grade level were not tracked .S0 schoo] figures formed the data éese used

~ -

.

in this Study.

The average number of orders for materials perlstudent over this

v

two year period was calculated, using school popufation statistics.

This Yyielded a Library Use score for each school. The variable referred
to as Library Use Lhroughout the rema1nder of” th1s report is the ]1brary
I “use, score thus der1ved o S ] | o
| L1brafy.Use scores const%tytedithe basis for, initial selection of
the two mangJtesi gﬁoup%:. ﬂggh Users and Low H§ers
A Caution is in order here Amount of use as indicated by the High
Use and Low Use designations is not assumed to reflect quality of use,
teachers' abilities and dedication, or student intelligence. Pr1or\to
this repert the Director of-the Center made no such distinciions herse1f -
7 ;%preferr1ng to provide all requested,matenaals and serv1ces and to encour-g

age requests from all schools. - L 3 -

Metropo]ithn Achievement Test records (MAT). The MAT is adminis- ¢

+
v

" tered annually in all classrooms' as a regular part of the testing [f
programiin the ?ethe],Agency. It s recogni zed that any hypothesizeiﬁj .
i} \ . | g‘f '
-20- f’
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.

e improvement in MAT scores from year to year could not be totally

credi ted to availability of sesources and services from the Library/
Media Center However, it would seem that if performance d1fferences ‘
shou]d be revealed that corre]ate with Library Use data some' part of
T the 1mpact could be attributed to the Center, -

The original study design inc]uded ana]yses on 1od§ -range data, :
including the 1968, 1972 and 1975 MAT scores for all 32 schools. It ‘
was fe]t that the 1968 data wou]d prov1de perfornance information for LS
“a year preced1ng the ava11ab111ty of ‘the resources of. the: Center The '

1971- 72 scores would 1nd1cate ach1evement performance fo]]oW1ng zthe.

- f1rst year of the Center S operat1on and the 197ﬂ 75 MAT data would

Ve

Y

1nd1cate performance during. the fourth year of operatlon

MAT records from the three years were sought in the Juneau Area”

0ff1ce where such documents are kept after they are co1lected from
the var1oushagency offices, It was found that 1968 MAT scores were
recorded in the form of grade Tevel median, rather than mean scores, and .
the data were Tess’ complete than ant1c1pated Thus, only scores from
* the 1971-72 and 1974-75 testing are included in-this stuﬁifﬂ
MAT information was available for T9;1-72‘on1y in the form of
> grade Tevel means for each subtest and for the total batfery for each

m’_/,,,———of'fﬁe 32 schoo]s in the -Bethel Agency. : The 1974 75 1nformat1on was™

/

supp11ed in the same form by the Bethe] Agency. A feature of the
1974-75 MAT data is that it differs in scoring procedures from thoe
‘1971-72 data.” The 1371-72 MAT tests were sent away for machine scoring,

¢ vhereas the classroom teachers adininistered and scored the tests for
'i 3

~ -their own classrooms in the 1974-75 testing period. Agency pé]icy'

i * ~/ - 38 - S
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de‘zrm1ned the details of test adm1n1strat1on and scoring in both

N . . -~

caseS . .. \
The d1fference in scor1ng procedures may make a-« d1fference in the

amount of error present in the MAT data. There is also a difference

in test administration ré]ated to one ana]ysis which uses the MAT scores

and c]oze test scores. The teachers both administered and scored, the

HAT for the1r .own classrooms, uh11e uhe research team.adiini sterad and Lt

. scOred the cloze tests for altl students participating in the: study

Thus, there is a d1fference here in both ho and how many were 1nvo]ved

S

in test administration and scoring.

,/"'7.

Read1ng Preference Questlonna1re ” Each fourth through sixth -

-
”

grade student in the study comp]eted a Roadzng Preference Questxonna1re

This was in checklist form, and vas adm1n1stered ora]]y, w1th the adm1nf

1strator read1ng aloud €ach item on the form to the group of students_

]

who checked- the1r read1ng preferences The™ quest1onna1re prov1ded infore
mation on the students perceptions ‘of the frequency with which teachers

read aloud to/iheﬁ:,the most recent books the studEnts had read, and the "

L
kinds of stories they Tiked best. o \r St

N ’ o

" Teacher Background Questionnaire. The Teacher\Background Question- -

naire was designed to prov(de information about teacher educatjonal
' /

background, length of service as a teacher, perceptidn of students'

language dominance, daily classroqm schedules, and curriculum content

in each teacher's c]assroomt It consisted of both rating scale items.

and fill-in items. Th1L questionnaire was'intended to provideA partial
check, as well, on the L1brary/ded1a Quest1onna1re 1nformat1on The-

,23'7
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/;///IeﬁEﬁer Background Quest1 naire vas mailed-out with return enVeIOpes

prior to the reoearch/team s testing'sessions at the schools. T

. i - S1nce the L1brary/M4g1a Questionnaire was:distributed. to school

/ , .
/‘ staff;memﬁerg/;uring'the Visits of ,the.research team, it was intended

_ that therearlier mailing procedure with the Teacner Background Question--

. . . ; A
naire would a]]ow\for relative independénce of the two instruments.

Staff memBers_inAaT% 32 schggl; received this questionnaire, with 75
. ' ( 2 :
percent :returning them.’ PR , . .

“ .. .'(, . . N ’ P

_Informal interviews. At each of the 12 schools the research team

visited a point was made of talking to staff members about several
' \
. topics. -One such topic was the kind of 1oca] (in the schoo]) 11braryy///

;znd madiag co]]ect1ons ava11ab1eg Another topic was the kind of 1angﬁage ' cLT

1nstruct1on prov1ded for students who were non-English. speakers at the

.« v "

time they entered school. This 1nfbrmat1on too was forthcom1ng

: through the 6a11y schedu]es and curr1cu]um content provided by teachers

on the Teacher Background Quest1onna1re. Such informal interviews served

. /
3 td‘cﬂarify what was meant, for example, by “language pagdod" qn the back-

ground questionnaire. Interviews at/b”éerved to tap spontaneous reactions
, 2 :

. to the value of an "fn-house" 11brary/med1a collection compared to the

-

resources avg;lab]e thrdugh the Reg1ona] L1brary/Med1a Center.
B / !

- Ce e - > !
/’/f’/W//, Library/Media Use Quest1onna1re A L1brary/Med1a Use Que$t1onna1re i

‘\“ml

P

was designed pr1mar11y as a rating instrument for measur1ng att1tudes

-'z

and opinions of teacher -users of the Bethe] Reglgna1 Library/Media Cent

mater1als and serv1ces Most of the 50 items on the questionnairé

employed a four-point rating seale on which respondents could indicate
o ¢, " Y 0.
. é){g - ) R 4

//7 ‘” ’ .' \

[ e . —23— - o
. . . , ' R
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K

. The 1nst1unent, vitich has a re11ab111ty coeff /ent’of 0.87,.

sdught users op1n1ons in six categor1esz/qncTud1n‘ eff1c1ency and

4 D

T~
effect1veness of the Ce

ness of mater1a1s, use of mater1a1s, perceiyved outcomes, perce1ved 1m

—

- pact on- the vil /9c//and/recommendat1on for improvement.
. >
.f.‘

"
]earn1ng outcomes was undertaken

1oie tests. The measurement
7

pr1mar1ky through the use of - the’ cloze procedure for test1ng reading
comnrehens1on Thas procedure was se1ected because of, i%s va]1d1ty, .
rePﬂab111fy, and efficiengy in preparatlon and scor1ng (K]are, 972)l'./
In brief, .the Cloze: procedure 1nvo1ves de]et1ng euery nth uord ;// \f

o
- from a written pass ge .The task of the reader then, is to f1]] in.

the blanks 1éft in p]ace of the\ deTeted/:orch ’ *

, In thg%//use as a measure of read1ng comprehens1on, c]oze tests
;//;47///»hﬁve'been,found to corre]ate with convent1ona] reading comprehens1on
\ o
2 tests n the range of .73 to .84. (Bormuth, ]968) ) C

For the present study the c1oze.procedureKenap1ed the researcheré

P

to test students' reading comprehensdon on a var%ety of materials from =~

the Bethel Regional Library}Media Center. Making use of such'materia]s

seemed much ﬁore/apﬁropriate for a study of the impact of the Center

than relyinéksole1y on.conventiona] standardized tests. (

- The content of the cloze tests in this study was/comprised of

relatively short/(approximately 150 to 175 nords) passages se1ected,//
89 ‘

=24~

s




from unc1rcu1ated books at the Be»he]

3

chosen so that the read1ng test mater1a1 W

enter. Uncircubated books were

d be equa]]y unfamiliar to

all students.

~

) \b‘ '\‘: . ) . “ ‘l . .
Stories were skimmed for content, and portions copied for applica-
- “ tion of readability measures and more critical review. In general the °

stories wefg” about ;;;Eh% » famiTy Tife, and“ch11dren : ) "y

P

Qpe ob3ect1ve of the study was to ascertain whether any d1fferences A ‘-«TV'
B X -

in students' comprehens1on m1ght be revealed between Alaskan- or1ented

mater1a14an non- A]askan oraented mater1a1 For each gradL*Téve] to be
e

tested non~A1askan and Alaskan stor1es vere equated as much as poss1b1e

~
r '"y-

for both readab111ty level and story. theme '

»

. ’ Stor1es were first se1ected on the basis of the Fry readab111ty - ‘f B
RN , '
tevels given in the E]ementary School L1brary Collection Cata]og for. 7 ’

. Y
- first through sixth é/ade reading levels. In addition the Da1e~Chal} ‘
. s y 4
L Readab111ty Formula was app]med (Da]e and Chall;. 1948) - Sy
Tab1e III presents the ten- story titles from wh1ch passages vierg ' )(47;//‘W

" selected, the Dale- Chall readab111ty raw score, the Alaskan or T

. - S
,ff Alaskan or1entat1gn of the boogs “and the grade Tevel wh1ch’pas ages \ s 'ff

, from theéhooks/were used. -1t shou;d/he/ﬂgje that the Dale-Chall for~ - 'E;J_
S > X - :'1“ &

. /" mula i; oprooriate—forﬁassessjggA eadab111ty from th- glurth grade up. ff s
For fourth grade through™sixth grades the readab111ty levels vere

om ;/f B ;
s -

Tower fourth’fﬁrou;h/:pper fifth ghade Thus, the raw,scores‘g1Ven*for

T s

second and third grade mater1a1s are not accurate in terms of grade o :;;/(//

- 1eveh but they.are useful as a bas1s for equatj readab111ty 1evels

9f the materials. For second and third grades the Fry formu]a 1nd1cated .- "j




" ¢ grade readability levels.
\ .

7

- - N 4 . N
In an effort to maintain student interest and ‘attention in what

0

- was predicted to be a relativel§ difficult task, the researchers

N Id

decided 'to adm1n1ster several short passages rather than oné long one -

\

at the~d1fferent grade leveTs, T e 2N

]

Second graders vere administeréd two passages, one with an Alaskan °

4

and one with a non-A]askan theme Each passage was about 175 words
long, w1th every seventh word de]eted y1e1d1ng 25 bllanks in each passage

L4

or. 50 b]anks totally. © > .
Th1rd graders were tested on four passages in which every seventh

word was de]eted,y1e1d1ng a tota] of 100 b]anks 25 per passage.
Fourth through s1xth graders' passages were constructeﬁ with an

every-fifth-word deletion scheme. Four passages comprised the mater1a1s

. ~
at each of these grade levels for a total of 10dlz]anks, 25 per passage

B]anks to be filled in were lines uniformly 15 space% 1ong

. Severa] .complete sentences 1ntroduced each ‘passage, and each

\bassage ended w1th a comp]ete sentence c \\\g?k" '
’ . To 1ncrease reliability, each passage was prepared ™m,_a$ many
. different vers1ons as the de]et1on~scheme would allow. Five different

vers1ons of each passage “incorporating. a f1fth\word de]et1on pattern, N

\\

and seven versions of each version us1ng a seventh word deletion scheme

were prepared. This yielded a totd of 58 versions for the 10rpassages..
' 'l N \\ . i
" A total of.479 clozo tests was administered. _Tests were administered

W
©




TABLE 111

Readability of Cloze Test Stories
# ., .

Story TitTe | Dale-Chall Theme . ' - .Grade:Levels
, ) - Raw Score . . A Tested " -

\

;Qg_Mother's Lap 4.6 <. Alaskan

*The Winter Cat - - L 4. Non-Alaskan

*Eskimo of Little Diomede 4.  Alaskai.

*Andy and the Wild Worm ) 1. ‘\ " Non-Alaskan

The BéyﬁTuk Became a Hunter .4 \\\\Alaskan .

Small Boy Chuku . . 4, Non-Alaskan

Honschii . L . . Non-Alaskan

. . " v €
Biography of a Rolar, Bear . — Alaskan

———

ocks T ) o Non-Alaskan
' . + :

The:Great Fish L . Alaskan

*The Fry‘readabiTit& formd]a p]dcés these stories at the:first througl upper second
grade level. The Dale-Chall raw-scores were used only for purposes of matching . >
Alaskan and non-@]askan passages as closely as possible. . . '
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by the researcn: &eam dur1ng the peripod of Apr11 30 through May 8, 1975.
Standard 1nstruct1ons for cloze tests were given to each group tested
and the different vers1ons of the passages were d1str1buted random]y in

each c]assroom

Methocs

©

'Schoo] visitation. 0f 14 schools or1g1na11y se]ected for cloze test\ "

adm1n1strat1on, 12 were final participants in th1s aspect of the stydy
Two. viere de1eted “from the schedu¥e owing to inclement airprane landing
strip conditions. The 12 schools, then, were visjtec between April 30

"~ and May‘8k 1975‘.~ The schedule consi'sted of visiting twc schoc1s each day,

with travel from one 1ocat1on to another taking place by a1rp]ane during

the lunch hour.

4

High and Low Use schools were counterba1anced t%r morning and after-

noon visitaticn, to eeualize time-of-day effects as much as possible. -
The‘order of everts’at each schco]s was (i) review with school
“staff of’classrocm arrangements for test and questionnaire administration,
(11) .2 warm-up spelling task for students pr1or to adm1n1ster1ng the
cloze tests, (i1i) administration of cloze tests, (iv) administration

¢
£
of the Reading Preference Questionnaire in the fourth through sixth

.grades,*and (v) brief 1ntervtews wjth teachers regarding the students,

the curriculum, teaching nwteria1s and 1oca1 library co]lections

~
L

) In addition, as a f1na1 part of each visit, the research team
,checked w1th schoo] staff members on the compJet1on and return of’the

Teacher Bacrground Quest1onna1re wh1ch had been sent out” 1n advance of

__the v1s1t C0p1es of the L1brary/Hed1a Quest1onna1re were left with

43“
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3 : ’ . ) t
staff members, along with'a stamped, addressed envelope for:direct

-

return of the questionnaire to the researchersw
Details of methods pert1nent to each ‘test and quest1onna1re are
described in.each subsection of this report along with ana]ys1s and ~—

¢

discussion of ‘the data gathered.

Data scoring and analysis. Three‘éndependent judges scored the
cloze tests and tabulated questionnaire information Master sheets

-

:}.~ ‘ were prepared for thé resu]ts of each 1nstrument emp]oyed and also

for the variety of d1fferent analyses, wh1ch were conducted w1th the

w oy

.

resu]t1ng€1nformat1on.~ . : . o ‘

Cloze test scoring employed the exact word procedure, in which

N

oniy the exact‘h::j nhich has been deleted (on a m%nor misspelling of

A . 1t) is accepted correct. This procedure has been recommended\\

(cf Bormutiv, 1968) as the method yielding the most re]1ab1e results. . ]

Computer programs from the Statistical Package for the Social -« . | e

Sciences and the Biomedical CdmputenJPrdgrams viére used for the . .

estatistica] analyses of data. A number of,djtferént hypotheses were y
tested using c]oze tests‘and other data. Descriptﬁons"of methoda .
- ' specific to each such analysis are‘bresented in the appropriate - : .
subsections of th1s report a1ong vith hypothcses, requts, and
d1scuss1on ;o . A o PR

o
[y

Appendix A contains an example of the cloze test, and copies of

the Teacher Background Questionnaire and the Library/Media Use

Questionnaire.

.

-l ad




CHAPTER 111 : L

FINDINéS THE BETHEL REGIOMAL LIBRARY/MEDIA
CENTER AS AN EXEMPLARY RESOURCE _
"AND SERVICE ~ -

1.~ Introduction

-

One maJor objective for this study was to ascerta1n the extent to~
which the Bethe] Reg1ona] L1bra)y/Med1a Center tonstitutes an exemp]ary

resource.and service, Two aspects of the ob3ect1ve vere 1nvest1gated

1
and Jare reviewed in tn1s chapter
S

The first a%pect of the obJect1ve addressed in th1s chapter 1s

How does the Center compare in qua11ty w1th national standards for ;

Library/Media Centers genera11y7 The. proposa] for estab11sh1ng the "
Center. called for estab]1sh1ng "comp]ete 11brary serv1ces as out11ned

in the Standards for School Media Programs. " (Amer1can L1brary.Assoc—

idtion, 1969)

The second aspect of the evaluation of this.objective sought to A )
ascertain usersfgperceptions of the quality of materials. and serviees,
including the dé]ivery system and perceiredaoenefits‘in the instruct-
iona1‘pro§ram. This concern is presented in Part III of this chapter,

re users responses to quest1onna1res are daséussed

* *

’

I1. Comparison with Nationa] Standards A ~. ’

- - ’
h "

n this subsect1on, several areas o#. L1brary/Med1a Center opera-

-tigh W111 be rev1ewed The areas of quant1ty of material in the




¢

\

basxc ‘collection, staff1ng adequacy, access and de11very of ]1brary/

I
med1a mater1a]s purchasing and production, and facilities as

eV1denced in the Bethel Regional Library/Media Center will be compared

& . r
with natianal,standards for these categories.

. s
Subjects, materials, and methods < ' : o wt

‘ « oL ad

Data on the Bethe] Reg1ona] L1brary/Med1a Center were co]]ected

on site by the 1nvest1gators The physical facilities housing the -

Center, staff1n9, and c1rcq]ation,operations were,observed, among '

other things. The directdr's files provided specific fnformation on
"

‘the Center's co11ect1on, acqu151t1on and updating, and circulation | )
figures ‘and requests from the 32 schools in the Bethel Agency.
[In accordance with the<£r1ter4a spec1f1ed, nat1ona] standards ’

¢ o

for med1a centers were consulted for comparat1ve purposes. Standards

for~Schoo1 red1a Programs (1969) is a joint pub]1cat1on of the Ameri-

“can Library Association and the National Education Association. This -

— t1t1e is the successor to Standards for thoo1 L1brarx,Programs (1960) , _v
zpd is in turn succeeded by a, 1975 publication entitied Media Pro- -
rams: District and School. Fer purposes of this stud§ reference is
made :to standards progected in both“&pe 1969 and 1975 pub]1cat1ons
' Information categor1es used in this ana]ys1s are:
. ‘ ]
i) _Standardstfor basic collectiong’ ’ -
- /\ . - . i .
© i) Standards for’ staffing T ) .
- ; b R ﬁ 1(=‘ ~’_;‘4{6 [
ii1) Access and‘de1iverxﬁsystbm T ..
1v)‘*Purthas1ng and production B N o0
. v) Facilities ST
( [ qe =~ N d
. . . \ . o - ;
) , 3= Ve
. 5, - ‘
Q ‘ ’ ' ‘ . SN o .
SRS e e ¥




Results

Standards for basic collections. The standards established in
the 1969 publication for basic collections of a media center serving

schoo]s of 250 students or more call for 6000 to 10,000 book titles

-

p]us approx1mate]y 8000 add1t1ona] 1tems rang1ng from f11mstr1ps to

‘ profess1ona] matertals for teachers

- *

Collections include materials and:equipment. Materials in -
print, visua],-auditory, and tactidle formats, with associated equip-
ment, constitute the co11ect1on, 1ncTud1ng textbooks and re]ated

i:\ 1nstruct1ona1 materials and systems.

iﬂ{ The 1975 publication calls for 20, 000 items in, the tota] base
3T >

' coT]ect1on of a school enro]11ng 500 students, 1nc1ud1ng 8, 000 to

.

12 Ooé?books Under tﬁe heading "Extended Prov1s1ons" we f1nd the

' fo]wa1ng statement ‘.\.

There is no 11m1t to potential user néed and there-

. foré no justifiable quantitative 1imit to the size
of a collection. Beyeﬁd the recommended base, the
budget pernits expansion of the collection when needs

. arise. The media staff obtains ‘for users additional
items available- from 1oca1, reg1ona1, state, and

/ federal agencies. N

The 1975 publication reflects some 1ngrease'dver 1969 in total
items recommended In eddition, the recommendatiene now presented are
for schools with, 500 or fewer users whereas the 1969 staddards were
“For schools enrolling 250 or'more. _, SR =

Standards are established for individual schools of districts,




[

and- the rapid growth of the regional;:;dia program concept in the-'

past decade is acknowledged. Specifi

S

by regional programs are noted, 1nc1ud1ng technical processing, pro- P

Y

services which may be provided:

V1d1ng adv1sory3 consu1tat1ve and 1nformat1ona1 services, and produc- g
.t1on of educational radio and television programs .
The.Bethel Regional Library/Media Center serves a tota] student
popu]at1on of approx1mate1y 2600 attending 32 separate village . schoos.
The teach1ng staff numbers 124 The schooTs range 1n size from a low
~of--one teacher for a school enro111ng e1ght children. to- 3 high of
, eleven teachers in a school enrolling 193. Of ‘the 32 schoo1s 15 are
two-teacher schoo]s while the remaining 15'rangetfrom three to etght
teachers, ‘ | L ﬂ
By the end of the 1973-74 school year the -inventory of 211 ‘ {\»
mater1a1s in the Center's collection totalled a]most 30,000 1tems
By 1976, the f1gure,rose to 40,000. This number does not 1nc1ude
hardware (e,g., overhead projectors, 16mn. prOJectors, tape recorders,
closed cirduit te1eVision) which is present in abundance 1n each of
the 32 schoo]s, nor does it include textbooks and other 1nstruct1onaﬁ
nmter1a1s and systems which are found in each schoo] ‘
In schoo] book collections add an additional 26,000 items to the
totaJ 11brary/med1a co]]ect1on in the Bethel Agency for a tota] ‘of

66,000 items.* N\ ) L

g

*The Director of the "Regional L1bxary/Hed1a Center reported a total of
73,340 print and non-print items in mid-1975- -76,.in the Center and in
the schools. By the 1975 standards (40 items per pupil), the Director
reporéed that the total collection equa]s 73 percent of the number of
items current]y recommended.

-
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<

. The 1974 total 1nc1uded more thax 18 000 books, a]most 4000

f11mstr1ps (1nc1ud1ng sound filmsirips), 1000 Super 8mm, f1]m]oops,
5000 record1ngs, and- 2000 v1deo tape priograms. wlt is important to
mention here that every- school served b the 5eg1ona1 Library/Media
Center-has at least one television recejver'QZth a video cassette .
p]ayer’provided by the Center.for-pTayin video-tapeg oroghams.

[ B N
Data on circulation of library/media materials for school years

from-1971 to 1974 may be found }nxhppend X B of this report.

Discussion.’ The BetheT Reg1ona] Li rary/hed1a Center is un1que
among Tibrary/ned1a centers in the Un1ted States On the one hand,

it 1s ceg1ona] 1n geographic terms, serving., 32 schoo]s throughout the’

) "BetheT (Southwest Alaska) region. -
It is also regional in fuiction {as described in the standards
pubTications) making ava1]ab]e a number of the special services

specified for "reg1ona]" programs of part1cu1ar importance is the

estab11shment of a close. work1ng re]at1onsh1p w1t € tate 11brary
in Juneau. - _ - RE

"_ “On the other hand the Bethel Center serves as the school Library/
Me;;;\benter for aTTro" most‘ ¥ the 32 schools in the reg1on. That <
is, few if any of the schoo]s have 1n house co]]ect1ons that are
adequately, organ1zed or housed for optimal educational benef1t
school, among the 32 has’ anything 1ike a comp]ete collection-or the
staff to manage one, nor could it have Space and personneT’are

s1mpTy not available in the v1TTage schogls. even Tf a comp]ete co]~

]ect1on could be provided. Thus, wh1]e.the Center may be desCrlbed

- 49
. ___34_ | :
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as regional in geographic terms it actually functions as a complex
of many individual school libraries. /

o

Summary . Uhether one v1ews the Bethe] Library/Media Center as a -

reg1ona1 or as a_school library it c]ear]y surpasses the 1969 _stand-

PR
r <

,
ards for basvc co?]ect1ons recommended for scth] med1a programs by
&

. the Amer1can L1brary Assoc1at1on in- terms of the s1ze Jand var1ety of *

'q a0

its co]]ect1on. It is within about 25 percent of reach1ng the cur-

rent standards.:

.

Standards for staffing. According to the standards recommended

A

by the Amer1can Library Association (Media Programs D1str1ct and -

&

*School, 1975) a school enrollment of 2000 requires between-1%5 and 24

media staff members to provide comprehens;:e/medig/sermices.» This
number should include a director or head the media program, -four

. . .
to seven additional media professionals, five to eight.medja techni-

cians; and, five to eight media aides. ‘ s

>

Med1a Prodirams lists & number of gu1d1ng pr1nc1p]es “for staffing

° -~

if the purposes of a 11br§ry/med1a program are to be realized. .Sev-

’
~

¢
eral of those prJnc1p1es are important.fto mentjon:here.
i) Media staff are in the vanguard of educational -
. programs and practices, participating in and
encouraging®innovative teach1ng and 1earn1ng
practices. ’

Media professionals, as members of‘the instruct-
ional staff, make instructiondl decisions with
in their purview and provide appropriate -

, 1eadorsh1p in the educational process.

¢




' iii) Staff in sufficient numﬁet is an 1nd1spen~

sable part of a functional media program. 5

—

Ve

Comment on gu1d1ng pr1nc1p1e i): Th1s gu1d1n;\pr1nc1p1e descr1 es

L1brary/Med1a Center. Both are well- qua11f1ed by un1vers1
_and by exper1enge he]evant to the f1e1d, to "part1c1pa
age 1nnovat1ve teach1ng and . 1earn1ng pract1ces . e Director ho]ds

a master's degree 1n~L1brary Sc1ence, 1s a res ected member of profes-

sional library assOC1at1ons (as we11 as h

Med1a Center are generally cons1dered *valuable for student 1ndependent .

~ time, Responses to other questians indicate that teachers are far

' from unan1mous in their v1ew of the va]ue of 11brary/med1a mater1a1s
n1§me curr1cu1um areas of music, math, art, and 11brary/sk111s

Hhile there 1s general agreemént-that‘student read1ng sk11

" from Tibrary materials, the use of reading materia]s; againy appeérs 4
" to be main]y’during student ihdependent‘tine

-~

The essent1a1 educational too]s awa11ab1e from the L1brary/Med1a

<

Centor appear to enter the teacher S p]ann1ng after the fact, rather




' ot the' genera] ‘case.

LY

b

o 3
than as an integral part of curriculum planning. - There are a, few

- notable except1ons, such as the 1nstrumenta1 musi'c program at one

‘ schoo] which the researchers v1s1ted

s

A fair]y high 5 of teacher turnover, ]1m1ted Center. staff1ng,

s

A
and ]og1stﬁca] constra1nts restrict the Center personne] s act1Ve

LS

_participation w1th school staff members in b]ann1ng for curr1cu1ar

-

‘use ofﬁt1brary/Med1a Center- mater1a]s It appears; that more d1rect
profess1ona] ]1brary/med1a ass1stance in curr1culum 1ntegrat1on of

materials wou]d be benef1c1a] to the students - : \

Comment on gu1d1ng pr1nc1p]e 111) ‘While the quality of . Ty

profess1ona]1sm 1& high in the t}brary/Med1a Center, it 1s 1mpos51b4e

- e

for on]y “two profess1ona1s to prov1de this d1rect servicé to 32

schoo]s in add1f1on to the work ]oad 1nv01ved 1n rall management’

v

of the Center' soresourtes The need for direct persona] 1nteract1on

: could'on?y be met by additional profess1ona1 and para profess1ona]

\

11brary/med1a staff . Limifed staff1ng c]ear]y w1]1 affect the range -

of services the Center can provnde For examp]e, in add1t1on to .

*curr1cu]um and t(a1n1ng serv1ces, beyond acqu1s1t1on and p1rcu]at1on

I3

of materials, stafthng shou]q,be‘adequate for producing mater1a]s to
. . e ¢ )

meet spec1a] local needs

’

The Bethe] Center 1s operated by a total staff of f1ve /}ncTﬁd1ng

two profe§s1ona]s, one techn1c1an, and two clerk/atdes. Th1s staff ..

of five prov1des Tibrary/media services to 32 widely separated and

iso]ated schoo]s_yjth a tota] enroliment of 2600. Sehving such a

popu]at1on is a vast]y more.. complex task than serV1ng one school w1th

'u?.




/
;;/En/enrotdﬁent of 2600.

) Discussion Wh11e the colTection available to the 32 schoo]s ’
in the Bethe] region from the lerary/Medii/genf/r'1s outstand1ng
there is a great d1screpancy-betueen e recommended staf/f/; stand~
ards needed to manage'qn oper.

has been doing the job

Teachers and eides‘in the 32 school€ served dB;iously;pertorm

a media function in requesting, receiving, uti]izing, and returndng T
/gater1a1s from and to the Cgpter These functions must be performedr’ P
by their counterparts in any’sch96f/‘however and -the peop]e;;erform—
1ng them could not considered as media staff. //Q}éar1y, the ser- '
v1ces prgﬁ1ded by t:S\Centen7great1y exceed wﬁ/t cou1d norma]]y be

| “
expected from a medyé/program w1th th1s' €1 of staff1ng
-/ - .

Sunmary . StéfFT‘ the Bethel Regional Library/Media'Centeﬁ A
. - , , ‘ . . .C-
is at best ~third what nationa] standards\recomnend Cons1der1ng 7
/ ’ A
the-Tnusual conditions under which serv1ces are being prov1ded

staffing should prchb]y be ‘five times the existing 1eve1 The odt~"

stand1ng collection ava11;b1e wou]d undoubted]y result in s1gn1f1cant1y

greater Yearner benef1tﬂg1f staff1ng were mone nearly adequate.

- * m@
Purchas1ng The nat1ona1 standards for med1a prqerams te]] us

that two important e]ements for successful media center operat1ons s

are creat1ve organ1zat1on and Spec1a] adaptations “to- un1que c1rcum-
stances. - The Bethe] educat1ona1 circumstances are c]ear]y unique, and -

s \ <
| . ° N °
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the Director has had to exh1b1t creative organ1zat1on from the be91

n1ng, starting w1th bringing together a ldarge coHect1on in a verg;/

short time w1th an extreme1y 11m1ted staff’//, -

A

(// At the outset the D1rector rea11zed that even Wil
. ,

rained staff (which Was not/av/ﬁlab1ey the task

~

X Jngr,pece1v1n€, asgg§s1on1ng, and stor1ng
e ‘ '

be monumental:

t1on of materials ~whlgh/// d be distributed to every c]assroom in
e
a11’32 schools///lt was recogn1zed that the cata1og wou'ld have to be -

updated per1od1caT]y, requiring much add1t1ona1 work >

i
The_ comb1nat1on of these tasks: cou1d eas11y have taken a year to
“ - 7 e

accomp11sh with the very limited staff prov1ded for by the prOJect as

1t was apprOVed .

[ a -
Discussion. These problems were resolved effectlubgy and
efficiently by a dec1s1on to purchase the: ent1re co]1ect1on of med1a

* as listed 1n the Bro Dart E1@mentary Schoo] Library Co11ect1on Caﬁalog

This decision d1d not of course, re11eve the staff of the work of

.

receiving, accessioning, anq stor1ng, but by m1n1m1z1ng the job-of
se]ect1ng and. ordering from hUndreds of souvces an 1mposs1b1e task
was made possible. . . -

[ 4

A copy of the E1ementary School Library Co]leet1on Cataloq vias

purchased for every classroom in. the 32 s¢hools in the Agency and

delivered to “them for,1mmed1ate everyday use. The plan also includes ;'

DI . . . , 4 3.




Id

J'ﬂthe production of video-taped programs. - . .

-4 . -~ .
N . . R

-

-

regular updat1ng of the collection by purchase of ‘new ednt1ons o*c the

‘.

~catalog as they become ava11ab1e Th1s system has.beén in use ﬁrom

the Center's 1ncept1on and seems to, meet its needs very well. Teachers

can a]so order special items for thelr own schools wWith' the ass1s nce

,Iof the L1brary/Med1a Center.

K
Textbooks and other c]assroom 1nstruct1ona1 mater1a1s and systems

continue to be.purchased through regu]ar,budget1ng channe]s of the

4

Bureau of Indaan Affairs.’

N -

Summarx The Bethel L1brary/Med1a Center adopted a very effect1ve

and eff1c1ent plan for purchase of the1r initial, co]]ect1on and for’

regular updating. That system cont1nues to serVe the needs of the :
- eCe%%er\and’tZe ‘schools extreme]y well. Creative organ1zat1on and ’

o

- special adaptat1ons have made 1fﬁg%ss1b1e for thousands of Alaskan

children to receive the benefits of a broad var1ety of resources.
.. : ' -

Production. Standards for Med1a Programs calls for product1on

Ve -

capabilities in a w1de range-of med1a, including graph1cs, pr1nt1ng,

‘photography, television ayd rad1o, audio tape product1on and the
=

preparat1on of kits, models, and displays.

Q

The Bethe] L1brary/Ned1a Center ﬁﬁ'ﬂudes product1on capabilities

te," d--

1n most of these areas, W1th espec1a11y soph1st1cated eq ipment for

-Summary. Production of mateérials.by the Bethel Center is $imited
only by staff size: '

'y ' z

t\l
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" Access—and“delivery systems.. The standards state that:

. . Ve . ¢

Access and delivery systems are.the means , P
by which students and taachers obtain materials,
equipment, and other resources at the .time of
need or desire. Eagh system must have structure

) ~ and definition, bu@géreative organization and

“~ _  .skill in making special adaptations are also TR
basic to ggery«operaFion.‘~‘

‘

[RE "I

-

gt L

The Bethel Redibna] Library/Media Center is unique ip-the United
State

and possibly in the entire world in terms of access to'dnd ' ' @

deliverof learning resources under the most difficult of circumstances.
[ ' L}

The ‘system established by the Center provides for efficient

aéquisition and orhanization of materja]s*foq accessibility ta the®
: o ‘
users. Teachers are encouragéd to instruct their students in the use

<

of their classroom copy of the catalog, and to let them do their own

\brdering whenever possible. In some classrooms, students select and
v - Ve

order all materials. Some teachers have appointed a student 1jbndrian £
%20 prepares grders, and receives and:returns materials. /

A key sort charge card was developed by the Director, yhich pro:
vides for efficient(éharging and discharging of materials, and facili-

tates the Bui]ding ofqﬁn.evé]uation file. Cards are notghed by

-

k.
village to quickly an?;fifl;iently record the location of materials,

and to)quickly.retniev rds when discharging>co]]ections of*hater--

»

ials returned from any village. Loan dates are also notéhed with'

.

. allowances up to ni *wgéks‘as well as long term loans. This'systey b&

‘ . @
itself represents veyy innovative management of a complex set of

-

access and delivery

Students in the Bethel Agency §qhoo]s clearly have “accgss\

3
.

- 96 : N
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;: ' to a var1ety of mater1a]s wh1ch provides opportun1ty to grow in
. ab111ty to make choices.. qnd to learn how to make self-directed .-
. searches for knowledge," as'nationaﬁ‘standand guidelines propose. A
The key to efficient délivery and return of materfa]s is the
N airplane. Materia1s are delivered to vi]]aée schools by p]anes,. | -
.contracted as mail carriers. There.%fé no highways in ﬁouthwestenn

¢ ‘. Alaska by which to reach the villages scattered across approximate]&
100,000 sguare mi]es A1l materials and personnel must be delivered
by a1r The weather in th1;\\ért of the country is always unpredict-
able and severe yet seldom has it taken longer than one week to

]

receive materials in,any school in the region.

. N .
summary. A1l library/media materials in the 5511ectibn 0

Agency schools. Delivery and retrieval of materials are accomplished

.

with outstanding efficiency, especially in view of the extreme

chimatic and logistic ‘consfraints.

A

s

Fécilities[ The nature of the popu]at1on\served by the Bethe1
Cénter is un1que as are the conditions under which services must be
prov1ded The facility in wh1ch ,the Center is housed is also un1que
and quite d1fferent‘f:zm fac111t1es located in.wrban sett1ngs in which
the population served is close at hand and phy510a11y enters the faci-
11ty to ut1112e its resources. ~

" The Center is. housed in a self-contained complex of offices -and

» L4

living quarteré which was built by the Air Force after World War II

as part of the Distant Early Warning system. Thé complex houses the

' | R O
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Bethe] Agency Off]ces of the Bureau of‘Ind1an Affa1rs

part of Agency operat1ons headquart%red here. -

\\_

for product]on and f0r sh1pp1ng and rece1v1ng are beghnhlng%tok

W,
v 'r

strained after four years of rapid growth It appEaré thag Ih
pans '

be add1t1ona] space available in the comp]ex for.e

", o0
',4

* there are many services provided by the Ageney whﬁ&
-~ » \J
space, and the priorities of the Center muﬁ% ﬁoMpete

\ e“

T 'f“:’-"¥ RS
It is fair to say that if the Center: e e%ﬁé%ﬂ.g %ée-

\:\

.

M3

oL

"‘Staff to any -

o

b G
foﬂﬂdﬁ %ven now such functions

P

ﬁ§8e1y1ng\are crowded among the
‘Eltﬁu 14 ‘f\. ";, .
hkﬁﬁe cprridor "The Center has
RN
11m1ted space of its own for wnsﬂmucttmn§&$gr conference purposes -
- ;f‘u . .
Space éjr meet1ngs or workshops 1% availabTe in a large game room_ _,
. 1' * .
wh1ch #18 ]ocated adJacent to the te]ev1s10n Etud1o/shop,ﬁas W as in
the television facility 1tse1f " 3% B Y S 4
I ; ‘\W : ’ \
Summary. The Bethel L1brary/HedTa3Center ﬁs housed in a facility

. \-.,. T}

wﬁ1ch is very d1fferent from its urban counterpart wh1ch is usually

3
1 ‘\ rﬂ

designed to meet spec1f1c needs and spGC1f1cat1ons Bowever, in a .
Tlocation where spaCe is at a hwgh prem;um the Center has been ‘quite for-

tunate in terms of its fac111t1es Nevertheless, if the Center 1s to

oo e
"..,«f'“

increase 1ts services’ and the size of 1ts collection, .additional space

will be essential.
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o N
111, Teachers' Perceut1o s of the Quality of B
Materials and Sérvices

~ l a
'

Introductory discussion

The overa]T'evaluation objective being addressed invoyves deter-
Q

mining.the extent to which the Bethel Regional L1brary/M d1a Center

r
mater1a1s and seru\ges are exemp]ary The first approac to the

Jquestion involving a comparison with national standards was reported

in the breceding section, A 'second aspect of the objective focused

on Jjudgements of teacher/users of the Center's matéria1s and services,
The teachers in the 32 Bethel Agency schoo]s\come from all parts

of the United States, and bring with them teaching’experience in a

: great‘uariety pf.scnools and communities, from large urban systems to.

sma]] rural distr%cts The researchers felt that the attitudes and

opinions of the teacher/users concern1ng the L1brary/Med1a Center

»

materials and services wou]d const1tute a dependab]e measure of

their qua]1ty The record1ng of att1tudes~and opinions is most uni-

o;c -

form]y eccomp11shed through some kind of standard 1nstrumentat1on.
The questionnaire is the most'eff1c1ent and widely used form of
instrunentat1on to accomp11sh this k1nd of measurement, and a decision -

e -

vias reached to develop a. questnonna1re wh1ch would samp]e teacher

opinions of severﬁ;\aspects of the Center' s~operat1pn. The question-

v o] o
‘naire sought the opinions of teacher/users in six-#Mormation cate-

e
& . “

i) The eff1c1gncy and. effect1veness of the
delivery system -

99
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ii) The quality and/appropr1ateness of the .
. . library/media materials . I
/*\M,a~\\ 111) Use of the materials . o A ]
jv) *Peﬁéeivcd 1earnin§)gutcomes | Lo ~ ’
, ~v) Perceived impact on the village ol ' .
vi) Recommended improvements . : c
) hd ".’ .’\: : ‘— l . .
" Subjects, materials, and’ methods - . , B '

~ hd -

~

- The investigators developed a.Library/Media Use‘Questidnﬁaire

v
w

which 1nc1uded a section for each of the six 1nformat1on categories

-

and a tota] .of 50 items. L SR ] -

. Z

‘The questionnaire was de]ivered to all 124 teachers in~£he_32 - : -
. 4 , .
Bethel Agency schools. Teachers were instructed not to identify
themsef%es by name. To further assure anonymity of the responﬁents v

each quest1onna1re Was accompan1ed by a’stamped pre- addressedoenve1ope

L

in which ‘to mail the comp]eted 1nstruments d1rect]y to the 1nvest1-

gators. . . ’ - o ¢

<

Most of the items (45 of 50) on the questionnaire were designed °

_to.e]icit Yegponses on a Likert type scale. That is, a four-po1nt

respenés\jfﬁ}e’ﬁggrused on which the respondent cou]d indicate agree-

ment or disagreement with a statement by entering a number from 1 to -

- 4 representing as follows: - . ‘ ’
-1 = strongly disagree
"2 2 disagree
3 = agree
4 = sirongly agree

co , GO
o . _45_1". .
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“Statements o the quest}onna1re were both pos1t1ve and. negat1ve.

- ~

The 93 quest1onna1res received represented a 75 pergent return.

Responses were ta111ed and punched on computer~cards for’purposes of .

ana]ysxs ;;>~ ' » 3 L;

! &

To separate ana]yses uere made us1ng the L1kert program The

A

first ana]ys1s produced the compos1te att1tude of all respondents
(n = 93) on 45 1tems Program oumput_ijab]e V)’ shows the mean res-

* ponse for the 1owestf27 percent (n = 26)~and the h1ghest 27 percent

l L

:( =.26) of responses on each-of the 45’1tems - .

LA

. The second ana]ysts (Table V) ref]ects the percept1ons and atti

s tudes of the teachers in the 12 se}ected h1gh and low ]1brary/med1a
use schoo]s (n = 363; The purpose of th1s ana]ys1s‘was to ascerta1n"

~whether the op1n1ons he]d by th:s selected- group wou]d\bary marked]y
on part1cu}ar 1tems from those of the enuwre -group. As 1h the f1rst

L~
A

‘ana]ysls the program ‘output shows the.mean response for the ]owest )
‘27 perCent (n = 11 and the h1ghest 27 percent (n' = 10) ot responses
on each 1tem “In this. ana]ys1s 29 percent of the total teaching'pop;

'u]atlon is represented and the lowest 27 perCent 6f that number
compr1ses 9 percent of the ‘total teach1ng popu]atwon ,

The mean responses for the h1ghest 27 percent and lowest 27 .peg-~
cent for each 1tem for both ana]yses are presented in bar graph form
in Table TV and Tab7e AREE : 7" . b

In this format overa]] att1tudes and perdept]ons are rendered
imnediately apparent as are att1tud1na] d1fferences on spec1f1c items

when only the High and Low Use school responses are analyzed.

-
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Five questionnaire items ask @bout c]assrooﬁ'ordering and managing

- o

of 1ibrary/media materials. These 1tems were scored separately since
they do not ]eﬁd'themse1ves to rating scdle presentat1on.. Sqmmary eata
on these five items are found in Table VI.

In addition to checking quest1onna1re items, respondents were in-
A ed to commenu on most of them. The number of comments oe-the 26
. items panged from a high of 40 to'a low of three, ‘

One item which was commented on most heavi]y'concerned‘the matter
of preference for a regional 11Lrary co]fection rather than a 10@!rbtol-l
Tection. Of the 40 comments, 28 respondents expfdin why they. prefer \
the Regional Center. Ten respondents feel a local collection would be
conveﬁient if it werp sib]e,.but_recognize that it is not poss%b]e
fqr‘a variety of reasons. Yhe extensive and efficiently organized‘
Reg%ona1~Center has, obvious advantages that a Tocal collection could
never, achieve, for reasons of staffing, speee, and money .

A majority of‘a]] comments expressed enthusiasm for the Regional

Library/Media Center, across a wide range questionnaire items.

Results -

Delivery system: A majority of all respondents (Table IV) agree

P *

that orders are filled accurately and that materials are appropriate
for their students.’
Items thfee through seven are negatively-worded, and a majority

-47-
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Library/Media Use Questionnaﬁreé 7 .
. : A11 Respondents (ns 93) t* SR Lol
i 4 . - NG
Scale - . . Note:
- . .- . . . .. &
1 = Strongly Disagree - Upper Bar represents
72 = Disagrée . m Highest 27% of
3 = Agree . Lo Responses; <
4 = Strongly Agree S - Lower Bar represents
‘ Lowest 27% of
Respoﬁses
~Item '
tién A - Delivery System
} o 0 ... 2 3 4
. . : . 1 :
Orders are usually I i '.-..“m“__“_;§n§_J
filled accurately. ' | 3:6 l
. . s
Materials are appro- s R R ”-._giﬁi]
priate for my classes. ,° e o830
. 1 ;..'..— ———— e wrm o gmtoe Ean hne m ,
Improvement could be . - e _mngJN;
made in the ordering ‘ I “-*lig.h . -
and delivery system. N ;
e |
It would be better B BT R
té"have a library e ‘2-0l
~collection within my . "
school. . ? g
Selecting materials ' 1.5, j
and placing orders are - 1-9!1
too time consunting. o ' > ~

Receiving and return-

-y
{
-
o)
I
i
|
i
|
|
I
{
|
t
!
|
i

ing materials are i 11'%

probtems.
. Q

continued
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Library/tédia Use Questibnnaire -
'Higb Use (n=\{p) and.Low Use (n= 11) Schools Only = ° .

v

-

L4
a

Scale L . Notef ’
Strongly Disagree " : - ’ ~ Upper Bar represents -
Disagree ' ' Highest 27% of

Agree T B . . Responses;

Strongly Agree ‘ LOwer.Bar'represents

Lowest 27% of
Respcnses *
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' N . ° (M1 Respondents, n= 93)

. _ SEdN

. . \ - c " .

J : . R ' . .
Item

.. Disagree:
N R

iy

Y
o

,G

| N 2
Organizing the mater- ° | - 1.5 1.5;
ials in my room is a L Ji&,llys
problcm;a - ’ ) : T '
- |
Content of Orders e | B
< ’ |
Students are usually f?A ‘ Lt 3;;1
satisfied with the > o f 3-51— )
" materials. ) . ' ] ;
A good e A N |
ood variety o . 3.8
“meterials 1x mvatanie L Ty
*for selection. . x‘\\f-a“”“‘*\xi?, o .
Materiaks are usecd i’ ‘ 2.8
mostly for students' L. ) ’ 2-9!
independent time. s . f
. . e - >
- Students arc capable of P ™ {
using the catalog and - - 223

'ordcring appropridte
materials for themselves.

.
)
-«

Use of Materials

.
”

The Library/McdiZ'seri

vices are helpful to

P
. .
.
ooe T
.
.
.
.
.
<
<
.
3
/)
. .
.
,f//
-~ - .
/( - 2|
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Disagreé:
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1.5
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Y

. .
(A11 Respondents; n= 93)

]

<

»

. 1Y
« Disagrece

4

o : - 1
[ )
|

. I frequently order.
‘and use professional -

R

litera%gzp from the, , -
Center.

-

Library/Media’ Center
materials he me pro-

vide{cnjoyab;e free |,

time| activities for my
students. .

I benefit in many ways

.as 4 tcacher from uéq
of, the Library/Media
Center.

derive
fit in

incorporation of

4 rary/Mcdia Center -
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. (High Use {n¥ 10) and Low Use (n=

»

"Disagree -« 7 Agree

2.6 -

——

.
-

)
1.9 |l
|

|
I
i
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. My students have devel- .
\oped 11brary skills as

a ‘result of.incorpora-

tion of Library/Media -
. materials. '

e

N

My students benecfit in

- as a result of incorpor:
ation -of Library/Media
Center materials.

My students 'ar:c doing.
bett"eg' -in reading
clésses_ as ‘a resuli;_of
incorporation of Library/
Media Center materials,

My students benefit in
_social .Studies as a

result -of incorporation
pf'“iibrar.);/;\{edi
+ materials.

L

Center

My st;dcnts encfit in’

mathcmatlcs as a result

of 1ncorpora}t‘rion of
- !
. Library/Media Cgnter:
materials. .. '

EA {

s -

iridependent reading ‘skills

- ' (A11 Respondents, n= 93)

. Disagrce Agree -
B P S | 2. 3.0 4
}__&._.. L 33 T
§ B 1-.8_| <

> | “ ¢

o (;'
L} ‘ ‘ | :
f .
) ‘ 7 N
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(High Use (h= 10) ;and Low Use (n= 11) SchOOWS'On}y)

. f

Disagree , ' Agyce
3

coptinued .

<




ST

(A1l Réspondents, n= 93)

~

Item Disagree

My students benefit 1n

the s@udy of .art as'a .-

result of Incorporaﬂ?on
of Library/Media Center

materials.

&
Qutcomes

My 'students are more
frequent independent

'readers as a result of

hav1ng the Regional

—

lerary ser 1ccs avail-

My students compr

%Béttqr whdt. they rea

a result of being able AN
‘to seiéct from a’'varicty .- -
ofgmgferialg.

I have obscrved specific

-

dimprovements in my
s tudents ' interest in

-reading since thc

. Regional lerary
services have been avaiii
_able. |
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) e (A1T Respondents, n= 93) . ' " ©
! o ‘ Lo : s
o Item v Co " Disagreec g . Ag;ee ‘ -

I»have obscrved specifitc

improvements in my stu- : 1. E . ]
dents' ready ‘ '

as a result of

materials from the ) o )
Régional Library.. e I~ C oL -

gilbrary/Medla materials ~ o 5-.ﬁ, 1.9 0. .. C { "f .
are generally 'over' T i %@{51 o o
tﬁ\\stgdents heads”‘in _ S oy ) . 'iq

T . i - “ © . f‘i.
terms of ldnguage. BN . : ’
Sy ~ . = ' R
; : | ot ER

Library materials hr% T - 1T, !.*_ ¢

generally over the stu-
dents' heads in terms of

content.,

-
. .

Materiafs received- from

the llbrary have broad-

enedvmy students' per-
spective abogb the  °~

WOI‘ld N : - <

MFENY

lerary/Mcdla Gantcr

materials have heLped\mc

design a better curri-
culum for my students. -

w T
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10) and Loy Use (n= 11)

A

(High Use (n= Schools Only)

Disagree Agree’

0 - 1 2 3 4 7

o 3.2 -7
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H
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2.0 .
- P —— - * A
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: 1.6
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- , (A11 Respondents, n=.93) .

. Disagree Agree
s T O 2 3
I am a more effective [un*“ﬂ.. ‘ ~1 Y
.teacher as a _direct

Item

~

™
™~

€érvices available.

I have altered ny ' l__‘;_m__j;“__"-_..,,_,l._.__“.z_“..ZJ.I

=2
job]
<
BN
3
g
j
-
o
e e o

class schedule to
accomodate ordering and * e

using materials from - ‘ !

the Center.
~

Having our own school r.w . 1 2.5
librarytcollection would '
nct noticeably affect

the way I plan my pro- . v
gram.

< e,
< ) !

My students would bene - 1.7

fit just as much from my ‘ ' 2.0L
program if we had our . - ;

own school lihrafy ) ‘ - . i N
collection. - B

~

Perceived Impact on the Vl ) . ) ’
Village,

I have observed a deflin- ' . 3.3
ite increcase in reading O 1.7

S—

at home on the part of my

students. ‘ . ' : - ",

. i
) > - -60- . . continued
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(High Use (n= 10) and Loy Use (n=11) Schools Only) *

«

"Disagrece - Agree ’




— (A11 Respondents, n= 93)

Item Disagree Agree '
' 0 . S 2 . 3 4
Some village parents _“-ﬂh__‘~_“_m_~mww,;N_;."_jbgj
are reading with their . 1.5
. children from library .
_b66k§ fhey fakc home. 3 |
} . o
Quite a few parents ) .19
are réquesting mater- * ° | _ 1.0 . i
ials. from the library. e
e e A e+ o .._V..._g_.--_ . _w.gj
A number of parents A S L. 29
are buying books for o “;:_‘~_~j4] B
their children or thenm- ,
selves, ? .
A number of villages_ . Lﬂ”__ S 2.3
now hﬁve TV probably - — 1. 2(9 . . -
‘as_a result of seeing . X
.1t at school. .
Recommendcd Improvemcnts 3 ’%.’. . o "\‘Q .
b e ¢ ° :
‘ Content of the lerary/ ,_mnf- ‘ ].é - : " oo .. }-}" ’
'Medla Center matcrldls o YA ) . AN
\should be more appro- . . B o ‘ o ' ‘l?
priate. ) : ' . o a ' , )
o - - b e : I - ‘
The language of library/ {~ 1.2 4 : ¢
mcdja materials should e 1.8..

be more appropriate for ' .
my studonts S o : :”i

’

s . -062-- . . continued
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N 4

. (High Use (n=10) and Low Use (n=11) Schools Only)

Disagrec Agrece :
0___ 1, 2 3 4 . -

2.9 .

—
o
(—
o
~

.7 | o
1.0 . -
k |
P N < |
T S L ‘ 2.7 )
o 1.8 1",
; i ) ¢ .
| . ‘* ‘
L 2 o
» 1247 | ‘
) !
! b
S ?
- - i
T o f . .
_\[_____W_ﬁ Y 8,L | )
. ; L9 l B "
N » ; i .
' 2.0 1 : :
’ ) 2.2| ) .
" | C oL ?
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(A11 Respondents h= 93f ‘ —\\\\ .‘

~ s %

Item

o

Procedures for ordéring -
and receiving materials”
could be more cefficient.

A grecater variety of
materials appropriate
for my students should .

be available.

The Librar&éﬂcdia Center SR _ _mm«*rjfyz;ﬁ_ﬁtg_‘
- N 4
materials and services- e e _r_m.pgﬁlJ S
~.are of top quality /// ! R
equal to any I've scen: . !
CN ) . e ) / - .
. ) )
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< - of all respondents disagrees wilh each of them. For exam§1e, both. the

highest and the Towest 27 percent of respbndents prefer the Regional.

<

Center to a local Tibrary co11ec£ion thhin the schools. 'In'additiqn,a
the majoyity of alth respondents agrees that neieher the materials nor
°the services: provided by the Ceater are in need of improvement. A _
majority also agrees tha;‘the Qateria]s and‘serV%ces are of top qudl-
ity, equal ﬁb any library faci]ﬁty experienced‘before (item 45);

Table V, ?ef]ectiﬁgfthe opinions of.teacﬂers in “the 12 High and .
Low L1brary Use schob1s, show genera1 agreement with a11 of these items

" by the teachers 1n,/he selected High and Low L1brary Use schoo]s

&

S11ght except1ons are exhibited by the 1owest 27 percent of responses
' 4

from tn1s group cn three 1tems These 11 teaﬁﬁarg,shqw Very s1idht

\ 4 .
agreement; by -a rat1ng of 2.1, .that improvement could be made in the

ordering %yd delivery systeﬁ. They also exhibit preference (a rating
of 2.9) for hayang aadiVidua1 school. libraries. 1In add%tion,-;hey\
in@icate'seme agreement (2.2) ehat‘se1eeting anﬂ ordering of materiais
———is-t00 time eonsuminé" R ' .
. \ .

Item 45 responses are of part1cu}an\1nterest for th1s aspect

*+

of the evaluation. The purpase of the quest1onﬁaﬂre, as stdted ear11er,
was to provide a measure of the quality of the Bethel L1brary/Med1a
N ‘ Center's mater1a1s and services as perceived by teacher/users This
item stated exp11c1t1y that, "The L1brary/Med1a Center mater1a15 and
ur services are of top oua11ty equa1 to any I have seen." The highest 27

percent of a]] respondents (Table IV) give the item a rﬁfTﬁa/of 3.9 ..

s

on-the 4.0}sca1e, indicating strong agreement with the statement. The

. Towest 27 pefcent gi@e it a ratiﬁg of 2.8, also a solid positfve;

~66-
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‘ ‘e ‘ . . .

response. - . ’

.
n L]

\
‘wn\ \
.

~

. _ . Ty
¥ o "Analysis of responses frem the, teachers n the se]ected Hidh and -

i

Low liibrary Use. schools pf@duced a 4.0 mean rat1ng by the h1ghest

27 pen/gnt of respondents, and a 1.8.mean rat1ng py the lowest- 27 per~

cent.” From thegé data we may conc]ude that approx1mate1y 90 percent

. of a]] respondents probably feel that the Centen 1i/22t§tand1ng»

- mn A - - - o e

,'Jor1ty of teachens alsq 1nd7cate tnaéatﬁg;////

/
organ1ze and take care o the mater1a1s~once they arefreceaved - In N

i
’ ‘ .

e s

;-
. tox
- .,

o - T . . .-
L i R [ %
. » .- s .
.\ w . e 6 NN

Gontént of orders.n‘ﬂ majority of al] respondénts (Tab]e v)




»~

TABLE VI
N e

0rder1ng and 0rgan1zat10n Proced res of'L1brary/ ja Center."_
T Matema]s in thei\W)m oo -

AN

AN S Ne v
Percent
of responses

Procedures

L d

0rder1ng respons1b111ty

Teacher selects and orders most materials

Teacher selects and orders what teacher
wants; students select and order what
‘they want

Teacher selects materials and has someone

. else write the order

Students +select from catglog and teacher

. owrites the order

Other (* noL ehough time to order")

2 1

Frequency of ordering;
«* About once a month
"~ About twice a month
Less roften than once a month .~
About once a week
No response

\\\Qi\\fiiifia]s ordered are usually received: -
. Within 1 week . : '
s \\x\U1th1n Syeeks * ' ‘ ‘

In less thin.a week

Mo res\onse
(\B
o . L
Respons1bﬁ11ty for organ1zat1on and carc of
aL1brary/Med1a Center mater1als in the schoo]
_Ieggjnen,_uSLng«a central - 1ocat1on : N
Individual students whg drder materials
Teacher aide .
A student Tibrarian
« Other ("we all sha)




:. . <. . . ® . .
- . #5 . . . o
5. -Types of materials ordered: - S -

. Books .- S ' e
Video tapes ' ‘ B
=Filmstrips - :
lovies E
8wm. film Toops ¥ o

Audio tapes and records '

68%
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-7 pelcent and the 1owest 27 pescent of all, respondcnts oh .items e1ght R o

“nine and’ ten. There is a]so qgreement by a maJor1ty of all respondents

4

‘ thattstudents are capable of ustng the catalog and order1ng appropr1ate

erials (item 11)§<?-*f"“ . i o : o0

SN . N .
~

{itudes of respondents (?ab]e v iected High and Low -

L1brary Use schoo

oara}le] those of-all respondents (Table’ V).  Hoy-

ever, there isa somevhac sfronger fee11ng expressed by the h1ghest 27

e |} 2

percent of these respondentigﬁhat stddentssare capable of us1ng ‘the

cata]og and order1ng aporopr1ate materxﬁTs fo?’thensehves and a watch-

ing stronger fee]1ng expressed by the Towest 27 percent that-students

. ° are not capab]e of do1ng $O.

- K -

‘ - } It is 1nterest1ng to note chat the ]o:est 27 percent of teachers

&

in “the se]ected H1gh and Low Library Use schools agrees someuhat more

.

strongly: that 11brary/med1a macer1a]s are used most]y for stuéents

1ndependent t1ne (1tem 10).

o,

\\J‘ .
: . = Use of materia]s’ A maJor1ty of all respondents agree that 11brary/

media serv1ces help them in bas1c curr1cu1um p]ann1ng, and that they

benef1t in many vays from use of the Center There 1s seme d1screpancy

”t

between the h1gh 27 percenc and” low 27 percent in the excent to which

.

they order and use profess1ona1 literature from the Center The mean

of the ]owest 27 percent of - responses is negat1ve, wh11e the mean of

PA

‘the h1ghest 27 percent is 2.6, a fairly strong positive response

h Both tab]es ref]ect cons1derab1e d1fference of op1n1on between

~g . -4
- the h1gﬁest 27 percent and the 1owest.27 percent. of responses concgrning

learner benefits in spec1f1c subject areas der1ved—fromeibrary/Hedig, ]

¥\

+ -70-
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| T

' The pattern of responses in Part ? (1tems 12 through 23) is qu1te
cons1stent betveﬁn the means of all responses (Table IV) and the means < o

N ~

of responses from the 12.séTecte%>schoo1s (rable V). An excepttonsseems i °

e

" to be percept1on of benef1t 1n _the soc1a14ﬁ%ud1es The mean. for the .
Y Towest 27 percent of all respondents 15‘2 8, a sohgj positi ve response,/-‘

wh11e the mean ﬁor the 1owest 27 percent of111gn7§ﬁbdg§isthoo1s res-(

ponses is 2.0, a negattve response . SN :~‘7‘§\\\\\\\§ '
f - ! ’Z - R ° \‘I

’ ’ ~ h M i "‘/': ' ' ) ) ~ ll' . \
Learning outcomes.. Several intewksting observations may De-made

4

) . . .
¢ about the ratingsxon items 24 through 35. A maj

ity of .all fespondents

s

(Tab]e V) indicate that. the1r‘students are more-frequent . 1

readers .as a result of hav1ng the 11brar) \erv1ces. are is also
P \\
- genera] agr;ement that 1anguage and content of ﬁT\ rials are appro.~‘ te

and that _students' perspect1ves about the-world ha\e broxlgned as a

-~

s - result oﬁathe services.

. A so]xd majority of all respondents agree that thej—are\hore effec

ive teachers and curr1cu1um des1qners as*a resu]t of using L1brary/ .
Med1a'serv1ces A maJor1ty of.all respondents also 1nd1cate that the1r
‘ e s .
, studéhts wou]d not benef1t as much from the1r prograus if they .had

Y.
the1r own schoo] library ratheg than Center serv1ces

\ @ - e o 7
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. . o "\—qu,__

. ) Three 1tems ref]ect dﬁfferences of op1n10n between the ]owest

oy

27 percent and ‘the h1ghest 27 percent OT all respondents On item > -

27 the 1onest 27 percent 1nd1cateﬁthat they have not observed spech1c

. 1rmrovement 1n thelr students read1ng abr%a%xapgtvtﬂg the 1tem a 'J ¢

" mean rat1ng of 1. 9~ The h1gh ast 2?- cent rated the atem at 3. ¢
y ; y' The Towest 27 percent a]so 1nd1cate on 1ten 28 tnat they thln& 1
. the language of mater1a1s ﬁs over the §tudents heads/“ Item 33 shows f
« that the Towest 27- percent of respondents have not‘a]tered cﬁass schedu]es
” to aoeomodate ordeang anﬁ\gslng materwals'?rom the Center : .
-‘é:, /Agawn the response‘pattern n Tab]e V by “teachers in the 12 B}
3"\; selected High and Low Use schoels 1s~gen°ra1]y parllel to the pattern
- . for all respondents. However, Tab}e V shows ‘a soﬁ?ﬁhat mone negative

L L)
L

response by the ]owest 27 pércent of responses to. several 1tems This

< o~  group seems to feel that althaugh its students are more’trequent 1nde-

ﬂ~pendent_readerseasvﬂhrosu1teafﬂhaV1ng L1brary/ﬁed1a Center mater1a1s and

‘~\\serv1ces avaw]ab]e, the students do not’ conprehend better what they

—_——

ad, nor have the teachers observed specific improvement’ in the1r ’

\i?\\N~**“4§tuden+s-1nterest in read‘ng - I, -

Thé’ﬂoﬁEst“27 percent-also‘indjcate that they, feel the Janguage,

and content of ;ateri\Js is "over the students' heads." They aiso res-

that the1r students wou]d benefit JUSt as much from their program

1f “they had thei

schoo] 11brary co]]ect1on

- on the v1]1aqe - Th1s section of the questionnaire -.

| Perceived

.ref]ects a oenera] d1fference 0 ion among respondents The highest
' 27 percent lﬂ,bﬂlh fable IV and Table ¥ agree that they have observed

SN "
2. -72- T




. [

a def1n1te increase™in read1ng at home by students, and in parents
read1ng w1th children: from 11brary boors taken home. The 19west ZZ
percent in both tables respond - in-the negative to these 1tems.
The.highest 57 percent indYcate that a number bf-parents are
buying nooks for their children or themselves. The Tovest 27 percent

disagree,

\\

Recommended ﬁmprovemonts As reflected by items 41 throngh'44 1n\\\;\\\\

' Table IV a ma30r1ty of a]t réspondents say that the1r students bene-

fit a great dea] 1n read1ng and the soc1a1 stud]es Qu1te o number

*

mention science (under "otner") a]though 1t was not named in the

]

!

questionnaire.
We may specu1ate}that a number‘of teéthers do not‘percefre the

'11brary nater1a]s and resources as part1cu1ar1y benef1c1a1 in specifice

-

. content areas fOY‘ severa] reasons .

= i)" they may not have informed themselves of
" materials: and resources available in these

subjects,

.

-~ .
s . *

- . : ' . L
i) they may not havg learned how to utilize a
- ' variety of ‘materials and approaches

iii) they don't care much for the subject them-
. ase1ves, or. . N

1v) they feel their own skil11s%and competenc1es
are suff1c1ent to .the task,

) . . A .‘ - ) > L] 'J W
.POSsiblf al] fbur reasons make a contribution, stn:e\;\riqb select-
.

1on of mater1a15 and resources is available from the Center to ass1st

.\

‘ the teacher 1n each of these subgects, even the teacher who lacks’ prep—

‘aration in ‘them. OF part1cu1ar benefit should be the great se1ect1on

. i ’ B
® .- B




o ° 1)

of video tape programs. For example, one of the investigators, who

Was ainong the unfontunates who never had any art 1nstruct1on in school,

h;____ﬂgg_gmgzed_te*%ﬁérn by viewing and\dg1ng a beg]nn]ng program that there

S
are basic principles anyone can employ and produce acceptab]e drawingss
\\

In reference*te*41btany skills acqu1s1t1on, the ]owest 27 percent

L]

of all respondents agree (item 11) that students are capable of using

the catalog and ordering naterials, yet they do not agree (item 18)
that their students have developed Tibrary skills as a result of use
of Library/Media Center materiafs. Tt seems reasonab1e to assume that

students w111 learn these skills best by pract1c1ng them, and they

° « havean opportun1ty to da so in the system estab11shed by .the Center.
It has been difficult, h15t0r1ca11y, for many teachers to accept the

fact that students can 1earn to operate media equ1pmént competent]y
/7

It is, posS1b1/, also dif f?cu]t to accept the fact that students cart
2

,. be 1nstructed ip the se1ect1ng and order1ng of L1b1ary/Med1a materials.

) The views expressed .on the questiophaire by the Toviest 27 percent |

»

of respondents concerning development of Tibrary skills may have several
explanations: L . !

- 5 v

L i) the teacher may not have learned’ how to use
CE ~ the Center's 'system in curriculum p]ann1ng,
af
ii) the teacher may not recognize the 1earn1ng
opportunities for students built 1nto the
system, ™

the teacher may not feel the need of med1a
assistance, or - . ,

v

the teachervmay feel it is too much tPoub]e,
to teach students to use :the’ system

.

-74-
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Discussion: //// )
L

- -

= 1tems on a questionnaire. Negative responses averaged 29 pertent

-

. 'The‘results derived from ana1ysis'of the Library/Media Use

Quest1onna1re provvde a clear p1cture of the high op1n1on of the

Bethe] Center held by a 1arge majority of*the teachers in the Agency

9

. Many teachers added comments such as: : D

LN
-

Cou]dn\t do withont them!

=

*

The BetheT Library is the greatest th1ng that has
happened in the Bethe] Agency as far as T'm
concerned ' . .

-Super1or to any I have seen, espec1a11y cons1der-
Tng the situation.

- »

We. may make a very genera?vcomparison v1th one study reported by

the.Knapp\§chool Libraries Project. (Su111van, 1968) The f1rst obJect-

ive of this project vas to demonstrate the educational va1ue of 11brary/

. media resources and services which fully meet national standards for’

school 1ibrar1es' In other WOIdS, ‘each demonstrat1on schoo] had to

n

have an exeap]ary 11brary/wed1a program as‘the cr1ter1on for be1ng

se]ected to part1c1pate After two years of part1c1pat1on, teachers v

-

were asked to 1nd1cate observed changes in studencs by respond1ng to !

—

Ihe Same teachers were asked to respond, to add1t1ona1 1%ems ref]ect1ng

changes in ‘their individual approaches to teach1ng ds a result of

the 11b1a1y program The mean negative respbnse on theSe 1tems was -

32 percent. - i S _ SR

- .

Amalysis of the response of Bethe1'hg§ncy teachers-(n='93L on:

. = \
questionnaire items with 'similar themes réveals ghat the means of both

N .o
.

~754%:

W

90 -




¥

. T . ) ~
te . . . o s e M o . ‘ 'le
. 4 . i . .

- tHe highest 27 percent and the lowest 27 percent of responses are S

. . so]1d1y p051t1ve The rat1ngs g1ven the‘Bethe1 L1brary/hed1a Center

*

. ﬂre andeed except1ona1]y supoort1ve
_ - Some cons1derab1e d1fference of op1n1on is revealed by 1tems o

> . Wh1ch address thevse]ves to perce1ved benef1ts to learners in cer-

- .
)

. tain subject matter areas. Hh11e the highest 27 percent of responses,

-

for example, indicate that students derive considerable. benef1t frpm )

]1brary/med1a materials in the study of music, mathemat1cs, art), and

Tibrary skills,, ‘the 1owest 27 percent do not agree A majdrity of L 1

°

all respondents agree that students benefii from 11brary/wed7a mater1a1s» A

in _reading and in social studies. - o o .

Ansuers to quest1ons about order1ng“and receiving mater1als from

\

the Reg1ona1 Center confirm the eff1c1ency of the Centefr's delivery sys-

¢ - = tem. ‘The arrival of mosi erders within one.week’s time should make it

highly feasib1e for.tquherssto incorporate the materials in their
. curr1cu]un p]ann1ng i

tere

: E It appears thab students cou]d be 1nvo]ved to a greater extent

el
ps

_than responses 1nd1cate both in se]ect1ng their own materials and in

L

[}

. heTpnng take care of the mater1a1s once they arrive. There are useful

o

, skil1s to be acqu1red from these act1vities. I'n addition more active

2

part1c1pat1on 1n se1ectnng and organ1z1ng 11brary/med1a mater1a]s may

-prov1de students wvth the benef1ts of having a ”vested 1nterest n

- . . ﬁ[ﬂ i
( . s . Prapn

P ] . e . oty N '\7. . ' .
¢ Summary and conclusions N . : .

LY L3
- . . 3 . .o . "
+ Te [ : N » et

A majority“of all Bethel Agency teachers agreed. that; «

i) the Bethel Libfary/Hedia Center is of top' -
& ‘ ' ‘ . , 91 ’ ’ :




i)
iii)
div)

N

. - V)

-

Y

’

!

indicate that:

n L

vii) \StUde"tS#”ﬁéfgbgéf%vé§:ébout the world have
2 ”",Peen.bGQ§deped through materials received from
- 2t Tibrary) and

viii)  student academic

-
»

-

qua]ity,‘equg] to aﬁy they have seen,

the Tibrdary apd media materials are exce]i—
ent in quality, K

the selection of materials is outstanding
with sufficient variéty, to meet the needs
of students and teachers at ‘any tevel,.

.the Bethel Cénter provides much better

‘service than would be possible through
-individual school libraries, f.e,:

—zindividdél_schoojs could not possibly

comparable size or quality, °

acquire or manage a collection of = -

--even if'funds would allow a compar-
able collection for separate schools,

no schodl would have space to accomt
modate it ‘ !

S

--a comparable 1ocal scheol collection
would require additional staff for
each school; most existing school

, -.collections are small, frequently out

, of.date, and pot presently well-ordanized

enough” to be ‘useable; the task would
be greatly increased by any increase
in the Size oF a local 'school collect-
“ion, ‘

~

the Center's delivery system is f%rs} rate,  _

vi) .the teach%rs aré more effective as a.direct
result of the available 1iby

»

!

&

’ -~

bl
1;”

In the minority of respondents, a small percentage-of teachers

s ¢ .

rary/media services,

performance has.improved in-
. $everal areas as a result of .using materials
© “from the Center. . . o '

t

L]
~ .

ek,

P
-
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1) 11brary materials n u on hand in the ' .

" schools are ‘sufficient .for their needs, ': - I AR
' and they would prefer to have 1nd1v1dua] . eLos T
school 11brar1es, / " - o
‘ ii) they would B¢ just as effect1ve as teachers o :
. Wwithout the Center' E mater1als fnd serv1ces, - "
. Wb i) students are not ca ab]e of using ‘the cata- S o 5
‘ b . log to order- appro late materials for them- ' .
—- selves, ” : .

B ’m
K iv) . they do not have t ne to se]ect an&*brder
. materials, and

1,

f

[
i

Y

v) they have seen betirer 1ibréry/med1& Qpe?a-A

v .t1ons z

e 2 e

approx1mate1y ten percent of th eachers in the Agencgy

is ev1dent

from the separate ana]ys1s of r anes from teache™ in the High and
Low L1brany ‘Use schools. that this ten pexcent is compr1sed of thoSe.

who have ut111zed the Center's mate™als and serv1ees the 1east !

< ' e

. Insofar as user att1tude can be cons1dered a neasure of the

7 v

P

qua11ty of ‘the Center's operat1on mater1a1s, and-servaees we can”

conc]ude that these are of top qua11ty ' .
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o

‘ a]so taken i;}é’accodnt‘ v

and preferences of the studentg,rn. e agademig area, reading, are
J . -

d read1ng preferences. Nearly all of

separat1ng out, from all other Jeal and potent1a1 effects,
t .

.,ects spec1f1ca11y of the L1brary/Hed1a Center resources.,

S
refore a‘w1de range_ﬂj*quest}ensw‘a*var1et of- analyt1ca1 designs,

”‘and a var1ety of stat1st1ca1 ‘tests have been.emp]oyed in the study.
/ «.'
-The perfbnmance of’ the Hrgh L1bra1y Users ‘compared to the Low Library
I’ - o . ) ° &:0 -

. - .. o 9 4 . .
- b A . R ° 3 b,
: . - . : - LIPS ' N




. Users across. the range of thesg approac

measure, then, prov1des the bas1s for
e

the Regional/L}brar&[ﬂed1a Center;
‘ ~

v

13

. \

N L
”

- - A High Users' and Low Ugers'

G P e

Introductory d]scuss1on

Agency of the Bureau of Ind'

; .orders per studeni/annngljy’fOr one school res
e question exp]ored/ p th1s conne€t1on assumes

o~

- been ordered and rw e1ved On the bas1s of fh1s assumpt1on, it would

- [

™

th are U1§h Users, by v1rtue of us1ng compaga- -

S and other med:a mater1als, wou]d exh1b1t h1gher over~

-

L ey
mprehension scores thar wou]d Lollsers who p]ace\.x

comparat1v ly few 11brary/med1a Qrders durlng

~

e course of a school "~

r}.@;‘
lelh as~exp0suré to video- tapes, records, f11mstr1ps, and_other’

-

as

edia resources Of course, it 1s not only sheer amount of exposure [iw/
" 5 to, and part1c1pa£1on in, reading, ]1sten1ng, and v1ew1ng that 1s to :
' be‘taken 1nto~account here. There is alsg the fact of the vastly w1der\q
y rangé ef resources“Wbrch tan be exper1enced by students who take advan- y
. s B g -

o b N ’ /[/
. . 4 . * .
o .
. .
. o

N\




. tage of the Library/ledia Center

: medi a availablg/just within the v111a e schoo]s. Both these f

- I

o together, amoynt - ihd'var1ety of exper1ence shou]d hav Nmeas

1mpact upon‘H1gh Users és ggmpared to. Low Use//x As Smtt ;

< others have suggésted the more readlng exp r1ence or pr icesra.”

.',/- -

’ . 4 .l/“)/ ‘ ) -‘ .
) :]earner has , the mohe f]yent NIT1 be his ompre ion /£§%HL , 19 )

To ' maké ‘this experﬂence brof1tab1e the more Meani
- 2 . @
S ~br1ng to the tasL, alohg‘w1th language sk11] the bettEr The,»- an-'¥

TL)& 2 rner.oan

4 s -

tage - of more, as we]] as a greater vartety,eof yanguage 0 per1ence

< .
2 . LY -

-

'and v1tar1ous exper}ence throug%'11brah/ mat ': wou]d seem.to lie

 wWith the H1gh Users rathvr than the\LOJ Users of L1brany/Med1a Center.

~

v

. <., . 0 - ~ . e ~x -
© ' resources. - /oo . ‘-- o - /
- ' v'w N

a - 2
SN

- Lt . ' R -t & - \ - ) "
Research hypotheses “High Users «at every-grade evel from two - R

- o
through Six w11] score htghcr than Low Users in these grades. on c]oze <

[

tests of readlng comprehens1on 4

° NI -
.
R o . v 8 oo
'

.. .
. -4 - B -

Subjects, materials, and methods. Subjects whose cloze tests®are
- Vi ! N ” -

ing]uded'tn this par't 6f the study are 479 Students in grades two

o=

_ through six, in 12 schools of the Bethe] reg10n, Bureau of Ind1an

. “r“

.. Affairs. The'breﬁkdowhﬂby grades and by L1braty*Use 1s preseﬁted in
“Table VII. . | L T

-k --.,-.--_--._—_—.....-

N < ’\\ »
he c]oze test scores; as descrlpe?/;bh\ea

of “this |eport’ . —//“ e




TABLE VII

. \\
. Subjects by Grade Level and Library Use Category
Grade: Two Tht:ee Four Five Si’ X
High User 50 45 45 - 44 a7
Low User 4  ° 58 65 47
1o 82 88

Total 96

103

479




?*\;for this paft Qf the study, the cloze tests;were scored by the.
, . . {_‘;;.'

' exact word procedure, in which onIy‘the exact work which has(been

» ) « z‘:v = . (‘

deIeted is accepted‘ashcorrect except‘fon,minor m{sspeIIiﬁgs. Mt s-

-
e

speIItngs which woulqichange the meaning (e g., wea§xfor where) vere |

not accepted as COrrect Respnnses which exact]y madch the deIeted

At

words are the most valid measures of comprthens1on, aIthough 1ncIud-
1

- e

_1ing synonyms as correct responses y1e1ds a s11ghte1ncrease in the

n 7
¢ 0

correIat1ons betveen cloze scores and conventional comprehenston 7
/

-

fests. (Bormuth, 1968 Taylor, 71953; Rankin, 1957; Ruddeﬁ 1963,
% . M . L/
Null hyﬁbtheses. There.wi]]{*zno significant Hifterenies

between the cloze scores of H1gh Users and Low Users at any~grade

. s
. £

level, from two through six. =~ " ‘ }
L 4 . N ‘ . ‘ , ‘
. . s o . ¢
. T Stattst1ca1 treatwent. Separate anaIyses é? var1ance for un-

equaI ns were enooned tor each grade IeveI Ind1v1dua1 student

)

‘scores viere used.

; .
. [ +
- . L3N H v

Results. The differences between High User and Low User scores .
’ ~ sou -
vere found to be statistically significant (p<.01) for every grade

level tested, with the Higthsers achieving higher scores ‘than the

Low Users. - o - s
4‘.“’ ) :
, —-q--f.ri-' ——————————————————— . - |
.- ’” 1nsert TABLE VIII here ’ |
1 |
‘ B ? S , ’ |
Ve P o
’ Table IX presentS'the grade IeveI mean cIoze scores for each ;
|

‘.
— : it N
-o .
Y oewr ‘ ‘ : e )
. . Y B -’ - - . " - e o
. o . » . -
S . - .
‘

d.90 -83: _ o : '




" TABLE vIIT' _ « .
-Results of Anélyses of Variance ¢f Cloze Scor.és
’ for Grades Two -through Six el R e
Library Use: Hiéh . Low
Grade- -
. Mean “8.08 4.22
Two
, Std. dev 6.13 - 7.14
n: 96 F: - 8.12 p .01 LT
e itk "-""""""":-'---"r-"'"',: ------ roaieh e
‘Mean 20.51 . XY ‘
Three ’ - . .
¢ Std. dev 13,77 0 11.98
. . ' . . . [\
n: 103 T 24.28\_ p .01 <
S e e e e e e e e Nt e e e e
lean . . . 12.00, . 4.46
Four C. . ‘ . '
- Std. dev 9.99 \3' 6.81
. mo110 & 2219 pro0 - Lt
R T Ty A ---.---—; ---------- 1-‘ ------------------ PRt i
. Fean %61 | 6.53
Five - 3 ' .,
" . Std: dev 10.59 11.93
to7 . om: 82 T Fee32.08 p<.01° ® o
. v > .
. Mean 25.34 ), 15.19 .~
Six - .
. _ Std. dev. 14.40 13.17
*~ n: 88 F: 11.92 p/ .01




*

N

which are operating bilingual prugrams. A singTe asterisk (*) marks

¥

.schools in which tegthers perceive their students as being predomin-

“antly English-speaking. It shduld be noted that a bilingual school is

=
included in both the High and Low Use groups. \ -
\ ) ,.,‘,'/’ - N .
A e *;; S iy .
P . * / ‘: \ ,
| mertTRLE Ditere S

Discussion. It is reasonable to expect that students who actively .
& ~ . N

participate in the Tibrary/medie program wi]]»exhjbif'higher read%ng

comprehension scores than students who take less advantage of library

materials.. This is the ouLcome 1nd1cated h+ the stat1st1ca1 analyses. B
Py .

Thus, the cr°d1ct10n 19qurne out and the nu]] hjicthesessare rejected,
AR

\.v)
L

Houeuer, seveva1 factors merit consideration 1n 1nterpret1ng the
resu1cs. First, it should be noted that of all the meaR scores presen-
ted 1n Tab]e VIII none reflects perforrance even at the level conven-

t1ona71y he]d to be the ' 1nerucc1ona1 readlng 1eve1" of 75 percent .

-

accuracy in comprehension scores, It fo]]ows of course that nelther

~do any of the mean scores reflect the ' 1ndependenc reading level" of
90 percent accuracy in comprehension scores/, .

A spec1a1{po1nt eeds to be made here, about these two reading

!

1eve1s with ré?aee%'to c]o;e test1ng In cloze tests of’ readlng < .

~

' comprehens1on, 44 percent accuracy. generglly corresponds to the 75 per~

cent level as measured by conventional readlng comprehension éests. T 2'
while i? percent accuracy generally corfresponds to the 90. pprcent 13,/'
comprehens1on level on conventional measures. (Bormuth,/yé68 Peter-
son, Paradis, and Peters, 1973) Q{

0

& ' /“ ' -
-85+




E ]

T,é\BLy/
I . >~ PR

T TR = —7
. o . T
Grade Level Hean Scores on C16§E Tests of Reading. Comprehension:
g ' High Library Users apd Low Library Users
] t hd . 2
Grade:

School:
’ High Users
1% 11.00 37.00 19.40 1133 35.25
2w . 11.66 41.00 19.50 17.50 30.63
3= 2.7k -14.67 11.83 22.00 22.25
4 1373 6.9 16.00  26.60  28.50
\ Exx .75 13.45 10.00 19.80 31.67
6 5.52 6.3 10.33 23.00 . 15.62
Low U?g;;:mjxi .
- 7 '\<;;§;/ 2.50 40 l;gb ' 6.00 15.45
N L& 1.88 13.70° n.a 17.14 25.00
N gex . 1.00 4.37- 5.56 4.7 "6.00
. . 10% 13.10 27.89 13.73 27.50 18.67
m - as0 12.00 5.44 22.50°  17.33
12% 6.75 \%9.86 12.17 18.83 20.00

*Eng]ish-dominant in language, accqrdihg*to:teachers' perceptions.
**Chiidren in kindergaften through grade four in these schools were in
biTingual progrgms or had just entered fourth grade from them 1974-75.

S 4

-

101

O . ' ’ "86' . ‘ . .
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Forrsecond graders in this study, then, 75 percent comprehensicn

(or 44 pcrcenc accUracy) would be reflected by a raw score of at

P . Teast 22. correct \ords of 50 possible which cou]d be f111ed in. For ,
- third through sixth graders, th1s instructional level wou1d be indica- )
A . ° . N : . ,ﬂ/ e
s . ted by a raw score of at least 44 correct responses of the 180 possible. = %

The independent, or 280 percelit, comprehension level wod?d call for a
score of at least 28.5 for second graders, and at least 57 for third

through sixth graders.

.
. . .
L4 . i

in searchtng through individual students' cloze scores, it Was

.ound chuc eight stucents_of_the_AJQ_ivsted_scored at the 75 nerren*

5

corarehensfon 1eve1, and only two had scores at or-above the 90 per- / -

z

cent comprehens1on 1e;3¥% Taken at face,va]ye, this would indicate ' .
- - M @ A )

that the vast major{ty of;students tested (both,Hjbh Users and Low -

Users) were poorly orepared to comprehend redding materials at their

grade level of readabi]ity, even at the instructional Tevel,
There aré several points to consider here, in 1ight'oF‘sUch
re]gt1ve1y low perforilance by the students. F1rst th1s perfor-

mancé may be a function of "inadequate grasp of thes1anguage" of the

.

readnng materials, as Hatch (1974) has suggesteﬁ~ Th1s proh}em Hatch ///

. concludes, is a major shortcoming exhibit by second language readers'.

, 3 - . »
Here, *it should be noted that some stydents in both the High User

croup and the Low User group are perceived as predominantly Eskimo

- T A

speakers, but not all are. On the basis of teacher interviews and L
. . questionnaires, it was foupd that students in three of/fhe/;fi schools .
in each group are perceiyed as Eskimo:dominant 1n’1anguage while

the other three in eagh group are perceived by the teachers as English-

102 R , /*,-'.
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-
)

-,
. /‘;Q' . -
- N

domtnanﬁga Pesearchexs have obsesved that cloze tests are notab]y '

)

" . more d]fflcu1t Tor nornative speakers, of the 1anguage of the test
. tnan Tor_nat1ve speakers.. (K]are and Sinaiko, 1972, ]973) Thus, -
. g"inadeouate grasp of the 1angua§e" is, likely, oartia]ly accountable
for the 1ou scores of\the Eskiro-dominant students in both groups.
_Mean-cloie scores are notably lewer in grades twoithrough four |
., in'the high Use bilingual school than in the othggﬁdjgh Uselschoo1s.
The case is\simi1ar for the Low Use biiingua] school, but the relative-
1y lower scores coﬁtinue through the sixth grade. The initial year
-4_____fox_bllangual.pnograms_nn-these_schools_uase1910~7],;uhen the present

-

R fourth graoers (197ﬂ 75) were 1in kindergarten Fifth and sixth grade

1

in the b1]1ngua] program\~ While English 1s the main language of

L. '1nstruct1on in other schoo]s, the children of “kindergarten through
grade three in b111ngua] schools'are educated ma1n1y through the
‘medium of the1r native _sl1mo‘ﬂanguage Engﬂ1sh reading 1nstruct1on in

]

;these schools begIns in third grade" -

i

Inadqqlate Eng11sh prof1c1ency may be held part1a11y accountab]e . «§ ~

for the generally low scores However, it cannot exp1a1n the uho]e

picture, Scores are low even among sfudents perce1Ved as Eng]]éh- '.,

\

dominant by their teachers. A]ong u1th 1anguage, it is suggested that
knowledge of the world, as linguists and psychologists use the term,

.«/’Nrﬂ “'“\
is another responsible factor. (cf, Fodor Bever? and Garrett, 1974)

Knowledge of’the wor]d‘is the teré&general}y used to refer to a

person's mental network of meanings, of relationships among concepts,

3V

-88-
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scores‘wn rnese schoo]s are those of students who have not taken part
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, wh1ch reflects the totaltty

Fs

*y

’1- -

‘ )
!

3 .

P, .

‘F

fof tne person's. background of exper1ence
L

Limited experiential influepces are taken.to correspond to 1imited

t rd -

’know1edge of“thg world. : _ , ‘ ’ {_, ot

o ; . :S o .
. * ’ 3 . " Ce s
A young reader)s background of experignce as a factor affecting

£

reading performance hasf}ong been considered critical. (cf, Hildreth,
! ki . . .
1954 1972) Moﬁe recehé'research sheds 1ight on why this is so.

(Goodwan 197321é Swith, 1?72 dritten material may be comprehended on

the basis of/%t least three different kinds of cues present in the

. materwal. sentence structure, the graphic representat1on of the sound -

e

- system of the‘1anQUage'and the”meahthS’represehtedfhy the phrases

. and.sehtences: Thisflast‘cue, meaning, is probably the strongest ally

. a learning reader has, Smith po1nts out. To make use of meaning cues,
“however, the reader has to have a system of mean1ngs .to bring to the
printed mater1a.. "The more comprehensive.this system, the more readily
the‘reader is able to understand the material. /{he striking'iso1ation
from twch &f American soc1ety expernenced by the A]askan ch11dren in
this stddy has been remarked upon before in this repont. Thus, the
khow3edge of, the dor]d they can bring to the task of read1ng books -

prepared for the youngsters of American society in general is quite
\

N ~ s
B ~~—

11ke1y ]1m1ted An analog to this situation _may be found ih_the‘

' educat1ona1 prob]ems of the rur 1 children of Appdlachia.

W1th respect to -the chilgegn in th1s study, while there is probab]y

no subst1tute for f1rsthand experience, H1gh L1brary Users appear to

) ' benef1t1ng from the variety of vicarious experiences availed them
. 3
by the books, video. tapes, f11mstr1ps, and other med1a mater1a1s of the

L1brary/ﬂed1a Center to a greater degree than the Low Users. .The

! , 164 e

-89-
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s1gn1f1tantly h1ghcr scores of tle High Users supports this observa-

t1on v . : - !
// ) ' ‘ S/
Arnother Tactor too, may be p]ay1ng a part-in the overa]] re]a-

’

4—~trve1y low scores of a]] the students As noted before, cloze tests

have‘been found more d1ff1cu1t/for nonnative speakers of the 1angdage

of the test than for native speahers In addition, the furthef albng' \

R ce

1n a cloze passage one uonks the more d1ff1cu1t 1t becomes to fill
AN

' in words E\T?ect1y Th?s is ow1n§\t8 the fact that what words one
N f1]1s in next pendsrheay11y -upon the preced1ng text mater1a1 If

) T eahly party of the passage are filled in erroneous1y, tbe task is even
A hifji:~later on 1h the passage Thus, added to the fact that the

.~ — red g\may\ue11 have been perceived as "hard“ by.the students, they

S

> may have had a* d1scourag1ng perception of the1r own 1naccurac1es as

.- they worked. Low USErs,\;;;\e;ampTET‘Teft~many<more—b%anks mpty\\ :

than d1d High Users on “their clove tests.

In-a random samo]e comprased of one third of all tested students
. “Low Users average about‘tw1ce as many b]anls left llpty as high Us rs.f
Lovi'Users total 35371 blanks left empty, wh11e‘y1gh Users tota1 ],526

blanks left empty. The average is 20 foy ngh Users and 41 t/w/

\ ~bsers. Table X (belbw) 1nd1cates the blanfs 1eft empty and the number

- of accurateiy filled-in. responses fon/the two groups.

~— ‘ 3 h o ) - ‘-
. o fnse t TABLE X here AT :
) )Pl i - . ‘
- A . g o / vy ‘ .
\ \\,- In this regard, high Users appear to be better r1sk takers than . '
< ) ) & - y -
A &_ Low Users, penhaps willing to try to f114/1n b}énks eveh when unsure‘i ,

\ R U




TABLE X

¢

Samp]e of High and Low Users: 8lanks Left Empty
and Accurate Responses '~

o

('High Users

n: 76

. €

Total blanks
left erpty=

Average blanks
left empty=

Total accurate
. responses=

Average accurate
responsess

18.50

Low Usgrs
n:, 82 AR

Total blanks +
» left_empty=
« -~
\ Average blanks
. left empty=
Total accuraté
responses=

Average accurate -
responses=

932

11.40~




of theirlown accuracy. "If th1s is Lhe case conf1dence Jds a po1nt in

- favor of the High Users.. In other words, the mgre one is w1111ng to K‘
try, even at the risk of mah *mistakes; the more one is like1y‘to
"win. Sm1th (1971) presents arguments strong]y support1ng th1s view.

, Fﬁnal]y, there are instiructional’ var1ab1es that w111 be, d1scussed -
1aier in this report which' seem to p1ay an 1mpontant ro]e 1n the étu-.
dents perfonnance on the cloze tests For examp]e, one: such var1ab1e .
i's the amount of teacher- gu]ded read1ng and language instruction pro~

N .
v1ded 1n.the varipus c]assrooms. V

y ’
‘

B.. Read1ng omorehens1on Scores on.A]a an and Non-A1askan Story

Conten7 : / = ,

1

Introductory discussion' The, A&askan students' experiential back-
¥
" ground wes d1scussed br1ef1y in the preced1ng pages, in the context of

o

”

the1r c?oze reading epﬁgrehens1on scores. The re]at1onsh1p between

this background andéstory content is the fohys‘of the present discus-

. / ' ! s « - P .
sion. o . .
: /- pa ‘

“Cultu al relevance’ is a popu]ar theme in cuhrent oroposa1s >
for 1mpnov1ng the/educat1ona1 mater1a1s used among America's cu1tura11y'

un1que or/ﬁ;uT/hra11y different" ch11dren For n§5o1ng instruction,
/
a bdsic” suggest1on issthat the reading mater1a1 should be based upon

%periences-which résemble the young readers' cul tural experiénce.

{

(cf., Andersson and Boyer, 1969) Enhanced student self-image and high
| interest appeal of story contént are two major benefits assumeJ to
result from incorporating culturally relevant experiences in story ':
content for such yoongsters. (cf. Harris, 1972) A majoh 1ong-range

| 107
/ | | 0.
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goal, of course, {é better acadca1c performance on the part of the,stu=
dents than they have exh1b1ted in past years 5 (Z1ntz, 1969; Andersson

\ : : . .
and Boyer? 1969) : cL »//,/f77/. '

/
The roots of’ the cu1tura1 Jelevance" theme may be traced to tradi

v

t1ona] read1ng theory Reading experts ave long cons1dered it of P

7

prlmw 1umortance for "the 1earner to haye a background of exper1ence
wﬁ{ch ties 1n«w1th read1ng context ! (H11dreth 1972, P, 37) - One cur-
. rWht wr1ter po1nts out the/d;fferen e, 1n such trad1t1oﬁa} theory and,

/ / v

° recent proposa]s relating to’tne cu]turaﬂ1y un1que popu]at1ons¢of

Amer1ca, In brief, the fonner 1mp]1es broaden1ng the child's experience,

, /

/
L if necessasy, .50 it is matched with read1ng(content The f;tter has

2

=N

p’ ) 1nformat1on/%va11ab1e to the’ reader from the pr1nted pag#, is a key

{, brougnt abaut a focus on cnahg&pg the” read1hg content &0 it 1s better

matched with the ch11d s experience.’ ( f Laffey, 1970) o

per1ence Redundancy, or the fact that there are severa] kinds of

&

faotbr'/fAs noted 1n the prev1ou¢,zect1on, three bas1c kinds of 1nfor—

J \ »

7 % .
mat1on are preSent for & reader to tahe advanta f: entence

X/}ructure graphemic representat1on of the 1 nguage S sound system,
a

nd semantgc 1nformat1on. Readers uhose exper1ence corresponds to the
2

semant1c information, or mean1ng, ort the page have an advantage ovpr

i

readers who must rely more heavily: on the other two sources of 1nfor-

mat1on _ sentence structure’ and graph@n1c,system. QSm1th,01971;
Goodman 1973) - ' 4 R

LR

\-~Re”%ab1]1ty research, too points up the 1mportance of

5 108 /e
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RERREY ,
background of exper}ence In‘short ‘the more familiar the reader is
. thh the tOplC he rggdtng about, the Tess important is.the readaj\\\\\\\Lf

"b11qty 1eve1 (read1ng*ease) of the mater1a1 to the weader s comprehen-
‘,.\

s siot. (Alare 1°53) : -

\‘.

L . In the present study, H1gh L1brary Users have had more exposure
N -

tg the,yarle;y of resources from the Library/Media Center than have
. Low Ysers. On this basis,\it is assumed that High Users have a greatelr
“knowTe%ge of the wor]d or store of meannﬂi’ to br1ng to the\tasl of

:read1ng both A]askan and non-Alaskan- or1ented story coOntent. Low Usen\,

v

on the/other hand, should find A]askan content\eas1er to understand

’

than non-A1askan content, if cultural releyance of the material 4s an

S

oyerrioing factor. If other'lingpistic factors such as sentence

RS
LA
-

§tructure and grapher' Te éséntation also figure importantly i

9readtng comprehension for the A]askan students, one would expect the

b

’33 A read:ng scoréd to fo]low.the pattern of readab111ty 1eveﬂs* of fhe

. 4

——
stor:es, regard]ess of whether the content of the’ stor1es is A1askan or
. N non ﬂnaskan H1gh Usecsfhave h1gher overa]] scores than Low Users; ?

. as was d1scussed ™m the preced1ng section. Hhether they achieved th1s ":

.’ N ’

- advantage on. both types of stor1es, or mainly on one type of story,
* remains to be seen PR A o o :;1 ’s;

<oor v Thes L“brary/Med1a Center collection of books is the entire col- K

1ect1on of the Bro-Dart E]ementa;y Schoo] L1bra§y,Co11ect1on Catalog.

The focus is not part1cu1ar1y oh bu11d1ng a co]]ect1on of cu]tyra]]y P
' . Lo, - ¢ : .
*Readability formulas typically, reflect These factors indirectly through
. - such measures as sentence length and.syllable count... .

s .
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. ..
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te]cvan‘" materﬂats roijX1askan Lhi]dwen As was poipted out in

o W

' Chapter I the point of view of the Center is that ‘Alaskan. students- .-

.

need exposure to the same quality and range_of reading material ava1]—
, | £~Qe\\

able to other Amer1can students through their school 11brar1es Is

this approach reflected in an overall advantage,for~thevH?gh Users on’

both t&pes of material, Alaskan and non-Alaskan, in terms of'eompre—

hensior scores? This is one question investigated in this part of the

. SéCUd}{‘ ) . . .

.

Research hypotheses. H]gh Users will perform with approximately

equal qac111ty on both types of story content, A]askan and ron- A]askan

- Low Users w111 atta1n higher scores on AlasLan content than on non- .

~
0 ' ¢

Alaskan content. . . . .
i ¢ 3 ¢ ) ) -
X ., ) ’

~ -, *

. SubJects, mater1a1s, and methods CToze scores dsed in. this

ana]ys1s were those obta1ned from all. th1rd through sixth graders

-3

tested in the 12 samp]e schoo]s cour scores were 1n1t1a11y obta1ned

for each student for two A]asran passages and for two non-Aldskan

- . 7~

passages_wh]ch compr1sed each.cloze test boeklet. Each pa1r of scores

“¥as added_to yield a sing1e1n1askan:score=and a single non-A]askan .

N, . *

score for each student.

The Story. mater1a1s are degcribed in Chapter II A]askan and .

non- A]askan passages were, alternated in-the test. book]ets, arranged

: f'h_1n all the possible orders which would retain the a]ternat1on scheme.
~t

The d1 ferent versions of the testn:o9k1ets Were d1str1buted random]y

among the studeﬂts;}n the classroon

It.witl -be recalled that'stor1es
for each grade level viere prepare in all possible deletion forms,
N X O
. . . ¢ » . -95-
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L]
SO across UK?;ntire sample of sludents, results were ¢gbtained which ‘
. )
.reflected fill-in responses. for .al e d11ferent words in each story,

~ The “exact wopdescarlﬁg method was enﬁ]oyed

—

I e

Nu][ﬂhjbotheses. There will be no significant differences between =
the Alaskan and non-Alaskan stor

ts
be no significant difféerénces between the AlasRan and n

scores of the High s. There will

-Alaskan story .-

scores. of the Low Users.

. . ° - RN il
Statistical treatment. For both High and Low Users, t tgsts of
dependent group means were employed fqr each grade Teved. t test
for deaendent group/means is appropriate when compariqg two scones from o e

"‘-\‘,,.

the same subject, as 1s the case Here. For example, a compar1son vas
made between Low User th1rd grade Alaskan scores and non- A]askan scores. .
. 4 IS N LA
Results: As Tab]é X1 shows, H1gh Users obta1ned hvgher scores

on both A]askan and non-Alaskan stories at every grade 1eve] from
th1rd through sixth grade, o c ' ‘ ‘,; .
' eBQE;:hﬂgh and Low User‘th1rd graders have better scores on Alas- o

-~

kan’ than on non- A1askan content, s1gn1f1cant at the 01 level. o

Both H1gh and Low User fourth graders also have h1gher scores on
Alaskan than on non-Alaskan content, although the difference is. s1g-
“nificant dt the desireJ 1eve]h(p?(.01) only for the High\Usefs. -

Among tifth graders, both groups achieved higher scores on non-

ATaskan.than on Alaskan stories. The same is true\of sixth graders. . "

" The diffe;ence‘ig significant for High U;er fifth-grader (p~: le and . |

for Low User fifth graders (p<.02). Among sixth graders the d1fferences
151 o

"96" ' . j K




fcant‘at»the-desired level (p >.05). v
/ N ' ‘ -

/ \ TABLE XI : ' ;

dre not signif

™ A

as&ﬁn and Hch-Ala§kan Story Cloze Scores of High and Low
. . Users, Grades Three through Six

- Story content: Alaskan  ——Nen-Alaskan_-. e
g ‘ — ) v - \:> B ﬁ‘ﬁ/‘“
Grade: . ’
Tﬁwg 'f S ’ . ‘
. H/fgh/'Use ot e 8.60 (p<.01)’
- Lou lUse - 7.8 . - . aas (p<.01)

!

our - ' . ‘ ‘ - T -
o .{Hi%h Use o 1.38 o 4.87 ;. (p<.01)
#i\\\< . " Low Use ; i b‘ 3. \;(‘ . 1.9 S ‘fp;>.05) '

:ﬁf&e : . _ ' . -

~
w
(o]
-

|

w
w
~N

|

| / High Use S | RN (Y
\\\7“”/}73i Low Use . 6.58 - - ;;li ) (p<.02) B
: »iﬁ‘ﬁ!Six . o : D |
| L High Use BRI Lt 132, (p>.05)
twise 1 7.8 L a8
:,,;??‘:kThe hféhé?’ﬁea? scoreé‘fqr'gach gq?up.are erlined.) | - R
o ' — ,
L , ‘ g .

fo;h%\ﬁ$shgssioﬁ.- A dubious interpretgtion‘that might be made is Fhat.
‘;ounger‘thi{dren, %he thihd and fourth graders., are more proficiéﬁt |
readers when the content’fs A]askaﬁ in;orientatfon,'whiiéﬁ?he °1deh.
. \cﬁ{1dren haye dained fhe background to fead mbre.capab]y in hateria]s
1i2
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e

et

requiring a broadet experiential bacuground ‘However, if the findings -

-

/

‘ presented here are taken to support su%h an )nterpxetat1on, then the
i abrupt change from coripetence with one type of story among third and
‘nfourthﬁgraders to ptedom1nant‘competence with another type among fifth
‘and'sixth graders is hard to explain, A more‘gradua1 trend toward
capab111ty with non- Alaskwmrmcer1als with maintained fac111ty in Alas-

«e-“ecn\kan materials would better support such an 1nterpretat1on '
. \m\\ -

Another 1nterpretat1on cou—HEBE'th“t‘an‘abrupt‘change*_n reading

N ;N\
1nterescs might exp1a1n the dlSt]nLt d1fference betueen the type of

-

"staory read’Eost capab]y by younger ch11dren and the type read most

- capab]y by older children. However, as will be discussed later in chis'

N chapter bath Alaskan and non- A]askan topics are among the top fivep

e

readlng cop1c preferences for ch11dren of both groups from fourth-

. -g.,. £, B
. . :through s1xth gtade . / , P » '

. s
a . . Ld

The preferable interpretation is one suggested by the pattern of { )

mean scores of the groups when.viewed along with the pattern of reada- .

bility 1eve1s of the two types of stor1es In stories used” ?or'third
ng [

and fourth graders the A]askan passages have a lover average reada-
bility level than the non-A]askan story passages In stories used for o
* fifth and sixth graders, the non-Alaskan stories have a 1ower average )
| read;b111ty Tevel than the Alaskan stor1es the 'reverse of the case |
. for the younger.children—- Table XII preSents the compar1sons of mean
| scores andireadabi]fty level averages for the Alaskan and non-Alaskan . -%“
passages The average readab111ty level for each pair of passages was : : |
obtaxned by averaging the raw readability scores of the two A]askan ' _.lf
o . _ R 4

-98-
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passages for each grade ]eve], aid do ng't

Alagkan passages used at each grade )e‘ET\\\

S
¢ \ “insert TABIE X11 here
A - I LD TR
o . :‘\/;‘ z ,E\
General 1anguage factors, more than specific factors of "cultur-
TEEN 4\':)_
al re1evance," seem to be at work in the students' performance on the
! two tjpeS of cloze passages . This would be true insofar as the Dale-

‘—-i-——~4Ch Readahility formula ref1ects the language factor in general,
e ~-~~+—‘~‘ —
and insofar 'as the Alaskan and non- A]ashan~ﬁa§§5§es reflect—a-dis=

-

tinction in content-or1entat1on

—}r

" The 1anguage factor, 1hc1udes the reader s ability to pred1ct

. what is comirg next in t e 11ne of pr1nt on the basis of mean1ng,a

@~

1anguage structure, and graphem1c cues. that have comq_before .(cf,' .

///‘ Goodman, }973) EV1dent1y, dtfferences 1n mean1ng as conveyed by the e

é ) different oriéhtat1on of the two types of ¢loze passages was not, by
‘ | itself, endbgh to iﬁf]uen%e differences in reading comprehension
scores. S .‘ N { _'f‘ |
Rathe ~Jieaning, as assessed by‘the vord fami]darity‘factor in o d
b the - Da]e Chall readabj11t; formula, along with 1anguage structure’ and e
™ . aphem1c cues appears to hnf]uence/the reading performance of these‘

en 1n an 1mportant way Ve . P o Cy

3
5 & -

. . In addi ﬁeqb\several factors which are related to readab111t/ A

[
. ‘ [}

and comprehens1on s\\h1d be cons1dered An easier level of reada- ‘ "

b111ty will usually y1e1d greater comprehension than a iore d1ff1cu1t

A . .
t l .Y 'S .
1 ‘ ' . - ‘s ~

| i . ! -09-

’-I /" . * n . ; 114 .




Mean " Average !
‘Cloze Scores ~ Readabih‘ty




A\l

-~ . level only under one or more of the following-conditions:
o \\?% T
e,;: o fﬂFg______;ilf-thé less readable material is‘clearly

@eyond the reader's usual level,

t ’ , ® . * 2 \ . . e . 3 °
j\. Y. . ii) (read1ng time s limited,
':\, - iii) - tne reader does not have,a- large amoynt ' o
< ' oﬁ background or‘experléhce with t : S
[ . ’tQ 'IC, ‘\ , )
L - G‘

ﬁ-ne o iv) thé less readable material is much harder- e

R, L thgn the more readable, and ) {4ﬁ&7%7j\w

. v) thel reader has strong motivation to read
the material._ (Klare, 1963)

]
: P e

. J

\

\\-\7%5““\ ' Judg1ng from the generally’ 1ou c1oze‘scores oJera]] both A]as-
- ‘\\Q;mkapiand non-Alaskan stories were beyond the readers’ usual 1/yé1s .
;\ Ee]atfve]y smﬁ]l d1fferences in readability levelsmay~have made
\‘,tmore of a d1fference than 1f‘the students‘wereotdg/md on}mat%rég] of ! o
a 1ower readabd]ityﬁ1eve}f ‘ &, f,J b : -

* In addition, for third and fourth graders, motfvatign»miywhave o

- been strongerAﬂofread the A]askan passages than the non-A]askan.pa§~

S tho.Read1ng Preference ngst1onna1re results reveal,

P 4 s

a 15 cons1stenc1y among’ the five most- preferred topics of fourth

througn §1xth grader Children and an1ma1s are not. The non-

ATaskan stor1es for third and fourth graders we,e,re]at1ve1y*“tame

st0r1es abbut children and an1mals, - C

S rrimameny
.

e
If 1t IS assuned that the ch1]dren do not have’“Uch background

\_MJ} or experuence (as in jid above) with the A]askan,content of the cloze ‘_ .
. passages,fthen it 1smposs1b1e that ]acmﬁof reader background p]ayed )
a part1a] role ;n ér1ng$ng about h'igher s;iggé for ch1rd and fourth .-
oo 116 S
. . - : )
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"Re evance" of reading mater1a] appears to be an inadequate

®

concept, u less given very careful delineation of the number of

equivalent of the,readabi]ity.]evel of each book is part of tﬁé
/hér/nas for

/

information given }n\the Tibrary cata1og vihich eaqn teac
cla¥sroom use. Teachers can help ouide student selections so that
booksﬂof,appropriqte réadability ]evets are ordered. Attention to
these levels appeors to. e important so that students are able to

enjoy and oenefit from the\ books they_receive from the Center.

Summary and conclusions

& >

. \ : N
Severa} points emerge from-the ﬁreceding findings. First High .

N -

L1brary Users cloze reading comprehens1on scores are s1gn1f1cant1y
4’

higher, genera]]y two to three t}mes h1gher th&n the scores of Low
Ltorary Users, among the 479 students who were teste;.

| Next very few of the scores of any of the students indicate

. read1ng prof1c1ency at the 1nstruct1ona1 level or at the 1ndependent
reading 4eve] for the particular grades in which students are.enro]]ed.

Language background experience background, and 1nstruct1ona1 ‘variables

“‘are ﬁ1ke]y cand1dates to be he]d“accountab]e for th1s .situation.

Uheﬁé Library Usé is high, students have overcome their read1ng prob]ems

to a 51gn1f1cant]y greater degree than where L1brary Use is comparatively
:f _ _ ' - 1“1!7
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Th]!d although the two b]]]?éual programs in the school sample
.1ncorporate an ESL (English as a- $ocond 1anguage) component in their
~daily instruction.\it is apparent that students in schools with (i)’
 high Library Use records and (ii?finstruction conductéd matn]y in |
Eng]ish'exhibit higher readingfCQmprehension\Ecores in.general. Both
the amount and the variety of'English'language input, as well as the
.vicarious experience, avai]abie'to these students through the resources P
of the Library/Media Center‘gntte 1ikely play a role in their higher
reading comprehension scoref;‘ ‘ )

Fourth, High Users may e viewed as having a somewhat more en-*
hanced know]edge of the worﬁd, owing, to their greater exposure to books
and other media resources {compared to Low Users. However, as Chapter
111 revca]ed, it 1s‘ev1den£ that more curricular 1ntegration of L]brary/
Media resources could occyr for both ngh and Low Use groups. Broad]y

speaking,‘these experiencjs nclude both written and spoken forms of

Englﬂsh, and a w1de var1e£/ of 1nformat1on about the world.

F1fth, readab1}1ty eve?s of the test passages seem to be thé& more
i important factor than cu tura] or1entat1on’ofﬁthe stories. That is,
tne pattern of mean cloze seores on A]askan stories follows the pat-
tern of readability lev Ts of the materials, rather than the pattern

of the cultural or1entat10n of the story content

Another point that emerged in the dtscuss1on of readdnb compre-
hension was that High Users are evident]y more confident readers,.or
" are better at taking risks in fi]ling in their cloze test blanks.
Tnis willingness to try, even at tne risk of being wrong jielded the‘

118 AR
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/// High Users many move accuratg responses than kgir Ysers achieved.
/ ! / * ‘ot . .

ey
'

This is an imporiant factor,in Tearning to, read, insofar as the more
/ l LI : ', . . .
~ one is willing toztry the one is likely to "win.," ;o

/ Finally, at this po1nt, it is well to observe that L1brary Use

y
/ is probab]y an umbre]1a factor, covering a comb1nat1on of actua] "

-, -

-0 ! classroom events/wﬁich incTudes Library Use. Some of these classroom
/) /ﬁ,ﬂ%\\,\%\, . *
- " factors will be de~cr1bed in.later sections of this report. Whateyer ~— —

Y

the variables are which compr1se Library Use, they appear to work well
| et

T ——

to the advantage of the High Us
\ . III. Lan

' A. Library Use Language Dommance and Types of Errors Character-
istic of High and Low Users .. . R

O . Q“‘ N 8 o —;%./"/
N
st )
.

ver the Low-Users.

e Proficiency

. - Introductony discussion. On the assumptnon that High L1brary ///l—’
) L / Y

'Users have had nove Eﬁgl1sh ]anguage exper'ence, thw;mgh the1r/use of

Cloze testing has been investfgqtedfw{%h.students for wheh
English is a second 1anguage?0as well as with native English épeakers.
(O11er, 1971; Klare et al,.1972; Bbrmutﬁ, 1968) The Esk1mo ch11dren ’/////- e

in this stﬁdy are of bdfh kinds of 1anguage_backgnpund. In ha]f %:

-
Vda

the schools in eachigroup, ngh Users i;? Low Users, teachers per- .

Ty

ceive the student population to be E<kimo-dominant in language.

In the other half, tédchers perceive the students to"pe English-

~

dominant in 1quuagéfﬁlThis'p?ovidesén opportunity to study pQssible

_]angg&ge/g;;;}ciency effects of High Use of the Tibrary collection,

L]

2
¥

| o 119
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¢

1anPs requ1)1ng function words with re1at1ve1y

moreghccqracy han those réguiring content words.' For second 1anguage

e reverse %s true.. (Klare and Sinaiko, 1972, ]973)

. * AR . . . .
974) found' d similar effect among native and nonnative speak-
: . ‘7 ‘ . .
ers 0f English ‘on a proofreading task. Function words are articles,

njunctions, prepositions, and similar words which are important as

connectives, but which have no readily discernable meanings of their

N [

own. Content words, on-the other’ hand, are generally nouns, verbs,

"adjectives, and adverbs. Content words contrast with function wode '

in having identifiable meanings out of sentence context.

It 7as dec1ded to logk at- re?at1ve numbers of content word errors
and funct1o :ord errors among four groups of ch11dren in this study
High Use English- dom1nant _High Use Eskimo- dom1nant, Low Use English-

dom1nant and Low Use Eskimo-dominant. It wou]d seem that being
. ) .
English-dominant, both High and.Low Use Eng]ésh-domtnant youngsters

would tend to exhibit errors.more typical of native speakens of

%

Eng]%sh. Among High and Low Use Eskimo-dominant chi]drén, however,
differentes in 1anguége proficiency might be discerned, reflecting
“the difference in amount of exposure to Eng1ish, on the basis of amount

of L1brary,Use Of course, Library Use also involves, med1a other than
R4 i

‘xbooks, for examp1e video tapes,, reoﬂrdsd and films rips. °*

,

Important features of second language acqu1s1t on are expoaure

to that 1anguage opportun1ty to ]1sten to it, to r ad init, and to

140




R 1Y

have to functi

Library/Med

T ceo o —306- / ¥ ’
..‘(. “© 2 o ' - . :

1in it generally.

L]

Center plays a valuable role in.English 1anguage ro-

It could be the case that the. /

ficiency of the fskimo ch11dren by mak1ng a varidety of Eni;}sh

language materials read11y available.

- . A

. : 7 . A . .
Rese{rch hypotheses. Eskimo-dominant ohildresn in High Use

ype'errors»than ni11‘Eskimo:dominant children in Low Use schools.
7

 English=- dom1nant ch11dren in High and Low Use schools will exh1b1t

native- speaker of-Eng]1sh type errors to a s1m11ar degree.

A

b

s Squects mater1a1s e« and wethods A ran%?m samp1e~of 24 c]oze 7

test passages for each of the fo]]ow1ng groups was der1ved using a
table of random numbers: Eskilio-dominant High Users, Esk1m07dom1nant

hglish-dominant Low

4

LI

Low Users, English-dominant High Users, and
Users,’ for each érade from three through six. For grade two, a rardom
sample of% 2 passages for each of thé‘four groups was derived fn the )

same manneh. ‘(Grade two had only two passages per cloze test booklet

yhi}e'gr des three through six had four passages in each cioze test. Y.

' All b]anks in each test passage were categor1zed on the ‘basis

of whet er they requ1red content words or funct1on words in order to \
be f11?3@h2n cotrectly A funct1on to- content word rat1o was caT-

cu]ated for .the b]anks of each pagsage adm1n1stered and’ ]ts cqrres-#
pond1ng dec1ma1 determ]ned

”

samp]e vias then scored for tota] number of errors.\‘Next each error
/

was cabegor1zed as a content-blank error or a funct1on b]ank error.,

Each comp]eted passage in the mandom

correspond1ng dec]mal, was then ca]cu]ated

121 N ’
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%
o . . &
P |

LY .
fas compared to

for each passagew\\;nz;student,passage error ratio

the functipn-conten sord ratio of the test pagSage. ‘Depending on BER

a‘

wh1ch side of the ratio the student error

atio fell, the student's .d,;/’//<a
. ' ) o

Eng]1sh" errvor category

" passage was ass1gned to either the “Ipvti

! or'to the "Nonnative Eng1i;P' error ¢ egory /A total of‘432 Y

passages was analyzed in this fashion ot ' B

Null hypothésesl There-will be no signif"cant differences in —-- ;t -

the number of Nat1ve Eng11sh error passages and ronnatiré Eng]ish _ o L

k)

' = error. passages among Hﬂgp Use and Lou Use Eskwmo dom1nant and H1gh - _ ' ,;él

and Low Use Eng]1sh domtnant students u” o ' f;vl T

o 5 L. ., P N AN Lt . . - \.._',__ﬂ

Stat1st1ca] treatwent A two py two Ch1 Square desggn was . RN
R <\ ,, :"" B ' K

. . emo]oyed (error t;pe bJ L1brary Use by 1anguége dom1nance by‘grade o

. Tevel), -

Yo T - ; - : 2 .
B Ny ‘Resﬁ1ts. As K AT 1nd1cates passages comp]eted by tow - W < ,/;
. Use Eskimg-dominant st dents. stand out as predom1nant1y 11ke'those .i‘ . ;45

YA
ro, e b, o

of no 1at1ve speake's of Eng 1sh, as .reflected by the types o# errors o !L,.-."
L made. In contra s fne o er three groups (1nc1ud1ng Hugh Use » .h., o yit -

LN

‘ Esk1n are more 11ke nat1ve spearers of Eng11sh° as ref]ected _ ."

y o : T % S
. * " " ! s Sy ‘/
Jy s1gn1f1cant d1fferences~are e§n1b1ted betweéﬁ .?.' : h
: Hig and Lor Uae Esk1mo dom1nant groups at. every grade*keve1 In{' ‘“'t',,
ontr/;t} no d1fferences at the des1red Tevel of s1gan1cance ( -}*.05)~ji
W .

are/tound betwcen H1gh and Low Use Engl1sh dom1nant groups “;" ..
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o S O S } Lo S 8
N f D1scusswon Eskimo- com1nant chT]dren who are H1gh Users of the

. B. Semantic and Syn+act1c Appropr1ateness of Errors Made by H1gh

LS . L]
.

kL among the Alaskan students the mitter, of word forms (content versus

L1brary/Ledfa Center E resources evidently beneflt in Eng]Tsh language -
o - proficiency from.the comb1ngt1on of events_wh1ch 1nc1udes L1brary Use o~
in their scheols. tgh User Eskiﬁo—domﬁnant children do not’abpear'to
benefit to the same degree in the deve]opment of Eng]1sh Jlanguage . (_ -

prof1c1ency

-

In th1s respect“ the L1bhgry/hed1a Center appeors to p]ay a ro]e

* not on?y in prov1d1ng a wide var1ety of informatsion genera]]y, but
\ RN
. also in providing implicit 1nformat1on about the English language ~.;

. .

for an imoortant part of the A]askan population in this study : .

W
. N

The fo]]ow1ng subsectron ﬂnvest1gates the” language prof1c1°ney <

phenomenon in a s]1ght1y d1fferent and more deta1Ted, way

-

‘_\. N 0 AN \' A

&

«Z%_,Users and Llow Users ° o Vo

-

-~ . ~

rntthEgtory d1scuss1on In exp]or1ng 1anguage prof1cxency ”

[N PR <
funct1on) was the subaect of the prevﬁous sect1on However, a f1ner

: gate student’ errors’more thorough]y oo ; 0 :
N 4 5.
‘»-—u
Tl e The main 1dea in this ana]ys1s is to f1nd out 1f High Users Co
« m "better m1staPes" than do Low Users in, f1111ng in words in the o
- : . Lot < : 3
- . T~ . ’ . 1 )3 o . .
®« o7, —108- _ I
o “ & o . . .
. % . - )

\\\thought to be potent1a]3y usefu] S1nce scores were re]at1ve1y Tow =g

-

overall on the exact word scbring basis,fit vas decided to investi-

2

.
[ “ - "




Témix

‘;'* H1gh and Low Users' Langudge Dominance and

C102e Error Type, Grades Two tnrough Six

. T~ j\ ) L
. S . \ - N .
5 ‘, Language Diminance: 'Eskimo
RN ) £
Library Use: =~ Low- .
V“l N N . B ( o
©t o Error Type: J?
) Natlve Engl1sh ’ *1
Nonnat1ve Ehg\1sh f.,l
' Nat1ve‘Eng]1sh % 7
) Nonnat £English 17
A = 1{\
#7  Native English 7

.i:thﬁhtive'Eng1ish 17

- - T T " > W oy = T = g = = v T v = T 8 e P S v o

Native English - 12

~Nonmative English 12

Native English 10

onnative English 14

N

- e o e e s e S o . > o e S > o O o 0t T B o o S e S b S S A e O =

*The figures refer to frequenc1es, or number of passages categor\zed on
the basis of error type 1nto each d1v1s1on .
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2

© of vord class wh1ch can be judged 1ndependent]y as correct or not

on thetr'cloze cbmpreﬁension tests. Nevertheiess, they may have

‘materia] than their raw scores seem to show

more appropr1ate errars on their tests than uou]d Low Users. = <¢

- ‘
* N ¢ . N

cloze tests. "Better" was defined in two ways. First, ‘there ahe :

errors in meaming which can be Judged as approprxate or not appro- P

pr1ate to the sentence and, story context Next there are errors

. '.

for the place in the sentence in which they are used (e g., a verb

- ‘) .

_filled in uhere a verb is required, regard]ess of appropraateness of

~ L4 -

the ieaning of the particular verb)
Th1% part of the study is related to the view of cdmprehension
as apprehendtng‘1inguistjesinformatioﬁ‘and relating it to.a wider

context, that of the passage and not just the inmediate sentence in

which a word is filled in. *(cf, Carrally 1972) The children of

¥

jtﬁﬁs study may not have performed as well as one would Tike to expect

made errors which would. suggest better understahding\ofvthe story

Aga1n, because of greater exposure to mater1a]s from the
-.\

L1brary/Med1a Center, 1t viould seem that H1gh Users would 1ike ‘7

have the background in bOLh ]anguage structure And meaning to ma?e

N

o~

1

It a]so seems that a trend might be ev1denced w1th older ch11dren

mak1ng‘m9re“"gpod" errors than younger ch1]dren. O]der ch1]dren ‘.

have had more time in vhich to benefit from use of the,L1b§ary/Med1a
Center resources, as well as from aspects of their development and

school environment.§\A\t:end of this kind,'if found, should be in

evidence for both éroups, High and Low Users, insofar as bqth'groups'

_time for experience is similar. Quality of the experience, however,

1 R
- L
‘ . ':‘HO-: '
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should shaw differenceg in the uitimate achievement at the sixth

’

grade level. ~

W

" Research hypotheses. High Users at all grade levels will

v

demonstrateea'd?eafer percentage.of both syntaeticaﬁ]y and semant-
-ically apwropriate erﬁgrs on their c1oze,tesf$ than will Low dsers.

Both High and Low Users Wi]] exhibif a trend toward.naking'an:' |
,'1ncreas1ng percentage of syntact1ca11y and semant1ca11y apprbpr1ate ;,

-

errors as the grade 1eve1 1ncreases ’ B

L . o —
Subjects, materia]s, and*methods.i A random sample of High and

; : \
Low, Users! clozZe pasSages was selected using a table,6f random nun-

‘u!bérs. ‘A total ‘of 308 pessages was used frdm cloze tests ofheaeh

group, High Usérs and Low Users. The fo]]éning number of-pasSages. -
“yas taken for each~group‘at each grade 1eve1' grade two 32; grade»

hree 72 grade four, 80; grade f1ve 60, and grade six, b4. Th1s <:

SN
. provided a one- ~third. or greater sample fonigﬁﬁPgrgge\jevel

The overa]] tota] of 616 passages uas then ana]yzed Tn\zgg\nays
First, ‘the erroneoust filled-in words were evaluated for syntact1c
appropr1apeness in the sentences in which they.occurred. Next, the

error wékﬂgJWE?eqjadée&zfenwénbnbpriatenessrof meaning in the story
. _ ; .

context.

For example, a substituted for the correct word the ref1ects

.

a syntact1ca]1y appropriate error,.an. art1c1e in an’ appropr1ate p]ace

—

In many case$, of course, it is appropr1ate to use a«number of dif-
ferent parts of speech, as before a noun, for.exampie. Sentence

structural context was important in this evaluation. For instance,
J .

. 12
> ' -111- '




E :
1 / A
] %, ¢ /7 -
big swhstituted for the in a se;tenbe‘lnke)"The.boy looked for the
/
: \\oat" wouldN\got be Juoged syntactically appropr1ate because nat1ve

- L[4

spea?é?s~o. Eng h typ1ca]1y dv not precede a singular noun w1th_

-

an adjective w1thogt\also using an article in a sentence of th1s
v

type. In the semantic analys1s, though, the subst1tut1on-of b_g .

would be cons1gered appropriate in mean1ng, insofar as a big boy

/

was not conf’aoic* , or anomalous on asis of other story mater- .
ial. Sach ;\;:}{%igi acceptable both in terms of pl e mean1ng and

R
[ AR,

story content would be Judged semant1ca11y appropr1ate but sy

. ‘.

:'1ca1]4 1npppropr1ate L ’ ' ' o ' - .;

&

) A typ1ca1 SUbSt]tUL]O” that vas Judged a\*appropr1ate both in
s;ntax and .in semfantics was broun for'"the g1r1 with the.long
hair" where stringy was the’actuaT correct ch01ce An

. .examp]e of a fill- 1n wn1ch was Judged appropr1ate in word c]asg,

“\Qgt not apuroor1ate 1n~r°anlngxgias cha1rs f111ed in for v1s1ts in-

—_— ~

- the se tence "He 1ooked ;oruard to -these

L.'. 4

Both the error.vord and.the.;orrect fi11-in are nouns, so visits

. B -
LR " .

_______by Tittle Char}1e?

as a_.poun can be'judged appropriate.* The neaning of chairs, however,
is not aﬁobopriate in the story context. «(Had the story been about
Cﬁar11e maP1ng cha1rs, the error uord cou]d have.been Judged approp-
riate in meaning. ) *

. Two scores were'debived‘fqr every passage evaluated, one for
syntactic apphop?iateness and one for'semantic apphopriateness. %BS'
.>F1Q§£ distinctions could hdve been made-as, for example, wisits could
be' ] ged as a more abstract.noun than cha1r [t was decided_for
zgzggﬂy\s sake not to make‘such d1st1nct1ons in features of oarts of

7 1 1'3 7 ’ ' .

T2~

R



Y}
scores vierg ca]cu]ated for cach passage as the percentage of the-

-]

tota] errg’s in the paSSageiwh1ch were appropr1ate in. onetway or i
the other{ The coficurrence of three judges (native speakers of

English) ps to appropriateness was the criterion for including_an -

—

o —

error in|this percentage. ™ - , o}
3

Nu] hypotheses "“There will be no significant differences

/" " . -

between H1gh “and Low Users' perbentages of seméntica]]y appropriate
\,*__\ . P

errors in.grades two, thiee, four, five, or‘§7§“7>Therg will be no

significént di fférences between Hi and,how Users' percentages of

syntact1ca11y aogro?+%atf' ors<1nrgrades two three, four, f1ve

’ e —— ) \ »
_ —= 7 t —
TOT Sll“;;i;;"";‘!// . —— . .
< . - . P
S~ ¢ e L .

= N e )
;, —StatﬁstTEal'treatment. To te?t“the-ﬁull~hypot«=‘- , twWo two-

= ’ o \ ‘ ) T . . (TN
factor analyses of variance:were usedep—lﬁﬂthé’f'ff analysis,“the
.,percentage of errors appropriate in rmeaning was used w1th the factors

grade‘(tvo through s1x7/;nd.L1brary Use (h1gh or ]o')j In the second

14

ana]ys1s ‘the' percentage of errors.’ approprtate 1n terms of sentence

<

strutture was used with tdE"§Eme—%§ctQ~\\\§f1sher s LSD procedure

was ysed as the post hoc test for’ both andﬂyses. ; .

Palnd

ﬁésults The H}gh Brary Users' over§1]"performance in making

good“ m1stakes’”n word mean1ng and word c]ass on their c]oze_tests—-

U S
M

. is superior to the Low'Users performance. Both grade level and

1

‘*—a-—~\\\LiErary Use are significant as 1ndeoendent main e{fec;s. (p<\.01)
Slie— R o
w«“ . ‘ " 128 . . / ) | ;
r‘ . - ) -]‘13- (\ - oL \ } B
. |
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At each grade level, in both :Z;:i;fgyd'§2mant1cs the differences - IR
. N 4
“"Between,u¢gﬁ and-Low Users' el scores are also stat1st1ca11y sig- ~
nificant, on the basis, g fFfwﬁer s LSD post hoc test.

et
I!"AAA

PR
A~

Table XIV showis the percentage of enrors ¢considered approprigte
in.studeflg choices of word c[asses (e,g., nouns, verbs) out of all
errors counted on the cloze tests. Takke XV shows the.percentage of .

Y - - | J
errbrs considered acceptable in'meaning.

SeVere] other features are eyident. First, for both H1oh and

Lou Library Users there is_an indication of slightly more "goed" mis-
takes made in word class than‘in word mean1ng, By grade six nearly
half the High Users' ‘mistakes in vord class are errors acceptable in.
the senteqee §tquthre. About‘one-t ird ef the Lowcmsere"errors in
word class are acceptable by ijfh grade. The.percentages are s]tght]y.
- smaller for both g(oups.in making mistakes .that preserve apbfopriqte
.meanteg~4n the story context. Tables XVI and XVII show.the per- |

centages of dgood“iehrors for both groups at each grade level, in

LR

syntax and semantics.

- e e e e = e




TABLE XIV .

~ High and Low Users" Péycent of .Syntactically
Appropriate Errors

) - ) N Ty
Grade: .- Two Three - Four Five = ,Six

.

Library Use: ' |
High- - _ : 29 38 4
- Law . 5. 2% . 33
n of passages e \ 160 120 128 . -Total: 616

F: 100.14
p.£.01

TABLE XV

‘ H1gh and Low Use}‘sL Percent of Semantically .
Appropriate Errors

—
v K

- //
. Grade: Two Three Four Five

Library Use:
High

Low

n of passages . 60, .. Tdtal;. 616

»
-

o« -
.

F: 96.86
.01
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“TABLE XVI

Percént of Syntactically Appropriate Errors of
High Users and Low Users .

% of .
appropriate errors’

50%

8% .
High U§grs

26%..
Low Users’




Nexi, in both areas., werd class and meaning,‘both High and Low
. Users e{hibifla trend in improvement from secong‘gréde to s}xfh
B graoe. <Some'di%ferentes in the paitern'of this improvemant are;
o evident, though,'%or the two groups. Tables XVIII and XIX present“
" each group S data separa»e]y to illustrate the difference 1n the1r

patterns.

.-
"~

___———-—_——__—_—-—--.._ -

- - ot e - o - —— > - ————— -

- o b -y . - —— -

.
. .

- -

> . ‘ .
4
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. g‘: . .

' " N ° . . > -

. Among High Usérs, a reversal and a minipa].gafn are evi@ent
at the third grade level, hhe reversal in word meahing ?nd the goin
in woré class. Among Low Users, a similar weghhess in the treﬁds"
for both syntax and semantics ocours 4t grade four. For both H1gh ’
and Low L1brary Users, fairly cons1stent improvement contlnues
through to/sT/fh’gradé, just aftex .these weak po1nts

A more obv1ous feature (Tab]es XVI and XVII) is that High Use

students r//the second grade start out well in advance of Low Use
second graders then ma1nta1n the ]ead throughout the grades " Both
H1gh and Low Users show about the same amount of gain from second
to sixth grade. mnoﬁg:High hsers, in semantic. appropriateness, this
:/c;“‘iﬂaiﬁ is 21 percent. For Low Users the gain in making l;goo‘d",.mi.stakes
AT 132
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TABLE> XVIT

Percent-of Semantically Appropriate Errors
+ of High Users and Low Users .

% .of
appropriate grrors

>

.

" 40%

w <
[

- High Useég/ C ogy
“‘v‘ / ’ > -~ ’
At A 21%/”
\\““\\\\,///f//,'///////// Low bsers /

15% e
03

- o -
/:0 &
% ° -

”.




TABLE XVITL

3

>

Percent of S/ntactwcally and—Seman%1ca]]
-~ Appropriate Errors among High err

~'% of appropriate errors

_ TABLE XIX

Percent of Syntactically and Semant1ca11y
Approprlate Errors among Low Users




in word meaning is 24 percent. “In filling in syntact1ca}]y acceot- :f
1’—51e error viords, ngh Users ga1h ZJ percent: from second to s1xth

grade, wh1]e Low Users gain 21 percent It should be pointed out

that the present s1xth graders (1975) yere in the pr1mary grades

when the Regiopal L1brary program was rn1t1ated thus have had the

opportunity to use 11b;ary resources since the1r—eer1y school years:

.
. ~ .

Discussion. Three main«points are evﬁdent in the.results of
the analysis These* po1nts u111 form the focus for this d1scuss1on~
, F1rst the High Users exh1b1t h1gher performancecthan the Low .

Users in making "good" m1staKes in both word c]ass and word mean1ng at 4

each grade‘ﬂevel Sefond, in both syntax and‘semaﬁt}cs, Htgh User

exh1b1t a trend wn1ch is s]1ght1y different from«the pattern of

A
1mprovewent of the Low Users. Finally, both groups appear to maki

s]1ghc1/ "better"nn]stakes 1n word class than 1n word mean1ng appropp

"¢

riate-to the sentence and the story. . o '. .

It was ant1c1pated that High Users would genelplly make "better"

\m1stake53$han the Low Users at every grade leVe] This pred1ct1

is supported by other f1nd1ngs already d]scussed for examp]e

f}f:High USers’ comprehension scores are h1gnen///
.- .at ecach grade 1eve1 than Loy Us\\ compre-.

hension scores, ///// ﬁ/// )
Hig Users' scores are higher thafl.Low Users'

SC ‘regardless of whether the story con—

tent is A]asran or non-Alaskan, °

H]gh,User Esk imo~domi nant Jlanguage speakers-

make significantly more native-speaker-of-

English type errors than do Low User Eskimo-
" dominant speakers, and

< 135
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™ ’. iv)  High Users 1eave far fewer Hlanks empty on

L their cloze tests than do Lo Users, giving - o
' . them the opportunity to get mawy move .
attempted word fill-ins corréct. ,
A ‘.. ’ T ’ \I ’
. This pred1ct1on is ‘borne out to a stat1st1ca14y srgn1f1cantwde-
F] 1] s

~

gree, as the f1nd1ngs n Tab]es XIV and XV 1nd1cate \\
> . [ '1‘»
Both H1gh and Low Users show either- m1n1ma1 gain or a reversa]

fr

2

“at §ome po1nt in the patternaup ugh - the grade ]eveﬂs. For H1gh
.o e . _ 'y
... Users, this occurs from second Lo fﬁ%rd grade ~For Lgw Users, it ;/
. IA Y]

occurs freh.ybifﬁ/to fourth raqe. The d1fference11n patterns of

-~

cussed .in more etai]-ih Chépter V. These resqus w111'be mehfioned
only br1ef o4 here, 1nsofar as they appear to shed 11ght on the -
s in this sect1on

Information volunteered by teachers. in the 12 test schools on

’ P . & e e ' .
- the Teacher Background Questionnaire indicates that: B

£ P . ’

&

<« .% i) second grade teachgrs in High Use schools . -
spend about twice as fiuth time on the com- * -

bined activities of formal reading 1nstruc-,.

. tion-and read1ng aloud to the children-as, L0

\ . do teachérs in Low Use sghoals (an average '

' of 71)m1nutes daily compared to 32 minutes
o ' da1]y - .
/ : ’}: . ' \)G o ‘
: ' aa- -

R .
- 0 ; . . ‘ !
;




ii) of this time, ‘High Use teachers average
20 minutes daily reading stories aloud
to theifr students, compartd to an.average .
of no time for Low Use teachers at the :
second grade level, and :

iii)} for grades two and three, when.time devoted
to 1ng§é§ndent reading arl Tanguage-related
,ﬁ’ fact1v1ty {television, movies, filmstrips,
records) are combined, Low Ude teachers.
average more tine, than High Use teachers
(about 42 minutes daily).

L

.7 U TMLEXX

"

=

Average Actua] T1me for (A) Read1ng -Instruction and Reading Aloud,

- . % }y“

Activity

and (B) Independent Reading and Langdage -related Activity
‘Grade: -2 3 e 5
' ' & Minutes. Daily
1 . : .
Reading Instruction E High Users: 71 , 61 59 55 . 59
o 1 . | . R . ’
and Reading Aloud i Low Users: 32~ 32 54 < 62 ' 62
: 2 - e . - N
_____________________ O SR SRR
. ; - o -
Independent Reading i High Users: * 29 30 . 19 19 19 -
o 1 ’ T
and Language-Related | Low Users: 42 43 27 . 28 22
E : oo
1
]
1
]
!

i

L8
,

Thus, the amount of time given to reading-instruction and the time

g

g1ven to read1ng,a1oud to the students in H1gh Use schoo]s seems to
para]]eﬂ the High Use second grqders performance in mak1ng "better"

mistakes over°the Lou Users performance. e -~

) Furthermore from second to th1rd‘g\ade, read1ng 1nstruct1on time
[

. * ’ [PI
PR S 137 '
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- \\y‘ . 43‘pe"cent of all t1me devoted to 1anguage act1v1ty to 67 percent

AT

\

-\

- of all t1me deveted to language. %g;1v1ty; This increase comes

3

< .
S -
N

and reading aloud time remains the same, on the average, among

tedchers in Low 'Use schools. ' This time decreases slightly (by an

Paand

avefage‘of 10 minutes daily) from second o third nrade dmong High

<

Use teéchers Th1s may heTp explain the minimal gain and reversa]

apparent in thé th1rd grade High Users' pattern of "good ernqrs

>

on their cloze tests. It should ted fhat“whi]e third gradenEEf‘:\w‘

of word c]ass and of word meaning comes. from th1rd to=fourth grade

<

(See Table XIX) Ho wever, the Teacher Background\Quest1onna1re >

o

reveaf/’that there is a marked 1n¢rease in combined read1ng 1nstruc\\ N

t1on t1me and read1ng aloud t1me “from third to fourth grade (from - c

~ . - R ot .
part1a1]y from read1ng 1nstruct1on time (38 minutes daily avegrage .

in fourth grade) and in greater part from read1ng a]oud time (an - ; -.ijfih
‘average of 16 minutes’ daily aompared to 0 in second and th1rd° i

gradee). Sevenal 0b§ervat1;ns remetge. from these\facts. e ) % o A

. First, in the-primany‘gnades, the‘combinatien 6f readingl \\tf\§\<f\ .

1nstruct1on and reading a]oud t1me seems to work to the d1st1nct
ddvantage of the Hﬁgh User ch11dren G1ven a s]1ght drop in the

tlme for. these ac;1v1t1es in third grade the ch11dren S abf]1ty

.
[

to make appropr1ate errors;also seems to decline. ’ . s

Among Low Users,, by the t1mee¢he-ch1]dren reach fourth grade {
they haMe spent, on the average,-a good deal moré ‘time than ‘the
vl 158
- R -123- S
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Vitics that genera]
L ‘?noﬁ=teache%-guided (e.g.,cﬁndebéndent reading
T and récords).

, te]evision, movias,

This has happened in conjunctign with_ﬁanmJess
teather-guidedf]aﬁQUage activity such

as formal reading instruction

and Yfétening to stories read alolid by the  teachers than is evident
" amgng High Use teachers, Thus, it ig possible that much of the fourth
( grade reading inStruction ig g ‘

» along

d to reading instructionﬂ It
"~ is notaple that e Loy Users' gains in fifth a

nd sixth grade "gobd".
- mistakés a]so,para]]e]ka dr

op in the amount of time their teachers

eading and_othgr ]anguagg

.

*."Provide for independeq; r

-related attivfﬁig§,/ﬂ‘

%

]
-

«
-~

f g}d'time%gevoted toffénguégé v
/ . Tt . .

‘ g instry tion, (ﬁi)‘reading

e T~ g
+ gpentent reading, ang (V) langgage-
~. % . related activities such a5 television, movies, filmstrips, ang records,
. e ' [N N »
X o o« : N
«Jor eXampie, High Use secong grade teac
Ty ~

v ¢ minytes daj

.t 2),

|
s
!
’;‘
|
:
’E .
!K.
E:
i
3
3
]
;
F,
F
|
s
|

Thus, 71 percent of this time réf]eqts time for reading .

N ‘~ . e -
. T T 189 7 SRR
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[
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in the appropriateness of word ¢

. 2 1
this featun;\?;uﬁﬁﬁﬁfone\mgy be 1mportant

1nstruct10n and read:ng aloud to the~£h*Tdren*\gnd 29 percént of

this tlme ref}ects

iven to 1ndtpendent read1ng and other
1anguage re]ated act1v1ty

Tab]e XXII presents the percentage of a]] t1me devoted to ~

,1anguage act1v1ty which High and Loi Use teachers give to indepen-

dent read1ng and the ‘other 1anguage -related act1v1t1°s

- —— - S’ = ot

Tables %XXI and XXII should be eompared with Tables XVI' and
XVII The patterns are rcmarkab]y 51n11ar e R
The marked ear]y advantage of the H1gh User students over the
Lou User stude@}s corre;ponds to the much greater emount of time
nfgh User second ano third grade'teﬁfﬁérg—§?ve’to guided (vs. less-
guided) readjng‘agtivity, spécifica]ly reading tnstruct%on_and

reading aloud to the chi]dreg:

A s]ight decrease in'time given to these guided reading

_actjvities in third grade corfespends to (i) only a s]ight increase
. . & N . N .

s istakes, and (i) a decrease

in,agggptabfe word megnfng mistakes amon H1gh Users.. A]ong with-

2 number of smaller

T <

: schoo]é°f1rat second, and th1rd graders form one c]assroom, while

\ P

fourth through sxxth graders compr1se another Th1rd grade- ch1]dren,'
™~

. in these 1nstances, may .be 11sten1ng to the same stor1es the teacher

reads aloud to the younger students. L B
Furthermore the kinds-of read1ng 1nstruct1on act1v1t1es

.10

S 407 25-— =
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v
. U p - TABLE XkI -
\ ’ ’ Average Combined Reading” Instruct1on and Read1ng ‘

Aloud Time for High and Low Users

~4«& . %of averhge time datly

80 ' -

High Users 762
b g 168

69%. Low Users
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TABLE XXI1

Average Cox“mned Indcpendent)Readmg and Lanquage-related Activity
: Time £or High and Low Users

@5
- \ . ~ r.\ o ] : .~’
%.0f average time daily \
. ‘ . - . - - "/
g - . _ C
70
. - ‘/_ N T
60
M”ﬁ
- 56/0 \
Low Users
.50 g ’
40
" 32% .
- 30 : \
. . 6%
24%
2
- G " ° ¢
Grade: * 2 ;3 4 T 6
\
.ﬂ [ ~N '
- 142
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- = fifth and sixth gradeqs corresponds with several features of how .

" provided for these third graders may be quite simiTar to those

act1v1tles provided for the second graders, although some efforts

to d1fferent1a{e vere ev1dent#tn7sowe c]assrooms (1 e., s . different .
vocabu]ary items, a different level of reading tert). Neverthe-
1ess, a focus on the thinhing (interpretive) skills that go.with
story conprehension ma& be subverted by the'so-ca11ed nechanics

of reading (e.q., 1nt1ect1ona] affxxes, sound symbo] correspon—
denees")l The genera]]y shared concern\of primary téachers through-
out the v111agts was about the youngsters, difficulty with "sound-
symb61 correspondences.” * Thi's corcern would suggest an emphasis

£y

throughout primary classrooms on such "mechan1cs" for first, second

(

f”-@i~\\§nd third graders alike. (Th16 emphasis may also constitute much

R

‘ t% he less able fourth~graders reading instruction).

I The noticeable 1mprovenent in Low Users' "good" mistakes, among

P

1

teachers divide- uhe1r iime/for read1ng and language act1v1tx F1rst,
the jump 1n the amount of t1me given in four;h‘grade to the teacher-
guided'reading and language agtivities (reddéng'instruction and |
reading aloud to the ¢hildren) corresponds with the iarked decrease
beginntng in grade three of time.gi!eh'to independent reading arid
such activities as te1evision, movies, and filmstrips. With this
dec]ine in the more independent activities and the 1ncttne.in readﬁhg -
instruction and teachers reading a]oud there is a correSponding

1mprovement in the appropr1ateness of the errors the children make

on their cloze tests. T SN

©,

A possib1e reason for this improvement occurrihg in fifth grade

o cLles
AU e -128- - -
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rather thap in fourth grade was, noted before. In brief, it is that o o

e fourth grade t1me may. we]l be g1ven to read1ng sk111s students d1d

-——— . — - . - A e e

not ach1eve earlier. It is also probab]e that along u1uh the catch-
ing up, fourth graders who have not been part]cu1ar1y capable readers -

$n the previous’ two or three years of school (as their comprehension

-

’ scorés suggest) may have to be "won back" to the notion that they

can 1earn to read prof1c1ent1y

’ . ~

If the number of blanks 1e$t empty on a c]oze test can be taken
as an indication of confidence, or w1111ngness to try in spite of .
3 .
possible m1stakes, then this. Tast notion has some support. The aver-

t

N \.-; age number of b]anks 1eft empty by Low User fourth graders is h1gher
en e g
than tife- average number left empty by e1therﬂth1rd or fifth grade Low

Users as Table YXIII shows. T
H1gh Users in’the same grades have qudite-a different pattbrn of ~

blanks 1eft empty, the same for.both third and fourth grade and Tower

N A . l
among fifth graders. . g
- " TABLE XXIII
- Q-. )j - hd -
oS Average Number of Blanks Left Empty by
~ : Third, Fourth and Fifth Gradetrs
Grade o _ Low Users . High Users
3 . 47 e S 36
4 i - 57 e - 36 .

5 SR - 3. o 8
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in their errors of word class than in_their errors of word meaning.

feaning, it will be recalled, was eva]uated on the basis of non-

~

o

contradictory or non-anomalous word sybstitutions in terms of story
content, not just seniénce content. Errors in word class, however,
were judged only on the basis .of the inmediate structure. This makes

a difference in how far the reader has to go both forward and back-

ward,‘xn the cloze passage in order to ‘make appropriate meaning errors’

compared to the sharter copstraint on appropriate word class fi]]- o

’ins. One feature pointed out about cloze tests is that f111ang in
thel.blanks may depend heavily on "short-range constra1nts. That is,
the reader may re]y a]wost entirely on the fouh or five words on'
e1ther side of the b]ank/;pace for 1nf0rwat10n to he]p h1m f111 in
the blank. (Klare, et al, 1972) This suggested feature of c]oze
tests would he. ily exp]ain why the A1askan'students make "better"

mistakes in syntax, where appropr1ateness of thé word class depends

-

only on the immediate sentence. The fact that the advantage of syntax
. over sewantics is very slight in this analysis a]so,suggests that

© e . -
poss1b1e "shoxt range constra1nts are not exceedingly constraining,

l
at Teast for this popu]at1on )
. - .

C. Frequency,Ranks of Error Hords anong_H1gh Users, Low Users, (O
' English-dominant and Eskimo-dominant Students * .

.Introductory discussion. In ‘the study of the A]askan'students'

*cloze test errors, one possibility that arises .is that H]gh L]brary
‘l . . % '_- . ’
N N 1%” : ' ) ’ s
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Users might choose mpre. sophisticated 'words than Low Library Users

That 1s,.ﬁ\gh Usews, by virtue of .exposure to more 1ibrary materials .

S S [,
than Low Users, m1ght f111 in words which are less common in generals ]

usage Ihan words filled in by Lou Users. ’
1t. has 1qng been known that peop]e do not use d1fferent words
w1th equal freeuenfy ?ather they use sone words to make up a . o ~
pelat1ve1y hrqh proport1on of the1r speech and wr1t1ng, and other N
words much less often (Thgrnd1ke 1933) Words 1ike thc, of, g_~__;
- and boy are used much more frequent]y, for 1nstance, thdn words like.

buc011c and hyperbo]e

7/

It.was found in one study of 80 000 total words used in 500 -
te1ephone<}onversat1ons that 100 most frequent1y used vords in English

Amade up 75:percent of the tqta] number of"words;used.’ (French et at, ~

in Klare, ]968) In writing, too, peop]eahaue been foundhto display ' -~
the same tendency‘td.use a few hidh]y frequent words t9 makelup a

substantial prOporttonhof the-total‘number df words used. (Mann,.in

]

Klare, 1968) _

Word frequency has been a majbr factor in the content of- many
deve]opmenta] readwng series, as well as other literature, as an " .
1mportant feature of the readab111tyjof the material. Th1s use of
" most- frequent]y use' words for written mater1a1 1s supported by
studies re1ated to both reading ease and read1ng preference. (ef,"

(lare, 1968; Johnson et al, 1960; Kintsch, 1970).
T With respect to reading comprehens1on, in a study of c]oze ; |
test passages Coleman found that passage comprehension and frequency

Qt‘

ranks of the content words (e. g., nouns , verbs) exh1b1t a high
d
. B R

° e R O i
i P -, e



e .

« High L1brary Users froQ Low Library Users.

1‘)‘

positive cotre]ation. (Co1e&an; in Klare, 1968) N >
‘Generally;.word f{gquency appears t5 be a major characteristic

which pervades 1éngd§ge use at manj%]eve]sstroﬁ ease of ?éadiﬁg

and preference for some writtéﬁ material, to cowprehens1on of mater-

ial, to both \r1tten and spo&en product1on of language. Yord fre=

quency, then, appears to be potentja 1Ty usefu] in d1st1ngu1sh1ng

»

k]
8 - o

‘Furthqrmore, in sébond~}angqage acquisition studies, Tittle or -

no evidence has been forthcoming with respect to the frequency of

cqo

yocabuqary~items Ecquingd by second Tanguage learners. The present

study includes both English-dominant and Eskimo-dominant students,
-as their teachers perceive student language use. Differences in

frequency of vocabulary'items may be evident among the two 1anguage

9

. _groups ‘ _ . a

- - h. * -
. T

e 4o . Ceo T
* Reseéarch hypotheses. H?gh Library Users will exhibit a greater

prbportion of‘?ower fredﬁency words in their incorrect c]oze\test‘

fill-ins than will Low Library Users. ' Eng]ish-dominantJspeakers'

will _exhibit a greater proport1on of Jowec frequency words in their

3}ncorrect cloze test fill-ins than w111 Esk1mo dom1nant/épeakers

% ¢ - ¢

3

Subgects, mater1a1s» and methods. “A random sample of 108 -

' Fpassages was se]ected from the c]oze tests of each f the-fo]10w1ng

I
groups: High User Eng]1sh~dom1nqnt, High User Esk1mo-dom1nant, Low®

User English-dominant, and tow User Eskihp—dominant. For each gradé

~Jevel from three'through six, 24 passages were selected for each

. QToUp, and fér‘gréde two, 12-passages vere selected.”

PR SR | 2

€
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-The incorrect]& ?i]led-in vords for each group were recorded \

and ta]lied- B?anks left empty vere not coUhted The frequencyg
. S
per—m1111on rank from the Awer1can Per1tage Nord rrequency Book of

over 80,000 d1fferent words (Carro]V, et a1 1971) was then deter-

e ' ‘ ’ . : "'-‘” -' Vit " ’.
um1ned for each, erron w01d P oo cL .‘,-:L;gt;-" I

Error words were then grouped 1nto n1ne categor1es on the
basfis of,frequency rafik categor1es. For exanple, for, Low User
Eskimo-dominant errors, 829 error uords~have frequency rarks from
tQO to JOO most ftequenc1y -used words per m1111on o | ;‘
The frequency’ rank categor1es estab11shed are as follows: 100 |
‘to 500, 600 to 1,000, 1,100 to 1,500, 1,600 to 2,000, 2,100 to

' 3,000, 3,100 to .10,000%, 10,100 to 20,000,-20,1001to 50,000, and
k 50,100 to 100, 000 The percentages of each group's’tota] number of..
error words “were then calcutated for each category . ’ Y
" A total of 6,152 words was.class1f1ed 1”,?515 way for the four_

groups. Distinct types were not determined. ‘That is, a word like

bogieene ¢ sMAY] was counted each time it occurred as an erron word; rather than
Yo =~ N . < A L . ¢ -

-

only one time for a group.

Results. . As Table-: XXIV shous, there are V1rtua11y no notab]e L
:differences among the four groups \For all four groups, the Vast :

" -majority of error viords se]ected are in the 100 to 500 most- frequently- -
‘used words 1n ‘the English language, on the bas1s of Carroll et al' ¢
(1971) computer ana?ys1s of more than 80, 000 words Thus, for both

High amd Low Library Users, and both Ehg11sh- and Eskimo- dom1nant

~o

students, the.pattern of word use appears to ‘be much like that of :
1«8 7 AN

-133- . ‘ L
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Since p]énks left empty ﬁ%fe not. countéd .in this ane]ysié the

relatively smaller number of actual ervor words among the Low User
. Eskimo-dominant students is explained.. While they made more- errors,
e ‘ . N LT : \
as Low Users, they also Teft more blanks, as discussed previousTy.

The genera% trend among the four groups is to use words h1ghest

1n frequency for the most part, then less frequent words in de-

0

creasing proportion. Hords which- are from the 100 most frequent to

[

the T 500 most .requent account for 86 to 90 percent of aTT error

words used. There is one obvious exception to the over@TT pattern,

4 o b )

in the §GTOO to 10,000 wqrd freguency category;

&

R % A

D1scusswon* sﬁyndentTy,ﬁnn sp1te of d1fferences -in Tanguage

v

- '-prof1c1ency, as d1scu5sed prev1ousTy 1n tﬁ1s report the frequency

' content of’the ATaskan students' 'Wr1tten'work is remarkabTy-s1m1Tar

&

acrass Tanguage -dominance and Library Use categor1es.

Th1s f1nd1ng is riot so surpr1s1ng, cons1der1ng the body of

wr1tten mater1aTs upon which the CarroTT et al word frequency ranks',
/

are based. The authors used a computer assembTed seTectwon of words’

draun from more than 1,000 pubT1shed materials. These mater1aTs

included textbooks, workbooks, thS, noveTs, poetry, non§1ct1on, N
magaz1nes;cand encycloped1as The etfort vias to sampTe as representa-

‘tive - a range as poss1b1e of the requ1red and necommended read1ng
o B T o

3= :




TABLE XXIV™ "

¢

£

Hi‘gh Library Users and Low Library Users .

T Hord Frefuency of Error Words Among English- and Eskimo-dominant

]
.-

—_

25 @ - 46, 55 . 3
4 N

1,600-2,000"
5 .1 - s4 3 . 42

L. 72,100-3,000

) Library Use: High' _ 7 Low o
T Lang’uage . T A o
Dominance: Eskimo - - ‘English Eskimo English. . -
. / -
. ’ ’ . ! ‘ ' N ‘y
CHords: n % '~on S S | % n.e - %
~ “Frequency e e J ‘ ’ i
per millions | ! -8 l '
100-500 829 - 76% - ““1285 714 . 47 6w 1199 2% -
. L g . ? - . “‘ ) . ! ',;
600-1,000 1fo 100>, 22 12 - 2087 12 182 N
., 1000-1,500 48 4 75 4 775 66 4 N

" 58,
Y

K . N , Lo .. o . . ) i
~' 3,100-10,000 - 58 5 S5 - 95 w6 - 82 5
©10,000-20,000 . .7 1°¢/ 16 1 23 1 20 .1
Y, 20,100-50,000 .. 6 1 6 1 23 1 7 0.5
- o . ) C T e s
© 50,100-100,000 * 0 0 “0.,70 - 1 0 o0
St Total: "+ 1,008 100 . 1,725 160 | 1,58 100 11,658 100
. ) ¢ ..‘ . o ° -
¢ J T N - . * , .,
\ 150 .
. A135- , , v
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. “to.which students are exposed in schoo1.grades 3 through 9 in the
R . . oo N .
-United States." (Carro]], et al, 1971 p. xiii) Thus, it is

probab]y the Ccase that she range of materwa]s ava11ab]e to A]askan :_ .

S

studénts in the1r classroom programs is represented quite thorough]y
1n the ana]ys1s of word frequencies aga1nst which student error

words uere matched for this study ¢ }

4

Apparent]y, too, second- 1anguﬁge 1earners of Eng]]sh in th1s ¢
study are like the]r English-dominant counterparts in the1r proc11v1ty

for us1ng words uh1ch occur with greatest frequency in that 1anguage

1

‘ - The Except1onwto the generalcpatternlof the A1askan‘students

. error words*:ﬁrequency is a matter of*curios?ty.“«why shou]d-there

s - TN ~

»:be a-sudden increase  in the pércentage of words whose frequency
\ L ¢ -qu

“”ﬁ%ﬁﬁi—iii_ffy%ls 127 to 10,000, after steady.decreases.from the higher

frequenc cate origs? ot T
. quency’ 3 “ﬁwﬁﬁh | .

i To soﬂve th1# puzz]e, a search was made through theractua1 words
whlch uere 1ncornect1y Filled in op the c]oze tests and which fa11

?etueen 3, 100 and 10,036 ig frequency rank The resu]ts are revea11ng

.
+
e

A sample of these words ?o]lows

' ) “ " J . - ] ‘ , “ . .
: n?\\ Cwe Lo ancesfors N o bugsT(noun) .
: AN . angrily " bucket T
- L e barrel . . button - AN
{ 5, ' battered ..~ p=tleaned ,
s RN ;“hath ;eanur..eolder~w‘,,w¢. :
- i‘: g C beak : ..':~-:w.~ Cr'an A «;\,. vy N
ti . be11y .- cub :
yo . ..  berries cubs
‘ e birch -~ curled
. x<; o blankets T Tcute
S ey =" oYY - - December T ¢
'goards]. ~ .7 drift (noun) . '
N o ~ ~brightly -~ Eskimo
B . bug (nbun)-‘ Eskhnos + 0 F
L) ¢ N ‘ - ' x-
e e ) 101 - S
T ' RS T e '
o .




feeding. © . pUpRY
fixing rattle
foxes . - reindeer
furs ) . scare
furry ; seratch
God - .- seal (noun)
grizzly . shines
hairy . shiny
. hatch (*prb sleds
hooked spear
cy - strongest
ivory v T T—Sunny |
9. knot ‘ . sunshine
listens ‘ tale

»\\\“wocﬁﬁk——____u_______;gmne :

© mass sks '

© U neb. : tgrgh S, '
paw/s , watc verb)

- picking - w1ndy
polar . . \\\\\\

4

One could nearﬁy write an A]askan qd ture story from these -~
words, including,, as the 1ist doés, many wards\referring. to the
: weather animals of cold. rcg1ons, ‘and. 11fe lived dlose to thé out-
of- doors Of 142 d1fferent error WOrds (types) used the students
"1n this frequency category, the Tist above represents near]y half =
(ﬁZ.Z percent): The. severa] A]askan content stor1es used fo;gthe
ctoze tests\doubtless suggested a nunber of.these yords to tRe stu-

dents. Several of‘tne vords were suggested explicitly (as barrel

and battered referring®o an old rifie) in the stories, and students
o e l o -

repeated them in blank } -
' In general, thén’?;;;EQCWhiCh might be labeled as specifine: to

the A]asPan environment appear to account for the 1ncrease in use -

', 7oftwords in a Jower. freQucncy category. This is assured]y the case 2

het

for muk1uks and iqloo, wh1ch were error words filled in by severa]

studentst g]oo was i 't]y suggested in one ATaskan “story, a]though

-137-
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v

&

@gglggs mas not. The frequency-ranks for these worgs:ére éS,ZOQ‘
{iglog), and 17,300 (muklus). © ) I

This finding m1ght suggest that English word frequenc1es are
s]%ght1/ dtfﬁerent umong such popu]at1ons as the Alaskan Eskimos.

-«

oups are so similar to other English speakers in us1ng high fre-

g :irhaps more remarkable is the finding that the }our Alaskan student

‘s

L

quency wdrds much more often than 1ow frequency uords, in sp1te of

quite different env1ronnenta1/contextua1 backgrounds from Eng]1sh v

speaLers 1n genera] ¢ . \

. * b
i Hord Trequency evidently is not useful for distinguishing

betweer H1gh L1brary Users and Low L1b1ary Users, nor even among , %

e gxoups w1th d1fferent domlnant 1anguages Rather exp]or1ng the

tord TxRequency characteristic.of error words~has proven 1nte§est1ng
. R N ~' .

‘in another W It is a matter deserving further study for write
5 Qm. . . . i - ~ e
of 1ibrary materials for this population, as well as for teachers.

W

Summary and conclusions

In thrée different measures of Eng]ish tangugge prof%tiency,
the High Library.Users have significantly higher scores than the |
Lou:Users, at every grade level from two through Six.

First, Eskimo-1anguagé-dominant‘students who are High users

. exhibit content word. and function word.-errors inga way very much

. like the Eng]]sh dom1nant students of both H1gh and Low Use groups

This demonstratwon of erfors which are like the errors generally.

'made by native speakers (rather than nonnative speakers) of English

contrasts with the kinds of errors made by Eskimo-dominant children  *

3

1:—’3 ' V ' “‘ * <
o5 ) -138-
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il

' who are in the Low Library Use g*oup Greater expoétire to~‘the Y

5 English lanquage, Lhrcugh the- vamety of resources avaﬂab]e from ‘-,.'._

. \ Y
. V W

the Regwna] Library/» .edw‘ Center and throL.gh more time Qpen\t m‘ AL
” ' | N S WEINL
. “ " quided’ readmg activity, is held in large part resporﬁmb'le for" if\l, 4%

he Y

3 1y

d1fference between }hgh Use and Low Use Esmmo domi nant studéﬁts‘
4 -’.! ¥

\-

Low Li brary Users* Tms supemomtj in "go@ '5,\,m,k
'a. wh A
435 vign AL
far the-High Users in error uords wh1ch an 'o ‘fg
’ § &‘s@g% Pi)}?é
B Agta
‘s‘gij \

The amount of time teachers, o‘ 7}'{5_&;9“;
e

Q . 'v

%

the cloze test stordes. B i‘g‘

- |
in wh1ch High Users L .

. are superior ““?n terms of a\'zferage t1mé“ s;pent qlaﬂy are readmg .
- .o & ; '
' ‘ mstrucnon and hstemng to the teaﬁhers reading stomes aloud.

Ev1dent]y, teachers who value readmgé\‘thst@gctm@lme for their
Q‘\l "\ *\‘\ ‘-:7'1‘ '

.- students also value the L1brary/ «%ema\}ﬁ:enteiﬂas"‘a regular source of

sﬂlomes to read aloud to students 'The beneﬁ“t to the students of
i A ' r\

th1s comb]natwn of eveots is ev1denced an the approprﬁateness of

I

the mstakes they make on their c]oze tests. » _:f . ' ,

Tea{chers of Low Use students, on the other hand, apparent]y

. -
e mmeete ",.l

average far 1ess tlme' than teachers of High Use students in reading
instruction .a'nd reading aloud to the chﬂdren, particularly in the .

N .
~ ‘ ~
-

parim'arty grades. Rather,_,_tqgthesz of Low Use students exceed teachers.
154 .
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of High use students in activities whic n%y be considered less

teacher-guided, such as 1n53pendegt reading amd movies, television,
- . 4 - ad

filmstrips and records, ‘especially in(the primary,gragesigiThe com-

and read]ng a]oud to ch11dren appears ‘to work against the students

with respec to thej;\\ﬁs\of errors they make; fmth 1n 1anguage-g

I3 < -

-structure and in meaning. e - -

)

r T
These f1nd1ngs shou]d not be ta en as an,indictment of media

resources other than books. As.wos pointed out earlief, the know]edge

9
-~

of the wor]d the A]askanjzh11dren can gain through v1deo tipes,

movies, and f11mstr1ps should only be beneficial to the store,or
,ﬁeahings tHey can bring to the task of reoding. It appears that
these'media shou}d be used (i) perhaps with more direct teaeher guid-
ance and exp]angfiod,'and (ii) in combination with a greatey aﬁoynt

of tihe given fo‘instructional readin% activity\specificelly. ;The .
time givenlto reading activity seems tonbe far more begeficia1 when
it is teaeher—guiﬁeo than yhen_it is indeﬁendenf readino. In fact,
the anomaly among Low Librar& Use schoofs islghaf a suostantfal

amount of 1ndependent read1ng time should be provided for pr1mary .
children, when read1ng 1nstruct1on and reading” a]oud time are slighted

-

"in combar1son to that prov1ded in High Use schools. The quest1on is

LN

" how the Low Use children can benefit from independent'reading which -

their readfng instruction.evidently has not prepared them for,.insofar
4 Y . ’ .
as their cloze comprehension scores indicate that €Mis is the case.

It is possible that media other than books are viewed as ways
.to take care of groups of children when teachers need time to work with
165, - . ‘
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r




> , Tl - v oo

PO L e N -

| a*separate group, especially in schooTs where several -grades-are ~§,

parta?fvthe sape tcacher;s ciassroom. It is also ppssible that
. \.‘ v e N -

'“independent reading‘ is @ time in the primary grades when students
ook at p”cture books, yJSIIJ ith cne another about the books, and

i ' generai}y enjoy the boors, withofit actua]]y read1ng them. In small

N ™

ce oy anounts, and Fh conb1nat1on with the teachers' read1ng'a10ud to the |
students, the,act1v1ty of 1ndependent read1ng could be beneficial

\ - Foned

> Tne manner in uhdch this t1ne s cu?rent1y ‘used. 1n Low Use schools

.does not 1nd1gate )at~1t 1s*benef1c1a1 for prtmary students

—_— ~—

Lo
~

In'%oncJusion the Library@ edia Center appears ¢0 be a most

,ya]uab1e resoufce for (1) 1mp]1c1t English ]anguage 1nfornat1on for

P

- " ponnative speakers of English among the Alaskan students of this
study;‘ané?(ii) expijc{t Ynformation about the world including and

extending beydnd the Alaskan environment. It is evidently a more

— ~

' vaiuab]e resource for teachers who spend more time in‘§uided‘reading

and 1anguage act1V1ty than.for teachers who give more time to 1ndepen-

)
‘

dent read1ng and 1anguage act1v1ty

F1na1]/§\word frequency patterns were stud?ed amon§‘four groups

of students, Eng]1%h- and Esk1mo don1nant students of both H1gh and
° ; Low Ltbrary Use grgups. Unlike the other f1nd1ngs in thistectton of -
the. tudy, ip-which High User Eskimo-domjnant children differ from ‘
. L.ow User'Eskdmo—dominant children, in the‘reatm of word frequency

all the children exh1b1t very similar patterns. The words they choose
|

'to fill in the cloze test b]anPs are first and foremost the highest

frequency words  of Eng]1sh In th1s character1st1c, these children

o " are exhibiting a patLern cemmon to En911sh speakers in genera]
> ‘ \ N
| , ‘ =141 : \
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actording:to word frequehcy'stul1es. A slight deviation from this

'general pattern occurs in one loyer word frequency category, which

contains a number ‘of words arenable to describing’ certain aspects

Y

. " of the A]aSuan °nv1ro‘henu .

In: gene;ﬁ};:sbe word frequency sens1u1v1t1es of these ch11dren

- ¢

are much more similar to than d]fferent {rom snvakers of Eng11sh
‘1n gﬂnera1 This observation is important in terms o7 the Regqonal
Library collection of bpﬁks, the collection chosen on the basis of
Amer)can L]brary.Assoc1&t1on gu1deT1nes for American English-speaking
school ch{1dren. As’faf as the word frequency patteyns of\the{r :
: vocabu]aries, fhe AlasKan Eskﬂno.chi]drén are evidertly as appropriate

- . '
an audience for this collection as American English-speaking children - .

3 AN

in general.

%
1V. -Academic Achievement

1
5 : . - >

A. Metropolitan Achievement Test Scores: 1971:72 and 1974-75

-
¢

Ihtro&uctory discussion. The first year of operation of the

Reg1ona1 L1brary/n dia Center wias the school year of 1971-72.
While other programs u1th the obJect1ve of 1m0rov1ng 1earn1ng

outcomes have also been in operation durang the t1me period from

1971-72 through 1974-75, proQab]y none has been as thoroughly avail-
able to all.grades of all 32 vi11agé schobls in(thé Bethel Agency
as the library/media program. For example, bilingual programs
- -have been established in some, but not a11; schools. Some schoe1s:
but not all, have Pindergartens Expcrt1se in special educat1on has
been available to ch1]dren who have been identified as need1ng it,
t ":-‘ » c | i5% - : _ ~

tooawe- T




'S
on a ‘periodic. v1s1t bnS]S for the-nost part. There are severa{
{fﬂ\_sghoo1s vhich have speC1a1 educatxon teachers on the, staff

- It~mus» also be r°cogn1zed %hat wh11e L1brarJ/Hedva Center

o -,

resources have been equaliy ava11ab1e to all sLuﬂents in all grades
throughout the area, not all SLUd nts and teachers take advantage

of these resoturces tofthe sane degree, or in the same manner. Never- -

the]ess, given ~four years of operat 1on _the 1mpact of the/LTE’ery/

< . ——tt

(//—~7—7:ed1a Center chould begin to reflect itself in students' ach1evement .

>

test penformance, albeit along w:th other variables oo numerous to

d1scuss
. .

It was particularly hoped by L1brary/ﬁed1a Center personﬁ?rtmat
.1anguage_sub test pelfornance would show 1nprovement over the four-
yeér period. The reasoning behind this;prediction/{e that the language

k3 / 4 <

subtest of the petropolitan Achievement Test purports to measure

reference skifls, which may be n-factor specifically influenced by
Library Use. Improveme tin heferenceiskj]]s is qonsinehed of part-
~icu1?r interest for sixth de studenes, who have had the 1onges%
.oﬁportunity ta take advantage of“the Library/kedia Center resonrees.
. TN

:It was, also hoped'by Cenierwnersonnel‘;hat\improvement would be evident
fer reading sebres~at all gréée'levels, as a partial result of the
richness of nesources available. ' |

Thié part of the\invesfigation,jnto the impact of the Library/
Media Center i§ presented“with several major limitations. The first

) L T o
concern is with he]iability in test scoring. The Metropolitan

Achievement Test is’administered annually as a part of the Bethe]l

‘=

Agency testing program. Agency po]icy,detennines the details of test

v -
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administration and'scoring In‘i971—72, c]assroom,teachers admin- -«

istered the test fox theﬁz ovin c]assrooms, sendﬁng the results away

&

k/'/.-
to be machinae-scored. In ]974 75, c]assroomxteachers both adm1n1stered

. . L

and scored he tests .or~th’1r~o-n stu%;nts Thus, the dlfference t i-

in seor1ng’1s one of both who performed this task and of how™ man; - ‘ S

d1fferent scorers LOOk part .in_the effort from one test..ccas1on to ' *

the next: - . - - - "
Another major 11m1tat1on affects 1nterpretat1on of the’"ésults t

of th1s ana]ys1s Th1s 11m1tat1or is one mentioned above, the number
of var1ab1es other than the ava11ab111ty of the L1brary/ﬂed1a Center
'nh1ch may have affected achzevement ‘test performance

. The general prediction is that improvement will be gvident in’

the results of the 1974-75 Hetropolitan Achievement fest when they are
oméared with the 1971-72 tests. As was discussed,above§ another
prediction is that 1mprovem ent will be particu]arfy‘evident in the

‘ . -
resu]ts of, f1rst the 1anguage subtest, and next, the reading subtest. >

Research hypotheses. The 1974-75 Metropolitan Achievement Test
results for students in second through sixth gradeé will show improve-
ment in the langudge and reading substests, when results are compared ‘

. with the 1971-72 MEtropo]itan Achievement Test resu]ts[ | S

©

Subjects, moterials, and methods. Scores of ,all students in gradgsk//“’

two . through six, in tha 32 schools of the Bethel Agency are the data
for ‘this analysis.”® The results of the subtests for read1ng, 1qnguage,
and the tota]ibattery, were made available to\the researchers by the

Bethe] Agency in the form of c]assroom mean Scores on these measures.

15 o -
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The 1971-72 Metropolitan Ach}th""nt Test results were on record at _'_

the Juneau Area 0ff1ce 10 the forn of c]a551oom mean scores, and this~
.- .

.:necess1tated Us1ng<§&eres in the same’ forh from the 1Q/4 75 schoo]
year In the case of each subtest; ]nfozi?LTOn was missing for some"

grade levels in_ the 1971«72 records. This accounts for the ns of 58,

60, and 62, rather than 645 in the tab]ed 1nformat1on ) :’ R .t »ifff'-*" ]

a8 ..
caBs ,,. N

Teachers in the village schoo]s adh1n1stered and scored the

tests for the1r own students in the ‘spring of 1975 Results were //’///

L% 2

collected at the Bethel Agency office, and prepared f01 the present

Aalysis by staff members there,

Hull hypotheses. There will be no significant differences between

1971-72 and 1974-75 Metropolitan Achievement Test classroom mean scores

4

in any of the three categories analyzed: reading subtest, language

subtest, and battery total, at any grade level from two through six.

-

Statistical treatment. Separéte analyses of variance were employed

for each grade tevel in each of the three categories, reading and

1anguage subtests, and battery total, for the classroom mean scores

' from the two test occasions. Tests administened in second- and thira
grades included reading and battery tota] results, but :ot a language
subtest of reference skills such as the tests adh1n1stered in the
fourth, fifth, and sixth grade, For this reason, the ana]yses are for
two categories only for second and third grade, and for all three
categories for fourth through sixth grade. |

"~ Results. The most consistent showing of improvement'is in the

<
i

-145- ' <_
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’ - L e

}anguage SUOLQSL, as the L}ararJ Hed1a Center personne] hoped An

average ga1r of 5 3‘months, or about ha]f a schooT year- 1s R

"

A1nd1caeeo for grades four,.ﬁ1ve;¢anq six together. The greatest

gain is in the sarth grade sporeS' at 7 0 months for the 1§74—75 ”

)

scores over the' earlier scores . The ga1ns are stat1st1ca11y s1gn1f-

-

jcant for all three,grades (5« 1). : C

’

_In the read1ng subtest, an average ga{h of about 3.6, months is
indicated for second through sixth grade. The highest gains. are at
the third and fifth grade tevel, at 5.0 and 6.0 wonths respectively,

The gains reach statistical significance for .second, third, and o

fifth drades (p.01). Fourth and sixth grade scores also show

‘jmprovemeht from 1971-72 to 1974-75, though these gajns do not reach.” ..,

the desired level of significapee (p >.05). : ¥

Gains are also evident«in total battery means for all grades

>
4

EXcept fourth. These gaihs are statistically significan{ as shown‘
on Table XXV%. The dyrop,in fourth grade total Qattery means of 2.0
months is not statistically significant (p -.05). In the total

battery mean scores, the strongést 1mprovement is shown by the fifth

and, sixth grades, each with a gain of 5 0 months.

- o o m T e S S e @n T - g

. Discussion. The changes in achievement test perforhance from

. & .
J971-72 to 1974-75 present a picture of significant improvement,

particularly strong in the_tnowledge and skills measured by the |

o

-~

]anguage'subtest of the Metropolitan Achievemert Test. Covered in :

461
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1 this sgbtest are ref rence sk11 s, spe111ng, apd know]edge of parts

f o T L . ' -~ % ¢
e

4
of spe

e

%ch Whatever part 0f the 1mprovcment 1s not attrtbuta61e

- s

— to error, owing to d1fferences n uho and hox ny worked 1n test-

..

¥

.

2

scor1ng from the 1971 72 test‘to the 1974-75 test may be cred1ted to

*

other effects Just hoy much of this 1mprovement can be ttr1buted to
the L1brary/1ed1q Cente1 c1assroom cata]og procedure. and numerous

resou1ces cannot be said. It is probably safe to obsgrve’ that_the ¢

¢

L1brary/ edxa Center has been efTectxve in brfng1ng,about the 1mprove-

ment, in conjunctlon w1¢h other er1ab1es Th1s9effect of 11brary/

media resources hassprobably bSen moat pronounced in c1assrooms
1)

where teachers’acknow]edge the value of these resources for curricu-
Tam p]ann1ng,3 L1brary/ned1§ Center procedures have probab]y segued

to br1ng abouc a focus~of classroom attent]on on the reference skills

¢ < + o‘ °

‘ ¥
needed to.gain access to anorrét1on ‘ PR

H]th réspect to the read1ng ga1ns, the L1brary/Med1a Center

serves as\a provider of resouces td the c1assroom teaéhers whq choose

‘

“to take’ advantage°of them. For examp1e, it Was po1nted out ear]]er

o ’\A'

.that teachers. in +hgh L1brary Use schoo1s read stosies alqud td the1r<

students more often thangteachers 1n Low Library Use schoo]s Thns

S

feature of c1assroom read1ng act1v1ty occurs a]ong w1th more t1me for

‘reading 1nstruct1on It may be that the L1brary serves as a regu]ar '
: T \
rem1nder to teachers that students have a reason for need1ng ‘a good

program of reading instruction. It~mey also -serve gs a mpt1vator .
to students,in their effgrt to 1S§rn;to;}ead. " ":' - g '

) éains in the total bgttery mean scoreS'are’encou;aging,Ttoo;
considerﬁng‘the'currfcu]uﬁ efforts;being:made in:t@e Bethei‘Agency}\'°

o~
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.

from up- to date currtcu1um mate11a1s to spec1aJ education efforts

) (to the 1}brary resources., Agains the Library/Media Center must be ..

granted credit atong uxth other efforts The vast array of resources

-t

‘other than books should be*mentloned in this cdnnect1on U1th f11m~ -’

fu

str1ps, sound f1lmstr1ps, v1deo ta@es, and. 8 m1111meter f11m1oops

number1ng in the thousands opportun1t1es to broaden the scope of.

'.c]assroom teach1ng and 1earn1ng are un11m1ted for a]] paact1cq§

v

. Y

pumo%s. ‘ . ' <Y )

| . 4

" . N ° - .
» . . A

A po1nt shou]d be made hereaabout reference to nat1gga1 norms Y
hd + ' ~
fw1th respect to the A]asLan ‘students’ _scores. 'Eva]uat1on of va1iditj

N -
v .

of the Metropo]1tan Ach1euement Tests 1nd1cates that in reading and

1anguage, it rates from poor to fair on a threé- p01nt rat1ng sca]e

, of poor to good. . (Hoepfner, 1970) ‘In other words, it 1s not as goqd o J////

ﬁ% measure as it n1ght he W measur1ng what it purports to measure. « //"

Thus, rather than comparisons w1th nat1ona1 norms,.the compar1sons . )/(

are probab]y more usefu]Ty made w1th past tests adm1n1stered to the

same popu]at1on, For pu5p0°es of eva]uat1ng gain or 1oss in part1ou4ar - ,
areas of. ]earn1ng Th1s vwould be oart1cu1ar1y true, for popu]atL/ns

of sulh a different env1ronmenta1 background from Amer1can ﬁogjety P

in gehera] as the Alaskan §tudents are, (cf Br1ere 1973) o o S t

! ' ". ) "‘. T, i :q . . ..' .,(‘ / N
L A 3 SR

B. Metropolitan Achievement Test Scores and C]oge Test Resuits ... .

, - . ~ v N

Introductory d1scuss1on. In general, c102c tésts and convent1on

al tests of reading comprchens1on seem to measute the same proceSses‘ o
c.;’_-\r\.g Aot

Resgarchers have found that as a measure, of read1ng comprehens1on, L e

cToze tests corre]ate p051t1ve1y with convent1ona1 réadxng'comprehens1on ol

/ e ',
L - L
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. CoL e Y R -
tests. _For example, Bormuth reyorts correlations in the range of .73,
. : " o l( .. . N ¢ /
« vt Y ) \\\ ' . . //

- L o Ny

~ } ' [y R s _ "
While there is a distinction. to be drawn between comprehension ot
[ i} o0 . < . <

.. . -, k3 . - . - //
\gnd achievenent tests,-bne 1nVest1gat1on that seems ‘worthwhile

to .84, (Bomauth, 1968),

tests
> .o t \ﬁi
is of the relationship be tweeh the c]oae‘tests adm1n1stered /or this> N

- NG
study and the ﬁetropol1tan Achlevement Test adm1n1stered‘1n the same

generaT time perjod, the spring of 1975. T : S .
. e A a ’ ° ] . . . . <N e
Hhile, diﬁferent interpretations are intended for comprehension

» — -

and achxe»ement measures, often thé test items wq]] appear quite -

Amerlca

N "o [y

o’
S1m11ar and-ﬁay be tappnng s1m11aprprocesses For the present study, -

: c]oze procedures are the nost‘d1reet uay to find’ out how ue]] the

¢ ‘

A1astar students can read se]ected 14brary nater1aTs one 1mportant ) R

obgeet1ve of this study The achteuenent tests admnnTstered to the ’ —

A]asﬂan students are intended to find out how well the A]askan stu-

'

dents have 1earned certain conceots. hmong these concegts are some. ‘ \
¢
€ v .

“that perka1n to read1ng and others wh1ch perta1n to exp11c1t 1anguage
knowledge.* To the extent that a pos1t1ve*re1at1on§h1p obta1ns RN

between the two kinds of measures, it is probable that they are tapping

v

the same kinds of proC%sses. : L '_ C | s

IR

S It is a fam111ar argument to those who worP .as, educators among Lo : .

i

S’ cu]tura]]y un1quegl¢udents that achievement tests do- not
-
measyfe just what they purport to measure; but rather ref]ect a o

4

Q1f erepce from the norm 1n cu]tura] and 11ngu1st1c background That °
t]eze tests provme a lreasure not o*ﬂf of i“eadmg comprehensxon but’

also of 1anguage prof1c1ency has a]so been supported (cf 014er,:

+.1971; Klare, 1973) The 1anguage prof1c1enp/ factor<ﬂs ref]ected

] © (RS )
LI . " « T ., ol - e " 1 -~




. - . . . » . N
particularly when function word:, 1ike articles, conjunctions, and

v preposftions are ob§erved“?n a cohB]eted‘cjoze test. tative.speakers .

of the language of the test usually have a.Much_easfer-time filling

in these words, which have been faken for granted all their speaking

- “lives. For nonpative speaners of the language of the test these
funct1on words are ev1dent1y d1ff1cu1t Klare supposes th1s is so

. because nonnet1ve sped&ers tend to learn the mean1ng-bear1ng, or con-
tgnt ‘words more readily (e.g.,'nouns, verbs). To the extent that a

positive relationship is found between the cloze tests and the achieve- .

ment*tests, the achievement test's nature.as a 1angque«meésure may ° -

o be suggested. T h R &

-’ o

- Einaﬂly,'to the>extent that a positive re]ationship is found

_ between the tug\peasures, concurrent validity may be 1mp11ed for thex

~

c}pze tests. This observatton is presented with caution, because the

uses for ‘the two tests are 1ntended to be different, as d1scussed
< —— _— ~ ~

" above. Furthermore, with th\\a ‘1evement test g1ven a poor to\fa1r
{ +

LN o* ‘ ) . -
A ; Research hypotheses A pos1t%xe\relat1onsh1p will u;\;giﬁﬁr ~

o

. \ .
bELWQGn c]oze tests resu]ts and resu1ts of (i ) the- read1ng siBtest,

(11) the 1anguaq§\su:test and (111) the .battery as a Uho1e for the

'/ ¥ % .
3 ia Metropo]ttan Ach1evenent Test for grade two, and grades three through ) .
. N - L
six., Tt~ s ant1c1pated that the strongest re]at1onsh1pxw111 be be tween
s cloze resylts and the, reading subtests. < - [_;.;‘ RN ’
\ e - B -~ o . . 34 > #r,.: , I
T, . e L am P s . oa S N
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! - T . o
Subgects, water1aTs, and mthods For the 12 schoo1s in which—*N\\\\\

cloze test1ng Vas conducted, the 1974-75 metropol1tan Achievement
) 4 A : r il . )
Test classroom mean scares were used for grades tﬂo‘through six, along

-

with classrocmmean cloze scores. for these grades..

The use of c]assroon mean §cores, r rather than 1nd1v1dua] scores
is-not ideal, but student names were not requested for reasons of - -
- confidentiality, on the cloze tests and limited t1me at the test1ng¢ :

. N . ]

sites precluded coding procedures.’ Furthermore, the Metropolitan

- ﬁchievepent Test was administered and the results were gathered by' -
~ ~ N ‘ ’ R [ Y
Bethel Agency personnelsfor Agency purposes, prior to the visits for

cloze testing. fCoordinat&on‘of each stifent's two tests for coding

‘purposes was not feasible. The résulting observation to be made here -

N4

o s that correlatiofs will generalTy be .Towier-using mean scores in

- o o PR ' i : B
. this manner, than when using individual scores. :
‘ o Ny s - ! ‘

Ed . . - o

« Null hypotheses. There viill be no s1gn1f1cant pos1t1ve corre]-’

atlons betweef*cloze scores and hetropo11tanQAchTevemeht FEs sceres.

Mn any of three areas: reading subtest .language subtest and total

v

batterya at the grade two }evél, or at the grade threé”through grade

six levels. . ¢ W -

o

o \\’Statistica1 treatment Pearson Product toment correlations vere
sought for c]assroom mean Cloze test resu]ts and c]assroom mean °

achxevement test resu]ts, for each of the three areas (read1ng,

~language,~and battery) separately Because grade two achiebement .

test resu]ts had no }anguage component grade two test resu]ts were

.

3
ana]yzed only'for readang and tota] battery a]ong with the c1oze test

\5\\\ .
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results. Test results for-nrahes thtee through stx wene ang%yzed
v ~
©_as a groub in cach of the thnee areass For gradD tuo corre1at1ons,
this prov1des a nuch sma11er‘number of cases\than is usua]]y &
. ™S
- desifable. The results are Tnclqug 1n_sp1te of this situation.
- “ o : - s . . -

R,

. ] ~

- . "ﬁesuTts; For ach1evement test reading anq 1anguage subtests

T and for the tata] battery rcsu1ts stat1st1cat]y s1gn1f1cant corre]a-

-

\‘**t1ons are ev1dent\w1tn c]oze test resu}ts - '_” e

<

.w

This f1nd1ng holds for’ grades three through six, as we]l as for --

o
, gradeﬂtwo Tab1e XXVI presents the f1nd1ngs for each of” the ana1yses

- '

. A 14

. . insert TABLE VI hnre . s

S D1scuss1on.«,Ihe s1gn1f1£ent correlations between etrogo11ta

-

Ach1everent Test resu]ts and cloze tesb re&y]ts‘suggest several ideas.

. ux

FIPSi the correlations n1ght suggest “that’the c]oze -tests and

-
-
.
w

the ach1°vement tests are tappfng someth1n9 s1m1]ar by way of

"
- ) - A . .

processes ané Pnowledge the. SLUdGﬂtS brtng LO the tasks The fact®
B : gl t ° .
that the th1rd through s1xth gn”ﬂ“%corre]at1ons between c]oze test
\ L — 0 .

“*results and both readfhg and total battery resu]ts are 1dent1ca1

.t E

l

- - .
(- 61) cou}d be taken to 1nd1cate that read1ng and language prof1c1ency

T \i in genera] are méjgr ﬁeatures of student ﬂch1evement which’ are being

e *~ref]ected in the fetropolltan Ach1evement Test poss 1b1y moreso

e
", u’ - N ‘?..., :
’than the spec1ftc areas ‘of knowTedge the test iSa 1ntended to meaSure.
- N "**{v» z ’_,
Th1s nut1on ar1ses fron thgﬁgbservét1on that c]oZe tpsts are thought
to measure overa]] read1ng and anguage prof1c1ency, and not gust

-

. . readind comprehersioh.’ (K]are .3972) The h1gher corre]ataon between )

.
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< & TABLE XXVI
Correlations between Mean Scores on Cloze Tests
’ and the Metropolitan Achievement Test
Grade: Two " Three through Six
" Reading S . . ,
.. Subtest: 67 (p<.02) 61 (p<.01) )
* Language o A 4
- Subtest: - a .56 (p{\.O]) ¢
) Total | .. )
Battery: .81 (p<.01) .61 (p<ot) -

=g




total battery and cloze results over the reading subtest and cloze
results-for second grade would seem to support this suggestion.
An interesting question arises over why the correlations between

the cloze test and the rcading subtest are not higher than the othér

correlations. There are at least .two possible answers which may -

help explain this situation. First, it may be that the reading sub-

test measures h1gh1y spec1f1c skills wh1ch do not correspond w1th all

the processes and skills which comprise overall reading pr0f1c1ency
For example, cloze tests are not designed to provide a specific

measure of a student s skill in eéxtrapolating from one p1ece of 1nforma-
¥

tion to a logical, but hitherto unmentioned, outcome. That c]oze

test;gyill.not~m asure separate]y the dlfferent kinds of comprehens1on
api]ities that convent1ona] (e.g., multiple cho1ce) tests will measdre
is acknowledged by researchers. (cf, Klare, 1972) Another feature
that differentiates betneen the two types of tests is that students
have a coup]ete paragraph to search through for answers to questions

on the read1ng subtest.. The cloze test is, by nature, incomplete

text, with blanks to be filled~in every n nunber of spaces’ Taylor,

the or1g1nator of c1oze procedure, found higher corre]at1ons between

cloze and conventional tests when subjects were a]]owed‘to 1ead the

‘ : |
complete text prior to taking a cloze test on the same text. (Ieylor,

-

1956) It ;zou]d be noted in this connettion that when a complete
reading is alloved before cloze testing, scores are generd]]y htgher
overall, but individual scores sti]l correspond to individuai seores
on the same measure.without pr1or read1ng of the complete text.
.The lowest carrelation is between the cloze results and the*m
170.
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language subtest results (.56). If cloze testing i§ thought to
measure language proficiency, this might 5phear to be an unexpécted
result. However, the achievement test is designed to measure the i
more explicit kinds of language skills taught in school (e.g., refer-

ence skills, knowledge 'of parts of speech, and spelling), while

cloze tests seem to tap the implicit kind of Tahguage bro?iciency

" native speaxers of a 1anguage do not need to ‘attend schoo] to Tearn.

" The fact that this 1mp11dﬁt kind of prof1c1ency is needed by students

-]

who take the language suotest 1s~§UoDorted by the fact that there is
a positive correlation between the tvo, c]oze test and language Sub-

test.

Fin;11y, to the extent that vd]idity is assumed for each of the
tests, cloze and achievement, the corre]atidns’may suggest a measure
of concurrentkva}idity-for the cioze tests used in this study. That
is, the cloze measure appears to be a good one for the purposes of
this study:™ to find out how well the Alasken students could read

selected library materials. : N

-~

Surmary and_conclusions— - |, . ’

o

Longwtud1na] achievement as measured by the hetropo]1tan Achieve-

e

ment Test for the school years, 1971-72 and T974- 75 has been one major
topic of this sect1on The re]at1onsh1p between the cloze tests 1

adm1n1stered during the sprxng of 1975 and the 1974-75 Metropolitan

Ach1evement Test has been the other main top1c \\7"‘““
The picture of ach1evement is favorabTe, assuming that scor1ﬁg

procedures uh1ch differed on the two test occasions do not add a

-156- , L Y
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'signifiéant amount of error to tne 1974-75 results of the Met}opolitan

.

Achicvenent Test. Statis t1ca11y significant ga1ns over the four- year

period are evident for the language subtest, the read1ng subtest, and

[}

the total battery at rost grade levels. The strongest gains are in
the 1anguage subtest (about 5.3 nonths), with reading (aboht 3. 6 months)
~'and totai~batt¢hy (about 2.6 months) fo]]ow1ng. of th1rteen analyses,
only nne revealed a decline over the four-year period. This drop,
;- not statistically significant, was 2.0 months in total battery for
1974-75 fourth graders. o y .
A Correlations between results of the Metropélifan Achievement Test

. and the cloze tests adm1n1stered to the(i;udents in the sp11ng'of 1975

o are also stat1st1ca1]y s1gn1f1cant, in a pos1t1ve d1rect1on Dis-

cussion of thesé findings centered on the suggesti&h thatsboth the

cloze tést and the Mefropplitan Achievement Test may be tapping similar
X PP .

processes, those of -general reading and language proficdenc¥;/ In

. . T AT
addition the correlations are taken as indicating concurrent validity

for the c]oze,measurés used in this study. This indication is supported

-

" to the degree that validity of the achievement test is assumed for these

s tudents.
'

.. . . ' . . ' . * R ’ ‘ ( ' . ,
) It may be safely concluded that Library/Media Centggzggsgurcés can
_ ~Share in th? responsibility for the achievement gains. However, owi ‘
[EREN . s . , ‘

R o—

to other curricular variables,‘it is not possible to say just

'S

great this share is. It is evident that the L1brary/Med1a Cen,er has




Library, and the, subsequent recciving of'shipments“in the village
schools, may conbine to mebilize a focus of attention on skills needed
to gain access to infonnation, and on reading skills needed to benefit

from the resources. - T ’ P

V. Reading Preferences and Attitudes of .
L. High and Low Library Users

A Introductory discussion ' g
. b

Topics in_this section of the report are (i) student reading pref-

- erences, (ii) attitudes of the.students toward independent reading and

being reéd aﬁoud to, and (ii4) the relationship between the number of
student reading preferences and students' readjing comprehension scores.
SR ! bob

The information was gathered to be. of help to the Center in its. '
;////;7’ tasks of accéégodating stuqeht reading preferences and encouraging stu- :
\

dents and their teachers to explore the wide variety. of reading mater-

ials ava11ab]e in the L1brarj/ned1a Center

White a nu*nber of 1nterest1ng Qunstmns arise*with respect to
what Kinds of stories the children like to read, and with respect to
P thelr feelings about 1tsten1ng to their teachers read a1oud to them,
| 'several of the most pertinent are exp]ored here

F1rst, it was thought that P1gh User students m1ght -have a

-

/;/,MA 7 broader range of reading interests, as far as the top1cs of books they

- choose, than would Low User students. This thought is based on the
. //
assumptipn that High Users probably have been exposed to a broadey/range

R ,,,,

- ! of reading material, as well as other Tibrary mater1a1 than have Low

. . , ' /7
Users. i ,

4




.

' 4

‘\

.Agother question of interest involves the relationship between
‘the studen}s’ ¢loze reading“éomprehension scores and the number of ' e
different reading topics they prefer. While amount of 1ibra;&'use .
makes a significant difference in student reading comprehension ,32

performance, it may be useful to gnow whether or not vgﬁjetv in ‘ ‘ S

b

'

‘Library Use makes a similar difference. _ _ ) . !:WT*
-2 . t
Fwnally, the matter of studé/l attitudes toward 1ndependent : -k
reading as reiated to Library Use 1s explored. A]ong with student
attitudes toward 1ndependent reading, their perceptions’of how often
their teachers read aloud to them is investigated. Student feelings , ‘
toward having teachers read aloud are also part of the data reviewed -
in this pér@gof the report. ' e .

/ ' O d, N -« / *
. // ' i ’ /i
Resgarch hypctheses - o . ' o

L - - «

Highltjbréry“USer9 willeexhibit a preference for a broader range -
of réading_topicé than will Low Library Users. A positive correla-

tion will be exhibited betfieen fhe students’ number of “reading pref-
erences and thci} cloze readihg coéprehensidn scores.

/ -

.'c;t"‘.“

*Swbjects, materials, and methdds

vy -

Students in fourth through sixth gradés in the twelve schools

in which c]oze testing took place were administered a ead1ng Pre-

-

“ ference Qgest1onna1re Respondlng to the 1nstrunent were 110 fourth

-

.graders, 82 fifth graders, and 88 s1xth graders.,

The, questionnaire consisted, of three main parts. .?irSt, attitu-

A

dinal information was sought Fegafding'the frequency with which teache§§ .

174
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read aloud and student fee¥ings about independent readinb. Next,

a list of reading topics was given on which students could check

the topics of books they had read most recent]yf' Third, a list of

26 topics was given ¥rom which students could select those they L.
liked best, A1l questions. or statements required-only checkmarks .
in.response. : .

Each student in a class was given a questionnaire. The class

was told that responses would be helpful to theviibrariaﬁ. . The

Ser

test administrator read a]oud;each jtem on the form and allowed time

for students to check their responses. Students were asked to consi-

der carefully each of thé story topics presented for their revjew,

and to check only those topics of greatest interest to them, A

¥statement wa%}made.to illustrate the gemeral meaning of each topic,®

to help students relate each topic’ to real reading material.

Q, *
Questionnaire responses.were tallied in each of .the three mai
v :

A\ .

ciﬁegories for bofh High Users and Low Users at.each gradei]eve].

N .

Null hybg;heses‘

¢ T

There. will be no significant differgnces in the number of reading . =

.

preferences expressed by High Users and Low Users at the fourth, fifth,

or sixth grade level. There will be no sign{ficapt positive

correlation between number of student reading preferences and students'
) X _
cloze reading comprehension scores. '

AY » “

Ve,

’ B R
Statistical tregtment |

v - .t . - ,'x < -

R : . o « 8 * . D s ‘
An"analysis of variance for unequal ns was .performed for €ach grade

Phel -
. e et /*"’/ o
. . . ) ;




"Resu1t‘ ‘

|
number of reading prefergpées and F-ratios for the three grade

‘ € ) 4
.
. . .

|
level, using the Library Use average for each school (assigned to
cach student wilhin the school) and the number of reading topic
préferénces checked by each student.

wiy

14 . At ot
A Pearson Product Moment corre1at1on vas determined on the

k)

basis' of classroom mean cloze scores and mean number of reading - - .

[ . .
preferences for each classroom, for fourth through sixth grades.

3
\

At each grade level, the mean number of reading, preferences is

<

h1ghnr for the H1gh Users than. for the Low.Users. This difference

»

is stat1st1ca11y §%gn1f1canb for f0urth grade and fifth grade

\h)<f b]f Si;th grade High Users also seiectéd moré reading topics
than d}d the1r tow User peers, a]though the difference is not o ]
stat1§t1ca1}y s1gn1f1cant (pj\.OSQ;_ Table XXVII presents the mean ) -

| .
levels. ;/j’,

- insert TABLE XXVII here

| St ot fon Wt - == YR R we e W W ms Ay WS em

' $hi]e the number f preferred read1ng topics d1ffers signif-

Q

icantjy-between and. Low Users, the variety of topics preferred g

] &

evidefitly has no direct relat1onsh1p w1th reading compwehens1@n o

sgores. The Pearson* Product Moment corre~ tion be ueeﬁ/these two

vaw1ab1es for all fourth through sixth grade students camb1ned 1s

i

not stat1st1ca1]y s1gn1f1cant (r=.06). Amount of L1brary Use, on

> !

'the other hand, corre?ﬁtes s1gn1f1cgnt1y with read1ng comprehens1on

VR

:
-161-.. [
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TABLE *XXVII , R

- Y
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e ' . Mean Number, of Reading Preferenceé of Fourth,
. Fifth, and $ixth Grade High and Low
. Library Us€ Students : ° °

TN ; > v ﬁ— os : >
’ Library dse:  digh, -« Low. .~ F-ratio tp v
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€ N
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scfred (r=.65, p L),

-

%

»

&

A]though thcr¥»a§e differenc¢§'be een ihe ngh ahd}xﬁ.U§é

- ,-\\ '

groups in nunbers™of d]fferent readxng top1cs¥bPe}apréd the types LN

<, | ¢ v

.ef StOP]LS mos p]ﬁﬁ;VﬁWd bj bcth groups are more 1m11ar than

d1fferent -

<
¢

: Jung]e stbrIes A]aska and fairy ta]es are cons%stent]y amoag»_
‘Q'g.'. b N T ,
the mobt preferled top1cs of students 1n al] three gradea Furtherx

“0

_more, High and Low Users agree on four th\of the f1ve most—preferred

Vs
*ropics at .each gvade 1eVe1 Tab¥e XXVIII pre;ents'numbers af

L

students who chiecked each toch for ¢he most p?eferred top1cs, JaK{‘ .

XX&X 1s a rank order 11st of top1cs, from most to TGast preferred

" - .

for each crade 1eve] ) - T o

G Among the ];ast preferhod topxes,.H1gh and Lovzﬂsers héve '
several in é@mmon at each gradg 1eve1,’as well, Tab1e X%%Ipfésantg
ébpics cﬁecaed by txg s&a11es» bércentage‘of s;udants ?n each grade

. o

Tevel.”” « "o S

"“"'"“"‘""‘“""""F"‘"""""""""

rnSQrt TABLE: XXVIIT herg

R VRO A, .\‘..'..u-_-._...-— —:.C.

: qnseet TAB!:E XXIX “heré

t,.'—,-i.—_—i- PN
oy .

. . . “
. e 'K < Y
o, P R
14

............. e B gt

insert TABLE XXX hgf“

. -
- - - i o e o - ——
L D

S

’ ‘k . ' ' .. 1: .
A s1m11ar effect characﬁer1zes the f1ndﬁngs~nhen the c
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.?\\\\\\T“‘- . In their att%tﬁdes toward being read aloud to'and'tbward indepen-

(\. - . .

dent read1ng, High and Low Users are strikingly s1m11ar, too. Table
~\\\

XXXLI preses orcentages of \tﬁaént~responsgs to mu1t1p1e""
choice statements regandi g student perception of the frequency‘with

/ . . . -~ R R\ h ,/’
. which their;teachers read algud, student att1tudés.todard teachers'
\\\\\\tfﬁ\*~¥eaQing alouvsto them, and towar 1

o

' f’Ampng'fourth grade students, nore than three-fourths of both

grddﬁs claim to like to listen to theit~teachers read aloud. Evidence

’-—\\
is str&nger that th1s is 'a dally occurrence for‘ﬁigh—ﬂsevs—t

Low, Users (25 percent compared to 9 percent‘)‘““HUweverwﬁﬁ‘pé’ﬁ:’eﬁrﬂ#fQ

the. H1gh Users check "not very often™ or "neVer" while 40 percent of

-

the Low Users check these categories'wjth respect to how often,teaehers

_%ead a]oud to them.

-

Among flfth gxaders, about the same percentages "of both groups

' “Yhink their teachers read aloud to them.e1ther daily or at 1east once
: SRV R - . X
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\ s i ’ . ¢
a week. However, 23 percent of the' d1gn bsets a1so check the category
£ ‘e

e, s ¢
» "nmever" wiile no Low Users check this category.

A soméuhat h]gnez percentage (ten percent) of sixth grade Low .

4 .

Lse"s than H1oh LSL!S res Qnd that their teachers recad aloud to them ;

daz]y_or once a week. &rong sixth grade High Users, 68 percent claim

- A7

. their téachérs do not read aloud to them "very often," more than twice
as high a-percentage as among Low Users. However, no High Users claim -

-they are rnever read.aloud to, while close to a third of the Low Users’

¢ -

feel that this is the case. : : _ . _ _' L .-
The students in all three grades are in strong agreement that

they Tike to listen to their teachers read aloud to theﬂ, 1rresgective
« 7. of whether they are in High or Low Ltbrary Use'groups. At the fourth -
drade lTevel it is notéb]e that whi}e only é percent of the Low Users
egree that the1r teacners read é]ouo to them every day, a dramatically ’
m1gher percentage of these ch1idren “like to listen to stories my ‘ 2
{ eacher reads a]oudez For them, this favored achivity appears to
take place nmore.- eften on.a weekly basis. instead.- , ] ;i .
~ High L1brary Users at a11 three grade 1eve1s outnumber the Low

-

Users str1kang1/ in agreeing that 1noependent.read1ng is "what Iw11ke

" to do best," a favorite activity. Low Uséfs seem to.opt more for % . &.
'“agreEing that independent reading is "funJSOmetimesf“ Combining the . S

two categories, High Users still outnumber the Low Users,at every

) grade 1exe1 from one to 12 percent host of the rest of the students, .
w: 5

both !1gh and Low- User&, agree that andependent reading i "good for

. . . |
i -

. B . L
. . : . 4 . . . . . . . ’ .t
° R e ‘ . _]72_ . . :
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E Discussion

. . :
‘ . A wi Her range of read1ng interests 1s ev1dent among High L1brary T
-+ Users than among LCW»L1orary Users, s1gn1f1cant1y SO for.fourth apd .

f1f h graders Given exposure to more 1ibrary éateria]s the 8ﬁ%1dren.

. e - -

ev1de(t1y develop rore breadth of 1nterest in a var1ety of reading

.

materxa]s. Yét, it is evidently not the var1eey of topics per se

’, . - . . S ‘. . -

which enfances their reading comprehension, but rather the amount of .

-

reading material. . E .

- -~

‘There are more simi]arities.than-differencés among High and Low ™

Users.on tre matter -of vhat kinds of stories cney prefer most //§,we1]

'as what kinds of s;or1es they do not seem to like. Ihesé/re;u1ts e';
51nd1cate that Lhe ch11dren are fo]]owlng-a more generaT pattern commbn
- to boch grouys\of berary Users. 'In'gart;/fh1s oyera}] pattern is
o o comnon anogg chxldren in genera] qu examp]e,'Rudman‘s study (12?5%
‘ 1nd1cat§s an 1ncreas1ng interest from grade four to grade eight*in‘
- mystery stories. Th1s 1nc:ease 1n 1nterest is evident’ among the s1xth
graders 1n the pnesent study In add1t10n the k1nd§ of. top1cs pre- _ a
: ferred,most by—boys and preferred4m0§t by_g]r]s are ev1qent in ?he
‘~more-high1y—preﬁerre& topics of the A]askan children.. Norvell (1959)
found that bOjS ]1ke¢aéVenture phy51ca1 struggle, patr1otism and .
. herolsm GT?TS'?JkL adveniure, home and schoo], mystery, the supernatura]

vt —-e/{"‘/
T e domest1c an1ma75, _and patriotism. On the Alaskan ch11dren S| 119ts,

war, hﬁq&ory, hunt1ng, and Alaska may reflect the rea]1sm adventure,’
- «
, and hero1sm found to be preferred by boys, in general. Mystery,- jungle

stories, fairy tales, school, and children may reftect the imagimary -

. .

»

-]73- ; R -

L " + . .
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W‘/ 4 - B
- . . - tn/ ;(// e o _ p
. adventure and agéTgroup rb]at shius which ilorvell, found\most/to

Rucmuﬁ S study‘of'6,3]3 chlldren found fou sexs.
“differences in readixng preference 5’ Of more 1nterest for this study ﬁ""‘““?a‘”“

is his finding

ikinys

.- j'theogi

7] 't.

]1Lx]e di ffergnce vn reading 1nterests among‘rura]

tropo]1tan popu}@t1ons
s

- o,

e taken as_support for theu\ .

“ ~ Library/liedia Center's philosophy regarding théw«ugilfiuety of :‘ ////f‘ |
. 5’ EY

resources vhich should be'made availabJe to.this populatiom- “Certain

,.; - fron the uorld of techno]ogy It ma

. « ’ " . . // o .
the cemwonality of reading interests these chf‘ ren share with ot

p—— 7-70

ch1]dren is testimony to the need for/the w1de range of Tiate

- ava11ao]e in tne Reg1ona1 Library/iedia Center. A1rp1anes is a top1c

- ) wh1ch a]so ran s “Tou on the Alaskan’ children’ S 11st gi ‘reading prefer-

‘ ences. Perhaps th1s topic is subsumed to,their way of th1nk1ng, under
w . . ‘ .
",'\“‘~i—~the_tou?5\of Alaska. There is evely reason why it shou]d be Y Howevex,

- o

aS1de “from these few tepﬂcs, in genera] the kinds of top1cs the Alaskan

\
children appear to like reflect the\s1m1]ar1ty ‘of their: 1nterests w1th

other, chi]dren their own age in vastly different social, geographic, C e

b4 .
and economwc c1rguLstances . SR e oy

. . N . .. -

Hith respect to the cﬁﬁldren S att1tudes toward readgﬁg, H1gh and

LY

Low Users, again, are more a11xe tnan d1fferent Both groups 1n all - -

2 <

three grades claim to 11Pe 11sten1ng to the1r teachers read a]oud o'

o - B . - B -

< °
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to a nuch greater extent thqn they appear to aétua11y bé granted

this Jopportunity. The major dif?erénce in the'attiLude/CategorieSﬁu

is. that H1gh Users c1a1m 1ndcyendcnt read1ﬂg as a favorlte ac»1v1ty

1

toa mueh greater extent than do the Low Users. Another notab1ep

L enjoy thxs activity. In the fourth grade, a higher incidence of . 00"
'responses from High Users to liking to listen to the teacheriye

devt reading Ther fagt is that children will be le to read
- 1ndepenuent1y Wlfh conprehens1on only te/Epe degree that their language

o ,backgrouno and exper1ence backgrownd togather ehable them to predict

-gh1ldren uho 1ike it, in both High and Lcw Use groups¢ does not .

feature of the evidence is that while daily and even weekly read- aloud

Y

occA51ons dec]1ne from fourth to s1xth grade, the percentage of

L

®Sixth graders as muchas fourth ana fifth graders agree that they

< . s, XS
aloud may be re1ateg to better reading proficiency among these children
than amoﬁg Low Users. It may aiso be related to étrongef §Epsbna1

preferenees in reed1ng top1cs since the“percentage of. High User

PN

fourth graders who:claim 1ndcpendent reed1ng as a favorite act1v1ty
Rl

s twice as h1gh as among Low Users.

-

The fact fhpt many rorg students agree that they like to be
read aloud to than’agree that they are read aloud te daily or weekly
suggests that te achers could implement a daily.read-aloud act1v1ty

with 11tt1e fear of antagon1z1ng their students.

.

The va]ue of such an actﬂv1ty shou1q/hot be underest1mated

Teachers' goals for students genera11y includé proficiency in indepen-

- .

)

the.material they are attempt1ng to* read, on the basis of 5pec1f1c

}anguagc cues that have come before on the"printed page. (Goodman,




1973 smitn, A971) . L
D" 7, : The teachers' readtng alqud. tp stpdcnts can proy1de three V1ta1 . 'h ‘ P
q kwnds of Ianééigg inf onmatxon about the’sound system*gf the }anguage, ) ;~,

.I' & L4

abou th. §;ructux«1 system of the 1anguage, and about«meanings 1n the .
[ )“ ) . f
1anguaoe._ In add1t1on, read1ng a]oud to students can prov1de vacar1ous

c2 exper1cnce that can expand the students &now]edge of the wor]d and o _
~ ! enhance the storé of Wean1ngs thcy can call fbrth to 1nterpret what ) E : (
o theykread b/ thenmelves ; *l':f ', ": T ;ﬂ',, .'““_' '?“ " ) " I
%ii: . . The va]ue-of’bgth the 1anguagd‘and cxper1ence 1nformat1on teachers
et - ;

can pro ride. tn°1r studenjs by readang aioud to them shoh]d not be

N

denaed out of feq) that it is taP1ng Up valuab]e +1me dr foster1ng (

“ . L . .

o ]az1ne S aneng students vho should be .reading, for thense]ves. As was’

p01nt£d odt earlier in this chapter, tow L1brary U§c studant; have been \ o
. L .

P . expoqed to a good deal moré 1ndqpendent read1ng tﬁme than have H1gh e

. . ) . .

User students, apparent1y notﬂmo very benef1c1a1 effects w1thoﬁt 3

\

. substanu4a1 amount of read1ng 1nstruct1on time and teacher read1ng- . e

F‘ ’ N - ' ( ,’.", ) B " i * ‘ J{ a
aéQUd time. <L , , . 1

* . Perhaps the snrprls1ng and gratifyang feature oﬁ\th’{ch11dren 5

attitudes touard read1ng, by themselves and by thefr teachers, is_

) .-..;

- that they appear 1o hord the act1V1ty Tn such posatxve regard ggneraT]y,
considering the d1ff1cu1t1es rGf1ected by the1r re adang comprehens1on .

: test .scores. Lt seeins that evon if’ 1ndependent re1d1ng is” not a-

‘.

favorite activity, or evep "fun cometamés," many student§‘5t111 percajye

. ' ‘ ‘ l’.ln
‘it as valuable ("good for me") whether they are High Useri/br"Low //// N

¢« a .

Users, and in'spite of, fe]étive]y Tow tesg scores on both ctoze and/

standardized reading tests, ° e N




greater extent than do Low Users Many Low Users

rEver, agxoe that 1ndependent reacrng is at 1easﬁ “fun someT1mes . '

. O

nth these two observations, the d1fferonces between the two ". e
groups disappear, for a11 pxact1c - purposes | f// :' R
rOro than Jthree- fourtns of the H1oh andLLov:ei/ers in each of ‘the . {

three grude& say. that they 111e‘to listen to the1r teachers.read stor1es

P <

a}oud CA substant1a1]y sna]]er percentage 6f both H1gh and Low Users N

L4 e . °

-

agree that their teachers read atouﬁ da1]J to £hem. . :

‘ "~
P— N > N

nhe benefits to students of teachers rendnng a]oud shog]d ‘not =~

be over]oo .ed by teachers who may worry that they are doing something

x‘l

or children that the ch11dren shou1d be doing for themse]ves wlth.

teachtrs taP1ng souie t1nm to g1ve exp]anaf’ons of 1deas ‘and, vocabu1ary T e

P .“.
.

Q.

&

1tems es they. read a]oud, students should be/ab]e to enJoy storwes

, dt thetr interest levels that they m1gh§knot be able.to enJoy at the1r s “;.

4]

present 1eve1s of read1ng cowprehenston prof1c1ency g y AN :.u:, j:
s A]taough-h1gh and Low Users dwffer 1n the number of top1cs they? ~ :f LT
.,: enJoy xeadihg about the k1nds of topics the§ choose a;e much more” - " 'L;/{;:j<i

alike than different. Bothktn the»most preferred top1cs of a]] the S

\ — \ iles

§ - /

,cﬁ‘lcrcn and_1n the 1oast prefenred top1csx,thene are riore s1m11ar1t1es/

oy . . b A oo

.than d]fferences betueen High and’ tow Users. ' o L ST

AR - . -
.. .

-]77-
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A \\' ) I'

Perhaps even more 1nterest|ng is the fact that_thﬁ_KiﬂQ§~9f;;;"\

\ stor1es the A]askan ch11dren c1a1m to enJoy are qyite like the

topics that children in general enjoy at each of the three grade

~Tevels, eccording to several major studies. of children's reading

interests. .

”_“\ ~ \V]
This f1nd1ng 1ends strong support to the L1brary D1rector 5
ph1]osophy of making available the same high quality and comparable »_

N

w1de range of reading mater1a]s as are recommended for children's

'
Y !

" Tibraries anywhere n the country, '
A gratifying feature of the students att1tudes is that they

appear to hotd read1ng in genera1]y high regard, in sp1te of

relatively Tow overall reading comprehens1on scores both on c]oée

tests and on standardized achievement tests.
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. ;~ SONE RELATIONSHIPS BETWEEN" LIBRARY\;}E . , g

i s _AND CLASSROOM VARIABLES

S

\\\\.——}ntrodﬁitory‘discusSion

\\:;\\\\ RN The use made ot the Bethel,Regional Library/Medda Eenter is a
T factor which is obv1ous1y intimately, 1nvo]ved with many other fhc-

tors In the same uay, the studeqps cloze reading comprehens1[n
scores are also affected by factors other than L1brary Use a]one e

. The questions addressed in*this chapter are an effort to find

hY

out what classroom factors seem to contribhte_zp Library Use and4;*s:;‘dﬂﬂﬂ‘,¢;-—»—‘

vhat c]assroomffactors'seem to contribute to cloze readihg COmpre—

: hension scores. - QE] - o | o ]
\\ . © . . - l"., . . .
™ - “Information yielded by the Teacher Background Questionnaire

\\f\provided some ways to look more c]osely at_a'few,factors that may
behhost closely associated with both reading comprghension scores
and w1th\the amount of Library Use evidenced by d1fferent schools. SR

- 7/?’—h? Inc]uded‘1n the information wh1ch~1s useful in investigating
\ ./i’sdch re]ationships are dai]y q]assroom schedu]es pf instructibnal
' ’events, including reading -instruction time, independent reading
time, teacher readdng aloud tﬁme and time a]iotted to dther'1anguage-
related act1v1t1es such as,yrew1ng of f11mstr1ps, movies, and v1deo

L tapes aéd 11sten1ng to records.

. Also among the factors explored in th1s chapter are teaching

[ X

experience, teachers attitudes toward 1nstruct1ona] plann1ng, and .

N e
LR




SulﬁectsafmateriaTs, and methods - .
- \' - .’ c. - ’ LY < - -‘

)z

..

fo]1ows;‘) ) . o

‘ties

scores.

-

the amount of time, on the averdie, given to daily instructional

—_.—— .

planning.
The first m\ \$ quest1on investigated dea]s w1th the amount of

" time given by tea e;s\Tﬁ\Hf\Bigjbrary Use and Low L1brary Use

schools, to (i) formal reading instruction, (ii) reading stories aloud T

o
. . -

to the‘chi1dreh, (iii) student independentfreading time, afd (v)

fifmstripi, movies, video tapes, and similar 1ahguage-reiated activi-

L) - .

- . / .
The other quest1ons seek to f1nd out what the three b St pre- i
h57(11) cloze read1ng comprehens1on

5:« . . Lot - M

.
*

—

dictors are oéN(gﬁ L1b;ary Use, a

¢ ¢ L,

-

'S

4 - .

.. . . ’ « . .
. The 1nformat1on used in this chapuer comes from two major . ., - . -

sourceS"‘Those sources are the cloze test scores of students' Inl

e . 3 l_”.

second through s1xth grades in ten of ‘the twelve schocis 1n'wh3ch . 7

<

test1ng vas conducted anﬁ‘ﬁn.ormat1on voiunteered h/ the teachers of

o

these students on .the Teacher Background Q*e5c1onnalres they f111ed

out, Quest1cnna1res from two of’the twe]ve schcﬁhs vere nGt recurned

so student performance data from those schoo]s could nqt be included.

Scores‘were derived for each teacher on several factors as . .

.

1. Teaching ‘experience: The number of years each.} .
teacher recorded as having served professionally.
as a teacher comprised one such score.

1

>

An 1nstruct1ona1 p]ann1ng score was” derived from
two areas of information; .

2‘.

“ ' ’ !

-180-
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a)’ One area was the priority. g1ven by a’ ‘ )
vteacher to instryctional planning in . . T
a ]1s§,of preparatory respons1b111tqes

3

,.

‘preparing or arrang1ng c]assraom and
; materials ) e o . e

'.‘} : T ’ 1 ¢
}ocat1ng mater1a]s and sup 1 ies- / i yo0

e v s ¢ .
T . - i

ordering teaching aids"~ " v o e

)

i
H
,;»..g,

55

evafuating studerft work :““""'“‘f~ o ’ e

specific lesson p]annwngj3 \\\

Teachers were asked to rate these 1tems

from 1 to 5 in order of their priority* c

- - in terms of available time. For ease in_ .

L responding on:tne questionnaire the.. . -

rating scalé placed 1.as the higheSt . :

priority {ten and 5 as the.lowest} - The ;‘ -

.scale was revérsed for scor1ng, however;.”

so that 5 reflected the h1ghest prigrity -

and was compatible with the. p]ann1ng t1@e . L .

. . scores. - . - . ),

X b)> The- other sourcé for the p]anning score. ,

o was a time-figure teachers.checked to -~ - .
indicate the amount of daily or weekly © )
time given to planning the classroom pro- . £

, gram (1 hour,- 2 hours, 3 hours, 4 o\ more: SR
hours daily; 1-3 hours, 4-7 hours, -10 o
=L : hours, more than 10 hours weekly). .
daily - ayerage was calculated for each
- teacher's planning time and added to \the -
. - ‘fpr%eﬁéty rank. {1 to 5) the teacher as 1gned

‘
L]

f to spacific 1esson p]ann1ng

3. Anotﬁef score derived for -each teacher was\ the

. average daily amount of time given ta formal -

reading-instruction. Sources for this scor
were two different questionnaire items:

a) the-teacher's daily. time schedyle: the
N teasher was asked to.list activities (e.
8 a.m. to 8:30 &. m. ) of a typical da1]y

schedule.

b) “the second item asked teachers to check sub-
“.Jects taught daily or weekly on a Tist pro
vided, a]ong with the approx1mate amount o

.’

- S a8l

.
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3 ’ . . 3
time given (]S-EE\EinuEEE:'30-60‘m§hutes, : ‘ | |
. 60 g]us minutes) to teaching each subject.

Student independent time was listed separa- "

tely in this iteni-as was, time ffor reading _ ,

stories aloud and for-other language-related, /

activities (e.g., filmstrips, and video- v

tapes). ' T

_ * - ’ . .

-An average daily time for formal reading instruc-

) tion was derived from the daily schedule and
confirmed from responses on the' second item.

4. An average daily figure reflecting teacher read- -

ing aloud time was derived from item 3b dbove . [
- and confirmed with the daily classroom schedulé

response.

5. An average daily figure reflecting time aTlotted
to filmstrips, movies, and similar language- , {’
.related activities was also derived from item 3b
-above and confirmed with the daily classroom
schedule respomse. . AN

6. A different questionnaire item on.use of student
: tadependent time yielded an avérage daily time
{fT;iVén to independent .reading (listed_separately
"{f‘aﬂoné with-drawing or other.aris-and ‘crafts activ-- . . ..
y“i%yq conversation, .games,” research projects, and :
~other). ' . - LT '
"

v .
A\ ) -
s .

- Statistical treatment .

_The classroom times allotted to varjous kinds of reading and lan-
guage-related activities were tabulated for High Use and Low Use
schools and averaggd for ezph grade ]eve];h A total aptuai time giveq

7

to the combination of é]] such attivﬁtfeé Qaﬁ determined for each’
"grade:leve] in both_typés,?f schop]s.',The percentage of the total time
" given to eacp oﬁxfge four differenf activities was calculated for each
gradel]éQEl on tﬁ%s basis, T
In order to find But what vaEiab]es best predicf Library Usé and

.
d . . N n

. =182« X . T
- 497 S e

-
~
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reading comprehens1on scores, th;ee stepwise negress1on analyses were

“conducted. e
L1brary Use was the dependent variable in two of,the ana]yses .
For ane such analysis the Library Use f1ggpe/(average per pup1
‘orders annually for 1973- 1975) was entered w1th the pred1ct0ﬁ>(1nde-
pendent) variables of cloze scores, average daily reading 1hstruct1on
tinm per classroom, average daily independent reading -time, and the.,
readabi]ity ]eve] of the cloze passages. The use of 18 mean cloze
”passage scores from each of ten schools yielded 180- é@;@s The 18 o -
cloze scorfs used from each school were the c]assroom mean scores for

//fgggtc16§é passage compr1s1ng the test for each grade leve} (foux

~~"  passages in grades three through six, and two passages in grade two).

In the second analysis with Library Use as the'dependent variaRle,
" the predictor variables entered were teacher a‘*itude toward, and "’

- time given to, instructional planning, length of profess1ona1 teach1ng

service, and average daily read%ng instruction t1me per c]assroon
In the third andalysis, cloze read1ng comprehens1on scores were
entered as the dependent var1ab]es Potent1a1 pred1ctors (ilﬁepend-

ent variables) of c]oZe reading comprehens1on scores which were entered

- / .
. h\\
N

reada:lll;y/f evels of-cloze passdﬁes used. s '

In the’ﬁng;;;ej Wi ~h*?/ur independent variables, instructions 1n }
//’/;dfilgmgnﬁxﬂfp%bgram were ?or the operat10ns to select only the three

: «béEt/p;ed;etors, deleting the weakest ome. . )

For all three analyses the standard regressipn method available

vere L1brary Use, average dail f”ad1ng 1nstruct1on time, and the

in thelmu]tip]e regression, computer program in Statistical Package

- - -

e--“.__ : ::.. é N -183- ' ‘ . ‘ ’ f ;
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for the”§0c1a1\;c;ehcés Was emp]oyed ThUs, each 1ndependent varnab]e

) *e‘/ 5
. was entered o the ana]ys1s as if 1t.had been added to the r gress1on

equat1on in a separate step after all other var1ab1es had been 1nc}uded

Thas method contrasts w1th ,the hwerarch1ca] method 1n -which the.

researcher deterﬂ1nes the order 1n which var1ab]es are ‘to be entered
* ’M "J b

and thus bu11ds in probable inflation of one (desnred) predictor at

" ‘the expense of others This method was a]so se]ected for its appro-

[
priateness in ana]ysis of non-causal relationships among independent

variables. %ﬂn]e certain causes and effects m _az_perta1n among-certain
of the pred1ctor varaab]es, the standard regress1on method makes
possiible f1nd1ng out which, if a /ny, of the variables are the most

c]ose]y related to the dependent var1ab1e

~

Tuo .Separate analyses weire run for the pred1ct1on of Library Use

.-""\
f e,

to a]]ou for a higher rat1o ofgnumber of cases to the number of inde-

2]

pendenc variables. The variance: LRQ) figures reported are adJusted

st, acconmodated 1n the comnuter progran for the number of cases.
N -

/a—\

: v
Hull hypotheses. lhere‘u111 be no 11near re]a¢1onsh1p exh1b1ted

\\\\éetne:n L1brary Use ard (i) teachers' time for and att1tude toward .

- ;nstr t1ona1lp4ann1ng, (ii) length of teach1ng experlence, (iid) ~

| reading 1nstruct1on time, and (1v) 1ndependent read1ng time. There
w111 be no linear re]at1onsh1p between L1§rary Use}and (i) cloze
read1ng comprehens1on\scores, (ii) readih //}nstruct1on time, (ii4)
independent read1ng t1me ahd (iy) “readabitity scores.of the cloze

ssages. There will-be no linear relationship between cloze reading

comprghension scores and (i) idbrary-Use, (i1) reading instruction |

-184-
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t&n , (iti) 1ndependent read1ng Lime, j?a/?aV) readabi]ity scores ':

of c]oze ‘passages.

]

" Results

-

/

, Four kinds of read1ng.‘1anguage activities are viewed in this
Asect1on, in terms of th//ave?age daily amount of time teachers 1n'
I ngh Use and Lon/U/e schools give to them. The. four major act1v1ties
are (i) reading anstruetion, (it5 teacher reading aloud to students,-
(iii) tndependent reading time for students, and (iv) filmstrips,.
'mov1es, video tapes and similar 1anguage re1ated activities.

The first two.act1v1t1es,read1ng instruction and read1ng aloud
Ato the childrem, are constdered here as generally more teaqher—gpided L

3

activities than the second two. It is evident from responses to

the Library/MedTa Questionnaire and to the Té¥cher Backgrpund Ques- .
~ ‘
tionnaire that the activities of - 1ndependent reading and f1]mstr1p

-v1ew1ng (video 'tapes, etc.) are genera]1y held by the teachers as .

~

independent activities, requiring ]ess4teaqher-student 1nteract1onn"

specific to the content of materials being réad or viewed.

Table XXXIII presents the average actual number, of m1nutes D

a]]otted ¢a11y by H1gh/Use’”nd'Low Use teachers to each of the four

' acttr]tnes in gra es’ two througﬁrs1x Table XXXIV presents the ‘
e S which the actua] ‘times represent 1n terms of the total
tine each set of teachers (High Use and Low Use at each grade level):
allots to all fbhr\activities combined. For example, H1gh Use,
teachers in grade iwo give an average of J00 minutes da11y to all

four activities combined. Of this ST.m1nutes, or 51 .percent, is
o ' g :




~ - s
~////a4 otted to forma] read1ng 1nstr&cp1on
< r NN S

. & ‘ , @
As Tab1e XXXIII reveals, H1gh Use teachers average substant1aiﬁ§k

—_—

.S . s
moré da11y t1me/@T1 to 19 n1nutes) in- formal read1ng Y’Struct1on in o /Aéé
V- ‘ S

—

K o
grades two thféugh four than do Low Use teachers They ma1ﬁta1n ﬁ ) }g
Jead'over Lew se_g@achers in th1s categ,ry th/eugh 51xih grade /

‘\‘{”

'x Low Users b glﬁ{to apprqach.H1gh Users in read1ng 1nst?uctnon
- 1n the f7ffh‘and«5_1xth grades. e L ﬁ“i ,

P B SN .
_lg_ . -‘x / 4 . \;%‘r i.a

(34

Story t1me;-w1th the te&ghen«read1ng aioud 0ccurs fbr second
and third grade H1gh Use students but not. for Low Users in these
;grades. Low Users begin to, average.about }5 m1nutes da11y in fouFtQ
grade. At the same t1ne* High Use teachers 1nd1cate a. dec]1ne in
" reading aloud to théir students. This dec11ne 1slﬁef1ected in an ,

Y overal decrease in time»the High User'give to.a)J’fphr actiy

>

giyen by High Use teachers. Y,
In providing time for movies, filmstrips, and simitar language-

2




' TABEE XiXII

I .

Y

Avéragg Daily Minutes Allotted to Majo
. L ‘

g Reading[Language—Act{Qities

“Grade: | . Two _ Three

Four Five Six

Reading Instrucvé;nn

High Users

Low Users

Teacher Reading Aloud.-
~ High Users

A )
Low Users .

Independent Reading , °

Hiéh Users

~Low Users

Hovies, Fi]mstrips, Eté.

" High Users

Low Users

R

Total: Average Time Da

ily for A1l Four Actj

High Users

Low Users—




R fﬁ&x‘xw -
r/’ < o - .'\\
"8 - Ppercentage of A;eraﬁﬁ Daily Time Allotted - T
P ; I - to Major Reading/Lgnguagé Activities o
. L3 . e : - b 7
. . - ; — - .1 R . ' )
Grade: ¥ Two .  Three Four | “-Five
?Béad?hg Ihstruct@o — ‘ «
©. 2. . High Users .. 51% ! a8
T . " Low Users - ;43)“ 43
' 9f:Teachér‘R§aHing Moud . = .o
e High Users” ™ 209 #20
) 4 . C ;
_Low Users ' 0- -0
Independerit Réading ‘
‘ High Users 19 23
Low Users . _ 32 36
N 7
__________________ iy ___-;.__-__-:./..-_...._--..---_..--_..-.._-_-__--_.._....-..-.._.._-...-
[ Movies, FiTmStrips; Etc.. ’ - R
< o L
High Users ’ 10% 10 - < 9. ‘ '9//; ’ g .
Low Users // 20 A 7 15 6 12

Average Actual Minutes for A]J>Four‘Acfivities (100%)

HYgh Users W, % ..o 7w m




/‘/
over High Use teachers at all five grade 1eve]s

Tak}ng the tota] average t1me guven to ; a]T tbur act1v1t1es for.

. each grade ]eve] of H1gh and Low Users as ]00 percent High, Use
teachers surpass Low Ui\‘teachers substant1a]1y in read1ng 1nstruc-

z
t1 n and in read1ng aloud to students . H1gh Use teachers spend from

.

66 to 76 percent of the t1me allotted for all four act1v1t1es in

read1ng 1nstruct1on and read1ng a]oud/ They gtveéibe rema1n1ng one-
. €
fourth to one-th1rd of. the t1me to the more 1ndependent act1vft1es.
o

“Low. Use teachers of secondand th1rd graders\51ve ]ess than han

of the1r totaﬂ t1me for a]] read1ng/]anguage act1v1t1es to read1ng

1nstruct1on and read1ng aloud. 1In these.grades the majority of
read1ng/]anguage 1me goes to 1ndependent read1ng and movies, £ilm-

milar act1v1t1es. Among Low Use teachers, a greater
focus on read1ng 1nstruct1on and readﬁng aloud occurs ]ater, in folrt h

o«

through s1xth grades. o o ' - 1‘_

The:tmmes ca]cu]ated'#or each grade level in each of the twelve

“

study schoo]s for read1ng 1nstruct1on qnd }ndependent rehd1ng were

--s.

a]so used’ in another ana}ysqs. ‘In this ana]ys1s, the three best

predictors of amount of Library Use were sought. Enteredin the = !

Q
' ' B

ana]ys1s along w1tn reading 1nstruct1on tipe and 1ndependent readfng
J
. time were the teachers’ p]ann1ng scores.

cut, are a composite of (1) the t1me a ‘teacher recorded for p]annlﬂg

he

1nstruct1on and (i) the pr1dr1ty rat1ng a tegsii:;giye to §pec1é1e . :E_t;';/

p]ann1ng of 1nstruct1on. Th% fourth factor used- in this ana]ys1s
was ?\? teacher S length of profe3s1ona] service in teach1ng
are presented in‘Table XXXV, Set A. Ln order,

S 204 <

» -189.

ERI
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~ 2

' not selected by the computer operations as an important contr1butor LL./

' ,pendent reading tim‘ eadmng instruction t1me were used aga1n,

p the C1oze read1ng comprehenston scores, (11) average da11y read1ng

: sages. AAga1n wgndependent read1ng t1me was, exc]uded

potent1aT pred1ctors were L1brary Use, daily 1ndependent read]ng time,..

A tg - . N ' - .
of the'f00£fare (i) teacher attitude toward and time given. to instruc-
q »
tional p]ann1ng, (11) the average amount of time da1iy the teacher
gives~to read1ng 1nstruct1on,,and (i) the teacher's 1ength of profes—

s1ona1'serV1ce. The amOunt of t1ﬁe given to 1ndependent read1ng was - - y

[AC T

Yoo, : 4 -,

i ) .‘v‘ ) ‘ ’ .;.

———————— &--—-——--—-—-——— BN -

insert TABLE XXXV here :

A second set o% predictors was then entered, to find out which

—— ’ N
would be selected as the three best predictors of Library Use. Inde-

“this time W]Lh the cToze read1ng comprehen{/on scores averaged -for each \

grade 1eve1 Jn each schoo], and’ w1th the readab111ty scorei\of'the \

_ d1ff'?ent cloze passages correspondings to the test scores. *Resu]ts

are'presented in Tab]e XXXV Set B%“““ /

Ts

. . - .

In th1s second-ana&ys1s, the best pred1ctors are, in’ order, (1)

1nstruct10n ttme, and (111) the readab111ty 1eve]s of the c]oze pas~ T .

-

s
In.a third analys16 the effort was made .to seek the t ree best i . M
'predictors of the cloze read1ng comprehens1on %cores Eh ed as~ '
. /\"
'read1ng 1nstruct1od t1me and readab111ty 1eve]s of the cloze passages.
While L1brary Use was selected as the best predictor of the read1ng

&

‘comprehens1on scoyres, average da11y read1ng 1nstruct1on time Was

again leecEai;y;seconp .The readab1]1ty 1eve1 .of the c]oze passages .
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t

" Generally, only a moderate amount of the vartance of the debend-’

Ient variable, the variable for which the best predictohs were sought,
v 1 : . S
is accounted for in the three analyses, indicating that fa\tohs are at

-2

_work other than those selected as potent1a1 pred1ctors However, the '
amount of variance- accounted for tota]]y in each of the ana]yses is

stat1st1ca11y s1gn1f1cant (p<. Gﬂ) " The.variance figures repOrted are

" the adJusted R2s, automat1ca]]yiaccommodated te the number of cases

The beta figur r,‘»’aJH]HstafW1ca1T3:\s1gnn"1cant (p«.01) w1th the

excepfion of‘readab111ty in one ana]ys1§§\are the unstandard1zed

o P

XL .
-regress1on we1ghts, indjcating the contr1butfo of each pred1ctor
n\fy\\\ |

gyt

.-

var1ab1e ‘to the 11near prediction’ equation.

Thus, the “fiuld hypothcses can 5@ reJected for all var1ab1es excegt

. readab111ty., This 1s not SO surpr1s1ng, g1/en that readab111ty RSN

2

measures have an 1nt1mate re]at1onsh1p,w1th read1ng comprehen31on,

spec1f1c read1ng background knowledge and other factors, as d1§\\

n’" -~

' cussed An Sect1on I1, Chapter IV. (K]are 1963) An 1nteract1on ré]at1on- :

L4

sth, rather than a strict 11near relationship, is a]so suspected for
ioerta1n of the other Var1ab1es, as vell. - For examp]e Othe amount of
t1me g1ven to read1ng 1nstructlon as compared to other read1ng/]anguage
. lact1v1t1es may not be as 1mportant for upper grade High Users as for
upper grade .Low Usets viho may have had less read1ng Jnstruct1on t1me
tn\Second and, third grade’ ’

-
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DiécUssion >
The most oma]ous s1tuat1on ev1dent is in the second and h1rd
rade c}assrooms of LoQ\L1brary Users \ Here “the Low Users surpass.
)
the/second and t\lrd grade H1gh Users in amount of independent reading
t1me yet have far ]é%s reading 1nstruct1on time to prepare students

4
for beneficial use of independent read1ng time.

This sitH:%1on is corroborated by responses of. teachers to Item
L
10 6f the Libra y/Media Use Questionnaire. (Table V, Chapter III)

The 1owest 27 percent of teachers in High Use and Low Use schoo]s

agreed more strong]y w1t?zthe item ("Mater1a1s are usegtgostly for
(

students' independent time") than d1d the h1ghest 27 percenf

' This feature of the resu]ts the re]at1ve]y greater amount of -

S

t1me given in Low Use than in H1gh Use c1assrooms to the less- gu1ded
% activities (1ndependbnt read1ng and v1ew1ng of f1]mstr1p§ movies,
o e
T etc ), appears, to be c1ose1y're1ated to. the error ana]ys1s results in

. <
Section III B Chapter IV, o .

It seems evident that thg High Use students general enthusiasm ?

- for 1ndependent read1ng as revealed 1n the Read1ng Preference Quest1on-hh'

-~

" na1re,-(see Sect1on V Chap@er IV) is wei] -founded, 1nsofar as they

“ “are probab]y better prepared for the activity-by the t1me they reach.
'the fourth grade than are Low Users. High"Use teachers of second and
th1rd graders appear to be more. Jud1c1ous than Low Use teachers 1n L

their division of t1me for the four read1ng and language act1v1t1es

i

revlewed here. Thts observatlon is based on the High Use_ teachers

comparatlve]y greater a]]otment of time for guided reading instruction

>4
| ‘
+
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‘ and reading aloud than for the olher types of reading/language activi-

.ties,

While time is admittedly an wmbrella factor which does not reveal

anything of the actual instructional.details, it is the most economi cal

approach to a closer look at the re]attonships at work in the children's

reading comprehension scores, Library Use, Tanguage proficiency, and

attitudes toward independenttreading‘ The*High Users have gehera11y

scored higher than the Low Users in a]J of these categories. on measures

.

taken for this report. They are also the ch11dren whose teachers give

them more teacher-guided time in reading activities in the early grades.

‘This start .in reading eV1dent1y serves thew well enough so that they

LS
.

continue to outperform the Low Users, on a humber of measures analyzed

1n this report even .in the upper: grades vhen the1r read1ng/1anguage

time dedfeases. They are part1cu1ar1y enthus1ast1c about 1ndependent

. reading‘compared to" the Low Users (Sect1on v, Chapter IV) many agree1ng

. “that it is what they "tike to do- most", while many Low Users find the

l’ \
. actTV1ty on]y "fun somet1mes “ ‘g . . )

e

The 1nt1mate re]at1onsh1p between the 1nstruct1ona1 reading t1me

N

'made ava11ab1e da11y to the children, lerary Use, and\ eading compre- . ’

4

. hens1on, is evident in the pred1ct1on ana]yses Direct ausal- relation-

- ships-cannot be inferred, but reading instruction tiggbis vident]y

a-more important predictor than independent reading in all.agalyses.

.- Independent(;eading5time is obviously not a good predictor of

" - Library Use or reading comprehension. This m&y be the,case bec use -

-
. * *

1ndependent reading time is over-a]]otted premature]y ‘in the. Low \ .

Use c]assrooms vithout a great enough focus on instructional read1ng\\

. , -
k) . - -
. . , j_ S A
. HEW
- . v A
A . - . N .
- A 0
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‘;T ~ . time and teacher reading aloud time. During both kinds-of activities
g .. ' » -

teachers can provide help, fnformation and evaluation, directly related

o the read1ng and ]1sten1ng activities. The viewing activities (movies,
/'”” P .—
f11mstr1ps, etc ) are less amenab]e t? 1nterrupt1on for 1mmed1ate {;

l
-‘w

questions and" pertvnent 1nstruct1on Independent read1ng time is, of

.

course; whatever a teacher wishes ta//gke it.

' rew?ewed S0 far however, 1ndependent readrng per1ods need to be care-
W
\\ fu]]y eva]uated and probably 1mproved‘w1th measures which help the

\ 'Ji‘u‘\—‘,;/ 14

teacher track the child's progress and which help aPe’thhid {rack his

-

\.own progress. : ¢ | ‘g . ‘ . '
_ Teacher attitude toward, and\time given to, 1nstructﬁjna1 p]ann1ng
/ e
is an 1mp0rtant predictor of L1brary Useggnlt seems‘that teachers who .

%
yalue and pursue specific p]ann1ng for ]earn1ng activities also are

, the ones whOap]an in advance enough tQ,have Library/Media Center orders_
ready to send back with the mail pilot from

Bethe] @%nter.

emote schools to the,

4

-

i {%% . . )

The pTose“andﬁ1mportant relationship between reading comprehénsipn )
and’ L1brary Use is ev1deﬁb@1n two of the pred1ct1on ana]yses (Tab]e Lo
XXXV and Table XXXVI) They are the best. pred1ctors of one another. .

i\ - ‘91nce the L1brary/Med1a Center sends but month]y bpxes of pr1mary level

~

bogks to pr1mary teachers\1n all schoo]s, and s1nce the teachers are

: respons1b]e for most“Qf th§ ordertng that takes place aside from S

W /“‘\

these boxes of books, the re]at1onsh1pfseems to be mutua11y enhanc1ngt

‘\.J"'

‘rir

However, with the High Use teachers sungay;ang the Low Users bofh~mu ! .
2-1-2 ’ ’ N ! .t-‘ e : ‘. ‘

- I ) . ' . ' .‘;]97-
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*

numbers of.]ibrarf‘brder§ and in.amount of reading instnuction and
read%ng a]oud‘time, the teachers' skills.and values, with respect to .
teachlng read1ng, reading a]oud and p1ann1ng 1nstruct1on, seem to

be at the heart of the matter.

Summary and conclusions

*

*
&

Teachers in High Use schooTs give,sybstantiai]y more time to

guided reading/ianguage activity than do teachers in Low Use 'schools,

particularty in the second ahd thirdtgrades. This time in guided

activity is a better predictor of both LibraryHUse and cloze reading

' dpmprehension scores than is time given to independent reading.

- Teaehers' attitudes toward, and tfme giQen tb,'instructiena1 plan-

ning.is an 1mportanf predictor of Library Jse. A]so a strong pred1ctor

of L1brary Use are students cloze read;ng comprehens1on scores. ¢
L1brary’Use also figures importantly im the students readinﬁ(

comprehens1on scores.:
4

'




. CHAPTER VI

i

. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS'
" 1. Summary and Conclusionsv

" This eva]uat1on has focused on two maJor objectives. The f1rst
obJect1ve was to exam1ne the Bethe] Reg1ona] L1brary/Med1a Center as

an exemplary resource for severa] thousand Esk1mo ch1]dren of South—

western A]aska and the1r teachers,, -The-second obJect1ve was to ..;
"1

assess the 1mpact of the L1brary/Med1a Center on the learning out-
comes of. these children in- severa] areas: reading, language, and

overa]] academtc achieVvement. . ' qag

.

3

The Library/Media Center as an exemplary resource

Compared to nationa] standards. In comparison hdth national

: standards- for ]1brary/med1a centers, the Bethel Reg1ona] L1brary/

3

'Medta Center exce]]s 1n several respects
Most outstand1ng are (1) the ‘deTivery system, (11) purchas1ng,
and (i) the basxc co]]ect1on ava1]ab]e in the Center. The J
‘:,de]1very system deveToped by the D1rector for getting thousands of
Tibrary and medﬁa 1tems to. 32 remote village schools annua11y is
a notabﬂe ach1evement . A substant1a] maJor1ty of teachers who
place orders report that they and their students-usua]]y receive
materia]s within one Week of ordering This eff1c1ency 1s “na sma]]

ach1evement when one cons1ders the severe weather, d1stance, and

~




transportatton constraints under whih the'system operates. S :
; . -f: " Intimately related to the high quality of the de11vexy and ;ceess

system s the purchas1ng plan 1mp1emented by the D1rector By

nat1ona1 standards, this purchasing system also is iydged to be super-

“ior for the spec1a1 c1rcumstances of the Reg10na1 Library. The pur-

.

- chasing system is characterized by (i) comp}ete updat1ng annually, -
v(%i) the highest quality materials, se1ected on the basis of American
. Library Associatiqn guidelines for elementary school collections, and

o~ (fii) complete and well-organized inforfadon in each village class-
3 I ©

's - . . . .
P lection. These features ha%!@@éggkachievéd by the Director's

4
to purchase the complete c01]ect?on conta1ned in the Bro-Darf

E]ementary School L1brary Co]]ect1on Cata]og By haV1ng the complete. -
co]]ect1on avaijla b]e in the Regional Center, and by u‘

. annua]]y,,tne D1rector has beeﬁ*ﬁt]e to p]ace a cuy ent Bro- Dart

S catalog in each c]assroom with assurance to the fsers that they could
count on receiving any order placed from the catalog. While some

observers might'view this approach as embodying possib1y'unnecessary

expense (e.q., rot a]] mater1a1s in the collection may be equa]]y in »
~

demand) the a]ternat1ve'wou]d detract substant1a11y from the kind of - .

4

Q‘& serv1ce that users ‘have been rece1V1ng The a]ternat1ve would 1nvo]ve

R the librarian's cqns1derab1e devotion of‘tJme to -making selections

| " from the recommended co]dection every year, and to the preparation of
a compléte and well-organized ‘catalog of comparable quatity for use
by all tedchers and students.‘idust the clerical tasks alone of

’ ¥ “} N (3 .
" preparing such a catalog are presently beyond the staff size capabilities,

L]

~ o Ri5
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'to say nothing of the protessional attentign”such an undertahing
'would reqngggi In addition, the ‘collection would then he that
‘judged by the librarian alone be most snitablez out of all the
poss§b1e selections that <ould be made. While the\present Director
possesses the professional training to take on such a task, tha,—
time and training‘of c1erica] heip that would be needed to accomplish

it would subtract dir/ctf; and substantially from the time currently

/ s

used’ to JCCess1on materials and get them to the users as efficiently— '

-

.as/possible For Library/Media Center users as remote and as widety

" scattered as the-Alaskan user population, a shorter overall period
of availability of nateria1s, a longer de]iVery time for orders which

are placed, and a restricted range of resources could have serious

L,

effects upon therinterests of the population in dsing the Center.

I3 ~N

With the current p]an in operat1on, c1rcu1atlon has stead11y

Y

”. 1mproved meaning that ever-1ncreas1ng use is being made of the

resources now ava11ab1e . i g

. Yhile the current co]lect1on surpasses 1969 nat1ona1 standards

e
in quant1ty, ¥t 1s within about 25 pcrcent of current/fd975) stan-

. dards of 40° 1tems peér pup11 Resources are substantial. » but hardly

. extray/gant espec1a]1y considering the educat1ona1 needs of this.

popu]at1on. . p - ’ a.' .

! 5

.

- Next to having-a comﬁ]ete, up-to-date quality collection and a ’
library/media staff to run it in each village school, hav1ng the

Bro Dart cata]og and its complete-collectlon ava11ab1e from the Center//

.

“‘seems to be the most pract1ca1 and beneficial a]ternat1ve for all

-

concerned. It means that users, children and' teachers alike, have -

~201-
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. s {’
the equivalent of a comp]ete card cata]og of a w1de ,range of qua11ty

'mater;o1s ag their f1ngert1ps %t all times. * . ST e
In staff1ng, product%on,/and fac111t1es, the Regional L1brary/

' Med1a Center fa]]s short of national standards in terms of quant]ty,

but not qua]]ty Profess1ona1 staff and sophisticated product1on

capab111t1es are availabTe in the Center but staff 1s extreme]y

11m1ted in size for the kinds of serv1ces such a fac111ty could render

~

Not only is para- professlona] help 11m1ted in number, *Sut it is -
character1zed by a h1gh rate of turnover This turnover is owing,

.for the most part, to home and family ob]]gat1ons of the native people

.~

employed. Such turnover, of course, requires the .two pxofess1ona1 €

-

staff members, the D1rector/11brar1an and the media spec1a11st to )

S

devote fa]rly regu1ar amounts of time to tra1nang new ass1stants, e

/1n~add1t1on to 411 of their regu]ar wdrk load. The staffing is at':;> . ,/

best a th1rd of what is needed, accord1ng to nat1ona1 standards
o . A
‘ Fac111t1es are crowded, ‘with _some 11brary operations tak1ng place
even in the hallway. Shou}d staff size i ase, add1t1ona1-space

would definitely be

cher erceptions of qua1itv Teacher per

ished and 1mp1emented by the D1rector. Loch1'col~ f

4 .
i village schoogs are seen as far less desirable for many
- - a:'i{ ' ) . / o - - > {
o RN ‘

-~

School stgff members* responses to a quest1pnna1re reflect genera1 )

R1%7 N R
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’

enthusiasm and admiration Aé; the Regional Center The delivery and

access~system 1s one of the features they perce1ve as outstand1ng
»
" Both the quality and the appropriateness-of the Center s mater1a1s

..

0 rece1ve “high teaqher rat/ngs Htgh]y positive responses .are

. \ -
given to\such items as (i) the teachers dependence upon the Center
for certain basic currTEuTum resources, (11) the students broadened

perspect1ves about the world, {(iii) student sat1sfact1on w1th maﬁer1a1$/'/“

.

.they order, (iv) better teach1ng effect1veness as a resu]t/of having
the Center ava11ab1e and (v )(tﬁe h1gh‘qua]1§y and ya‘pety_of mate-
, r1als ava11ab1 . | -

~ . While mag¥gtia chers aoknowTedge that they freq&e t]y use'the o
11brar;>hed33$ﬁ§§ev{<ls for student free tnme they respend even more; .:;o

pos1t1ve4y that the resources are- 1mportant to bas7c cbrr1cu1um S

5

~

' “Pfénn1ng St ' a‘ . ttn-'lw. C

N . [

X . : '

. The feachers are strong]y un1ted in, pos1t1Ve quest1onna1re resn'

A%
. . ¢ 1ol

‘-eponsgs regard1ng the benef1ts of the Eénter S materna]s to the1r stu--
.\.‘ 3./
dents"°1mprovement in some read1ng sk111s and 1n‘;oqﬂa1 stud1es, as,
E
.o wel] as to the students greateerart1c1pqt1on in 1ndependent readlng

» ‘)}
A*numbEr of7teaehers vo]unteer sc1ence as‘a %beecE Wh1ch is served

X

N espec1a11y we11 by the>11brary/med1§.resourceS*‘ Sa d?

v

 The teachers responséé’are d1vv6ed, sqme strong]y pos1t1ve,

. L) ‘} . . ..
some Tess pos1t1ve, and some negattve, w1th respect to the va]ue of-

@

“the resources for the‘subJects of ma&h fart 1tbrary skilTs, read1ng v

L comprehens1on; and reading 1nterests ﬁﬁ beComes ap
Do v N
~ further analysis invo]ving %%udents test p’rformawee, L1brary

s

f‘ Use appears,to/be/ﬁn~' portant factor 1n both read1ng comprehens1on
} \"‘ * /i i . -

’

o 1

-V ) . .
e .
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“and read1ng 1nterests among H1gi L1brar/ Users )

<

Ve "r . -

3

"I ' PN M .»;«4\“‘

4 E GThe impact the Regional Center has on the v111ages in-which the .

g

schoo]s are 10caUui1sra matter on which teachers are also d1v1ded . ‘ 3

°
14

. In some cases, teachers observe that parents are’ read1ng at home’ w1th

'v.

.~ ‘theéir ch1]dren and’hre buy1ng pooks for® the1r ch11dren to an ever 3

~

S gre\ter extent, as aeresu1t of the 1nf1uence of the Reg1ona1 Center

" N In.other cases, teachers do not .agree that such a not1ceab1e change
RS 4
-taken p1ace in the home 11fe of the ch11dre:> Th1s difference *© - - S

“in Oplnlpn probab]y ref1ects - d1fference in in v1dua1 school .;,- - d

-

po11cy toncernlng 11brary mater1als and “in how:Center resources are
’ used in the c1assrooms . o S o
Y - N . N . N
e, When g1ven an\opportunmty to recommend >nprovements for the

i d1cate that

- X
“ Reg1ona1 leharyas \temyeresbonsesﬂtO“the‘ ‘estionnalre

~&s’:4nfff most respondents dO‘not penc '“e that any 1mprovements are necessary

.
— ~ Tk
P » PO .

o %?:“ Rather they agree that 11brary servqces and resources are of: top o

() -

qua11ty, equa] to anysthey have seen before

In general, the percentage of pos1t1ve responses to the.Reg1ona1 3
B *

' %Center exceeds that of pos1t1ve responses by teachers to an exemp1ary

11brary sidied in a mijor 11brary eva]uat1on effort descr1bed in o
: the Kn report (Su111van, 1968) o _ ‘ . ® .
. co. . .. . \ . . . . .
.. ‘ . . . '\. RN .
.Conc1usions. Rhe_Bethel Regiona]‘Lib&ary/Media Center can be

genera11y'eva1uateq as an. exemp]ary resource ‘and service, given the

L

A ‘un1que c1rcumstances and spec1a1 audience being served. It cou1d
‘well serve as a mode] fortother remote arcas with similar educatnona]

\needs An 1mportant key to 1ts success obviously lies in the quality

- e,

e - 1 - |




Improvements i the areas of staff. size and space for faci

¢ . . L

wou]d bring the Regional Center 1nto c]oser a119nment with nat1ona1 .

- standards, and would 1ncrease the potent1a1 for benefits to the\stu—

- dent populat1on : ~ ) - 3
2 NN N . . : s ’ ’ t
The impact of L1brary/Med1a Center resources on student,1earning
oL . utcomes

'

(PR R - . N B > .
v . < N N

Reading. Students in second through sixth grade in 12 Sample . °

) /schoois were\caEEgorlfeda:s H1gH Library Users and Low L1brary Users, AN

jon basis of average &nual PGP~PUP11 orders p1aced With the T

o '--'-- ]~EEnter S
i,fj; The read1ng comprehens1on of‘these stu' {as tested u51ng -

T .2 - e S b

..7» [

PN
Pr— -

o ) On the c]oze tests of read1ng comprehens1on High warary Users ;’ - :

f scored s1gn1f1cant1y h1gher than Low Library Users at every grade level

o

- from two through six. High Users' scores were genera11y twor to” three

t1mes higher than those of Low Users.

¢

Few of the students achieved scores indicative of either the

&

independent reading level or instructionalfeading level, as these
are traditiona11y defined, on cloze passages at the readability levels

for the grades in‘which the"students‘were énrolted, While both 1an- e

ki . N . ‘i«&

‘guage and diaﬂect differences may be,partdalTy,resoons1b1e for this -
'situation, children who are Esk1mo dom1nant in ]anguage and are also

H1gh Library Users outperform Esk1mo d\m1nant ch1]dren who are Low, ~ .

. 'l + s -
. ' [y v * . . -
, ‘3 . - -~
t N
. .
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%
of fhe,wdr]d gtﬁe netoork of.meanings:the reader btingsvto the.
. task of reading), and certain curricular vamiah]es probably share
tn~ﬁespopsibility for these overa]]'reading comprehension oerfor-
mance differences. .The extensive- resoZ%ces of the L1brary/Med1a
" Center can be 1nva1uab1e in he1p1ng to overcome th15\s1tuat1on

_.Notion}y through books, but also through video taped 1essons f1]m-
str1ps, mov1es and” curriculum-kits, the ch11dren‘can ga1n 1nfooma-
(t1oq about Alaska and the world beyond. .
/ The cultural orientation (Alaskan or‘non~A]asEaﬁ) of,gloze
assage content appears to$make little differenee in students’ read-
ing comprehension scores, Mote impottant to‘stuoent 6erformance are [,

the readab111ty levels of the read1ng materwa]s., The h1gher scores

" content w1th1n each graretleve1.tested. tower scores for.both gnqops
7 at eiery owao? Tevel appeqr to correspond to’the more.oifficht

_ éioze passages, -in tekms.of t readabi]tty']eve]s of the passages.
The. Bro-Dart catalog classifies the items it cootains by reada- '
bility 1eve1 it is evidently very important for teacoens td use .

this 1nformat10n to guide student se]ect1ons, 50 that these ch1]dren

will be.able. to .enjoy and benef1t from the materials they order. .

* Another 1mportant~featug§ of the students cloze test performance

is that High Users attempted;to fi11 in maoy‘more.blanks than did

Low Users. , Low Users averaged about twice as many b]anks left empty
‘ as‘High-Users; in a randoo3samp1é'of,a11'fivetgrade ]eve?s; tyo ‘

- through six. "This characteristic of High Users may be taken as an i

"1nd1cat10n of confidence, of w1111ngness to try even though ¢orrectness p

2‘31
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““jssmot assured. As good risk-takers, High Usgrs appqrently achiéved

— e many more right answers in their c]oze tests than did Low Users In
‘the long run tth character1st1c should continue to bring the High '

Users many more "w1ns“~than Low Users will dchieve if they cont1nue s f% L

.
o

- as poorer risk-takers. ‘

Hhen quest1oned about reading preferences the H1gh Users and Low

' Users demonstrate severa] notable d1fferences ..They also exh1b1t

e

some important sini]arities In terms of the numbers of top1cs theyf,
v 4

\;o;\SSers in “fourth and. f1fth grade, _ _
i _“grade. om:yer, in terms of the k1nds of ;ob1gs most»pref red and

<
— .____,.,..‘._., _7 et S ST

- ]east’preferredsgﬂigh and Low Users~are much\nmre'af‘re than dtf-a»~‘~ =,

¥

>:-a»~, 7 ferent. Compare' to erlcan ch1ﬂdren;of their own age and grade -

e el

——i -¢—¢-=-;$~—

]eve], the {laskan. ChT}dre" Of bOth groups, exhibat more s1m11ar1t1es U

*

than d1fferences on thi>matter of the kinds of stor1es they ]1ke to . B
: . N
read ' o e, - .

r"' ) o i LAY A G

L1

ngh Users deve]op a greater breadth of 1nterests, as “vel! -as more .
'4?? gprof1c1ency in read1ng ‘The k1nsh1p in terms of read1ng ‘nterests .
that H1gh and Low Users share with each other, as well asl with N

ava11ab1e to the Alaskan ch1]dren

One other d1fference exhibited between Hi ..and Low Users is 1n R

~

their attitudes toward jndependent reading Many more H1gh Users »_' e

than Low Users claim to Tlike 1ndependent reading as -a favor1te . T

\ .‘ : , " . _207- ...t : o -




activity. Low Users more. often agree that’ 1ndependent read1ng is

‘s

"fun sometimes.". Anong both groups, students who don't agrEe that

.fg‘

1ndependent readqng is a favor1te activity or t 1east fun somet1mes,

. for the most part do agree that it is "good for me.* i’ '} - ,-f.'
A vast maJor1ty of both High and Low Users in fourth,,jhfth
~and sixth grade agree that they 11ke to Tisten to stor1es their . .; '

teachers read a]oud to them. A nUch sma]]er‘percentage agrees that

¥

teachers read a1oud daily. Sto;?/tlme by the teacher seems Tmore often'

|
to be a. week]y event Among begefits students cou]d derive, from a

da11¥ story t1me'are 1ncreased fam111ar1ty with (4 )ethe sound system, o

“Q’ - (jt)“the\&tructure and (111) the mean}hgs, of—Eng11sh as wéﬂl as;;“'*‘”i- S

- O TV

. :_ .- ”. '4 " 7- '_'4 . 4—'-——r~' ks B e ET

wtth 1nf\rmat1on;about the worid ‘1;;;\;¢1w::£~_* ;";‘ e

- A‘—rb‘—v T 4*. - e

\‘“"“Ihe‘differences 1n numbers of readtng pref“rences se]ectéd b@k ’:. A

\

H1gh “and” Lou'UseBs do hOL appear to hav’““*d1reci_re]at1onsh1p w1th

e S ] LN

—_— I P

'the1r read1ng comprehens1on scores. Rather the d1fference seéms to s

2 ¥

11e in the amount of read1ng the ch11dren do ' ) .

In genera], the ch1]dren of both groups are character1zed by - ° R

~
s " -

pos1t1ve attttudeS/toward re,ding«agd,begng read a}oud‘fof‘a grat1fy1ng »

‘f1nd1ng in 11ght of the reﬂat1ve1y 1ow overa]] read1ng comprehens1on
. \d 2 . s . 3
" scores. - '

Sy Language. A]ong w1th'standard (exact word) scoring of *the cloze

C
tests, . severa] kinds of ana]yses.were made of the students errors.in
N ¢ - » » 4

. s ' , o

filling 1n?the c]oze test b]anks ’ 0 - T .

PR A ) <
. When 1anguage dom1nance was cbns1dered H1gh User EsP1mo dom1nant

¢ £

students 1n gwades two thrbugh 51x ma&e errors - s1m11ar-tn type to.

-

"~ those made by Eng]1sh domlnant stydents, érrors wh1ch are typ1ca1 of

,.:_,»—» o ° . - 28‘) @/'

N
- v E . . o

“~

R . 208 .- 8




N Y . ._.-7_’\’

-

.ofvthose made by nonnatTVe speakers of Eng1jsp. The role of the :
.Library/Media.Centqt.as a provjder of implicit language information 15.
suggested with these findangs

When students c]oze test m1staPes were ana]yzed for their
- appropr1atenessr1n (1) part, of speech, and (11) meaning, Hrgh Library -
Users a1so stored s1gn1f1cant]y h1gher thanNLow L1brary Users in
grades’ tvo through Six. Uh11e both groups showed about the same -
'percentage of 1mprovenent from second to s1xth grade the H1gh Users e
,;beganculth a- higher percentage of‘appropraate errorsc1n second grade,
_Both in syntax (]anguage structure) and 1n-se;antdcs (meanlﬁ“) - - —~3;;‘i;:
ana]yz1ng the pattern of 1mprovekent in ma&1ng "good" m1stakes from
second to.s1xth grade, it is, ev$§é3x\fhat High User teachers prov1de
| substant1a11y more read1ng 1nstruct10n<t3me and more t1me for reading - =Tj,c—47’f
sto;;eswaloud to their students than -do Low User teachers. . Low User
teachers, part1cu]ar1y in ‘the pr1mary grades, average mofe t1me in .

.1ess -guided reading and language re]ated act1VTt1es such as 1ndepen-

dent read1ng t1me mov1es, fi Tmstip .nd v1deo tapes. The H1gh

User teachers use of read1ng and 1anguage 1nstruct10n t1me appears

n.\l_““

to correspond to h1gher scores for the1r students in making "good"

r -~

m1stakes whén com to the Low Usex;stu- N errors. Low Library

, St“de”ts shiow improvem@it in the. k1nds of mistakes they make hen —

*

e,
- ~.

there 1s a correspond1nij1ncrease i the amount of ‘time the1r teache
C

give'to neadlng instruciiion and to reading stories to the’ students

_ In_ the c]assrooms of H1gh Library Users, there is eV1dent1y a,
C— - M\a . ‘.‘ ) ot . ] ' .
. Coa209- 0 RIT . L v
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much- stronger focus of attention on reading-instruction as vell as
on reading stories a]oud to ‘the Ehi]dren. .The contrast between High -
and Low User c1assrooms is part1cu1ar1y strong in the second and

th1rd grades dur1ng which t1me ‘High User students gain their advantage

N over Low Users in making much more appropr1a te m13takes on their

. - S

c]oze tests. N . .

4

take more advantage ot;tlprafyfhed1a Center resources, but they shou]d
/
also ser1ous]y consider giving a greater proport1on of time to read1ng

ion and to reading a]oud to the ch11dren Th1s comb1nat10n

— - <«

ZT T s, ev1dent1y Secked: well for-Htgh Use,rs. S

- An area in which no notable differenées appeared between High and
ibrary Users is that of the‘frequency ranks of the words they
chose to ft]] dn thetr‘c1dae test blants The students, whether
Esk1mo or English-dominant in 1anguage, and whether H1gh or Low Users,
exh1b1ted a ‘pattern like that of native Eng11sh speakers in general.
That is, they chose the vast ma30r1ty of. their words (86 to 90 per-
cent) from. the highest frequency ranks of Engiish words. - 1his ana]ysvs
was based on a computer-assemb]ed ana]ys1s of English word frequene;es
_’ of over 80 000 words (Carro]], et aﬁ 197 ) Th13'f1nd1ng 1nd1cates
that the A]askan ch1]dren, whether dom1nant in Eng]1sh or Tearners. of
Engﬁnsﬁ=33fa=second l@ggggge, are very much alike in thetr sens1t1v1t1es
to the'irequencies ;;\dtcurrence of English Oords: It a]so suggests
,-»»'Q that the‘collect1on of ]1brary mater1a1s, in wh1ch careful attention
| 37 is given td@readab1]1ty fevels, is as appropriate for the’A]askanr‘ )
children as for American EngTish-speaking ghi]dren anywhere.
. s 225,
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.
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‘~Academic achievemeﬁ%. ‘For students in all 32 schools, academic

achievement as_measured by the Metropolitan Achievement Test appears

to have improved from-the; year .in which the Library/Media Center .

. wﬂyyk

began (1971-72) to the 1974 75 schoo] year ]he imoroyements are

stat1st1ca11y s1gn1f1cant in most ca§es, and are greatest in the

1anguage subtest, w1th,the reading subtest fo]]ow1ng There are also

" improvements ref]ected in the battery tota] scores over the four-year

’&'~
oo

-period, SR

= -
e & - - 7. - "‘*‘“.

' Uh11e 1t cannot be assumed that lerany/Med1a resources are

sole]y respons1b}e, the ava1]ab111ty of these resources can be safely

© assumed to have p]ayed an, 1mportant ro]e part1cu1ar1y in those class--.

.

roons.uhere*L1brary Use.1s high.

Predictors of Library Use and reading comprehension., In the

_ matter of what c]assroom var1ab1es seem to have an tmportant relation-

sth with L1brary Use,ﬁthree factor§ stand out First, the students'

cloze read1ng comprehens1on scores.pred1ct 15 percent of the'Variance'
\ -

in Library Use figures " In add1t10n, the amount of time a teacher

g1ves to specific 1esson glanang comb%ned—wathAthe~te 's att1tude

o o e

toward spe€' lceleSSOn plann1ng 5 an important pred1ctor of - L1hrary
_Use. A]ong with these var1ab1es, the amount of t1me a teacher lees

to read1ng 1nstruct1on in the c}aSSroom 1s a noteworthy pred1ctor of

1Y

L1brary Use In contrast the amount of 1ndependent read1ng t1qE‘a

prov1des is not.a good prechtor of Library Use, nor is it

Al

good predictor of the.students c]oze reading comprehens1on scores
jor var1ab1e f in this study to pred1ct

&.

H
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to read1ng 1nstruct1on also an.Amportant var1ab]e

-

Certa1n f1nd1ngs about how teachers d1v1de the1r t1me for various.

i

reading and 1anguage act1v1t1es help explain ssome of the relationships -

between L1brary Use and readﬁng comprehpns1on scores.

Informat1on from a quest1onna1re to which teachers responded was

ana]yzed in terms of the amount.of time teachers g1ve to four main

it

read1ng/1anguage act1v1t1e§;(“‘xhd1ng 1nstruct1on, read1ng a]oud }d”“*ﬁ\ )

.

the ch11dren, 1ndependentA&ead1ng by the ch1]dren, ‘and ]anguage—

related act1v1ty (e.q. > mov1es f11mstr1ps) o -

MR Y

Htgm L1brary Use second and third grade c]assrooms rece1Ve about

:

~ h1gh Use teacher;, " 1ally tn the second and third grade, in g1v1ng
the1r students 1ndependent reading time and other less- gu]ded language-
related adt1V1ty The anona%y\1s that Low Use students 1n these-

grades do /\TJseem to be prepared to benefit Very»much from indepen- i

C T }
dent reading t1me Rather they appear to need gu1ded instruction 1n

read1ng, and probabBy c]ose teacher gu1dance (exp]anatfon/and d1scus~

sion) when taking part in such act1v1t1es as viewing fv]mstr1ps,

movies, and v1deo”tapes.

-

Genera]]y, the patterns of how H1gh and Low Use teachers d1v1de
the1r total time for read1ng/]anguage act1V1t1es throughout grades
two through six correspond qu1te c]ose]y to the students patterns in

making semant1c and syntactic m1stakes on the1r cloze tests. The

. better, or more appropr1ate,{errors seem to correspohd to a greater - -

amount of read1ng 1nstruct1on and teacher reading aloud time.
297

-212-




‘are: gained. S _ .

‘{L

In addition, the v1ew teachers have.touard spec1f1c 1esson plan-
n1ng as well as the average amount of t1me they devote to th1s act1v-
1ty seems to be 1mportant to L1brary Use, and thus, to student
1earn1ng outcomes. 0rder1ng mater1a]s.from the Regional Library re-

qu1res some advdnce p]ann1ng, if the mater1a]s are to be 1ncorporated

into the curr1cu1ar exper]ences which teachers plan for the1r students,

»

If ‘the mater1gﬁs are‘to enr1ch a part1cu]ar 1earn1ng exper;enzé, or are

to be basic to a c]assroom 1earn1ng eVent teachers must/I ink through

-
.

p]ans for‘these exper1ences from a week to/two weeks 1n advance

Teachers who do not va]ue such ‘planning or who/do ndt give much time

'\

to it st111 order library materTals, but the va]ue of the resources
f‘»
~to spec1f1c 1earn1ng outcomes s not near]y S0 sure a matter as 1n

c]assrooms where specific’ advance p]ann1ng is h1gh1y va]ued More than- ’//;/

l

11ke1y, it is in these c]aseroms that 11brary/med1a resources prov1de
mainly for enjoyable free t1me act1v1t1es for students wh11e some
benef1t is probably accrued to the students' 1earn1ng, it is apparently

in the c]assrooms of careful teacher p]anners that the mest benefits

re i‘,\’.g

- k- K
- % . -

MY

Conclusions. It is clear, both from teachers' perceptions of
the quality of‘the Regional Library/Media Center resources, and from

measures of student learning outcomes, that the Regional Library/ .

By

Media Center plays an important‘educational role in many classroonis

in the Bethel Agency. It is a]so ev1dent that its ro]e could be
,Nqua]vtat1ve1y strengthened in other c]assrooms to the educational” -

advantage Of. the studemts. - . . w .

.
-

More than any other-single resource ava1]ab1e to all the ch11dren e

928 |
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ay s,

1n‘th1s region of ATaska the L1brary/Med1a Center can offer extensive ' '.

h1gh qua]gty resources in a varrety of modes, from books to V1deo-

4

< "taped lessons in many subJect areas. " .
é In those schools where the resources haye‘been weTT\expToited"
| - the students have obviously benef1ted The teachers who plan and
) 1mp1ement curr1cu1ar 1nte§rat1on of the T1brary/med1a mater1aTs -have-
made it cTear that the Reg1ona1 Center is an invaluable resource. ‘ 7’£i;;
ﬁf‘ S Il?i Recommendations SR )
. -4 : -t 0 ~ >

The recommendations made in this section are .offered with the

VR

;¢~ ~—Kan chi Tdren of the Bethe] Age if 1mp1emented The recommendatjons

-

.are in two main categor1es, one focus1ng on ma1ntenance of certain

| eigectat1on that they will resu]t in, educat1ona1 benefit to the ATas-‘
lad

features of the Reg1ona1 Library, and the other on 1mprovements that . -
- .‘ Z
‘m1ght be made. The respons1b111t1es for ma1ntenance and for 1mprove-

ents are divided among Bethe] Agency educat1on administrators,
///////////Kzeg1ona1 Library personnel, and the personnel staff1ng/the village
- \
i

‘ " schoo]s . ' T , , h i » -
'j. . ) . ¢ \\ E .8 // l’ﬂ,
\T, The -basic purchas1ng and delivery systems should be ma1nta1ned
as they have been estab11shed and” 1mp1emented by the Regional lerary

D1rector These systems’have made possible the eff1c1ent and thorough 1,

—— <~ . g

scattered and r‘note schools.

2

w‘; 2. The’ h1gh standards of profess1onaJ1sm~shoqu be ma1nta1ned
A
through /)e’cont1nued empToyment of a professional T1brar1an and a

professional media spec1a11st to d1rect the operat1on of the ‘Regional

L Teee

. 7
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i .
T

Library. (Dédica%ion, imagination and Sensitivity to the specia]
audience being sgrved are obVious qualities needed aiong w1th
speCific 1ibrary/media lnowiedge \ .
3. Additional staff should be empioyed both in the form of
: professiona] assistants‘for the 1ibrarian and media speCiaiistj and
g . in the forn of para- professionai employees " The sophisticate¢ ;
capabiiities of the media production part of the Cente? S, operation
fl should Be put to greater use than is now possible to heip meet the

~ .~;_,,._

;'»speCiai edUcationai needs of this isolated popuiation,/bnf/nithout -
: additionai asSistance the production potentiai cannot be attained

Additionai staff is aiso needed in the/i”brary part of the operation, >///;
R so that the profesSiQnal staff/hﬁs/time for much-needed Visits to, .~ |

“tﬁe Viiiage schoois Visits are important for deveioping/pefsonai

<
acquaintance with school staff for introductii;{pﬁ/new materials, for

~ assisting directly with curricuium planning,.and for demonstrftion of
eata]og-ordering details for the students’ aﬁong pther tasks.] L
4. ‘Trajning‘of new vi]lage/séhpol pensonnel, shouid'be'a high'f
' priority; aionp'with on-going in;serVice training In k;;u of personai
"Visits ta the schaols, preparation of a)Video tape series shouid be. ‘
Tnadehto acquaint teachers and students with the pgpcedhres required to’ -.;
gaih access to-and’ effective]y uti]ize.the’resoqrces Qf the Library/ o
Med]a Center‘_~ / Vo L i - ‘ﬁ S
5. In addition, the 11brarian should consi der making story-
"teiiing or story-reading video tapes which exemplify the- techniques of
- these activities as skilled librarians are taught them in their . .
professionai training Such materials could senveﬁyot Qniy to help ‘.‘

Q
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C Ta u s oL - 'T
'; te eacher g who have’ seferal d]ffer;§§4§ron;s of ch11dren to manage*ln ) Tl
! _ One c]assroom, but, coyld a]so‘se to dé@onstrate such techn1ques . -
ﬁ\' \,_ 4 / ,%;v’:, ’5_"“ owsppe® ] ‘ v "”'v
' for’ teachers who yant to 1§%rove the1rcskT]]s 1n story read1ng and #

-, 2 r - - St . . .
T story~te1hn9 CaE awm 5 : c e B e s
o 0 v 8 2N T

SR Among spec1a1sy1déo tape programs, Tanguaé@“Wessons“shonld EEETRAEN

“ e =g n et i -

Z;;ié;wtw be con51dEred for deveﬁghment by the ned1a operat1on. These cou]d e LT

be teacher tra1n1ng programs for he1p1ng ch1]dren:1earn a second '
oo Y N ‘ - :

PR Tangques and a1so read1ng and 11sten1ng 1essons us1ng ]1brary e

- - -

-

, mater1a1s to accompany spe’3f1c curr1cu]um programs ' ST

7. ’rlps by v11lage students to“khe Reg1onaJ Cen;er shou]d be ‘ R
X x5 v
1mp]emented to br1ng to }1fe the array of nesources ava1]ab1e to

o

them throughwtheTr c]assroom cata]ogs. The effects “of one such» _ ; ;
v1s1t by students 3Zre profound ac6§¥d1ng to school persqnne] L Ve
'8: Educat1on spec1a11sts at the Bethel. Agency shou]d work Lo

5,

A c]ose]y w1th the Center staff in he1p1n§/teachers become aware of

%

0 help teachers 1ncorporate 11brarJ/med1a resgyrces into the1r ///// .
/

N

many cug§1cu1um resources available in the Center s co]}eCtton. .

ether with Center personneT, the§ couﬂd make,and 1mp1ement plans . Y

.o L .
basic’ c]assroom programs to an 1ncreas1ng exfen . s
o / | .

- : LN .
9. Infonhat1on about the Reg1oé?§oL1brary/Med1a q/nter S ///f//ii/ &

-

4

.- P .
operat1on shou]d be made ava1]ab]ﬁ t6 other educat1oha] ag@ﬁt1es DEPREEE N
. ‘/ .
which may be attempt1ng to serve similar needs. D1ssem1nat1on of - ‘é
» .o L
1nformat1on might be accomph&shed through a brochure, moV1e or ., » ..
L L) .

A - 2>

v1deo tape. | ' S C R o

. o ) et
10.

,
7 .

Matexials now ava1]ab;e in the Reg1ona1 L1brary Center which ,,’ : ff

: are not 1hsted in the Bfo- Dart cata]og should bef@ata]ogued for . E .
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dissemination to teachers in the village schob%ﬁ Nume{ous V1deo-
$
taped 1essons 1n spec1f1c curr1cu1um areas as we]‘r as reaha (e G.s
\

mus1ca1 mstruments); would: thus be nore access1b‘re%c1assroom
e SRS . -
o 'use. et N

o
IS -

t_ . " ll- # 9
, . 2 S e

) . ) @ é'i%‘,
- ’-’8*%11{&1‘6&(:1]8{‘5 who *are currentTy devotmg r&]atwe‘ry smal] Z

ameunts of da/ﬂy t1me to r

ead1ng mstrmtmn -need to reconsader
_ the1r 1ong range goa‘ls for 'hetr; students.

.‘ .

»

Readmg proﬁ c1ency
P a key . t/o proﬁ c1ency in’ many other subject areas, and. deserves gre
75y 5at:ten°t1on in sbme cl $sroo

Kthan it 1s cU,rrent]y gett1ng
- too, broader erspec-t1ves on “teaching readmg a,ganeeded

Referencés
tcy Sﬁnth ar}d Goodman have béen made throughout th1s report

Po;mb]y,

Both’/
) awoul,d be 1mpor‘tant resources for teachers whose current and b/m

¢

s

D e .

. focus in teachmg be‘anmng read1ng rehes on d'sound symbo] c0rres- ¥
VLA |

pon‘dences. )

Chﬂdren oan bring severa] other maJor resgurces “to "
the ‘task of’ bngnmn

»
¢ .

-

?,v" y ' a'

g readmg, resources wh1ch are. equaHy as * -
. »
*vaﬂuabl‘e as their knowledge of the sound system, and perhaps even -

s more 1mportant. s,The profess1on§l references mentwng,d above prov1de
Al N

C.Jear 1n51ghts mto tms"matter. s S
. ‘,’"o‘. . & . . .
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N ﬂichgé] was sitting én -hi's mo’then:,g_ 1_5,5' | .

[

v ‘¢

Back Zﬁa7ﬁvr%h,\ggggrand forth they r0cked AU ) ',; _ .;; ::

e ‘

' "Let S get Do]]y?“ sa1d Michael. '1 'f x5 ;ﬂ‘ < ,w*‘:\' . S

- D ! ] DV:{ ‘ ) ~ g,i:“‘ | ?'. . e

Soon- Hichael an&“DoT]y‘were'on : Tap.. . T ‘
-—r\\“\ - . i “ 1 //,,-/' , . ’. .

. Back and fdéfﬁ;’baék and . L .z they rocked. . L o
B 3 - T : [ 2 ‘a &Y . . T ]

- . . ) — s .. v
< M - -

"Boat needs me," said
o . ' 3 H R ' | . ) -

—— . -,

- «
e . - . ' . *

chhael c]]mbed back = "7 " Mother's lap\with Boat on = -

...‘_

CBacke— v - ‘ forth back and* forth th ey roéked T U

3 AR : -
Moo a7 want my relndeer blanket,”=said Michael. ~~* _ =

T g T T =, ' . -

1 (*WWM~ v Coe
ST L Michael:tucked his reindeer b]épkgt around
. 8", O R . . . . ‘ N K

P : e -~ and D(ﬂ‘]y.« . - . ) .
_'Back'and forth, thexf ',‘ ¢ - :i‘Wbckea.on'Mother's'lapu~ - : . :
BN ;‘ o _»__J, 101 .\‘. K ..‘ .r _ ‘ ) . N
"Puppy wants : éome too," saig'Mic ,°1J‘ ~
I R -
/ ‘ ﬂx

* Michael and - / ] and*Do]ly angd Puppy ali cudd]ed .

»

;.
Z

* the réindeer blanket on Mother's lap : :
.13 - /
> ' e . o,
-~ Lo ) N
, . ~223- ‘ o
* Ka) .
S ,78 e
- - ' ) N hd i o ]
. e ’ '.' Fe . L s g - [ il
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-

*
. ‘x{{-\_

”Boat _and Dolly and Puppylge?gkh ‘ ‘Michael's arms?

’ (aqd.forth,.back and forthflthey

-~

T3

‘ ) ’

n heaf Baby: ctying," said Mother,
P . ¢

-
—
. S~
' .
-~ PRy

u g 2 1ike to rock, £00.™"
— 16 °

-
*
-,
=t

“There isn't. 8 said Michael.
17 . N

. "

’
° - - -
w

. i

and Baby both snuggled close to _

¢
.o~ )

o

}.

g “f{ - . 20

¥

L

' : - iR : E
" the reindeer b]anket;wrapﬁéﬁ}»ff them al],

2

Back and forth, back . o forth, £hey foékéq.
. . - 22 , Db

o,

"It feels good,"
-

Michae].
23 T

v . " -
N . . " -

’Hié mothg; gave him a

-

. "You khow, it's a funny thing,
24 . . : '

[ J

v

ﬁhi§pered; but there is always room on Motpeﬁ's lap."

THE END
N :‘:. __,_,/‘/
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-Cloze Test
Answer Sheet

-3
-

Mothar‘s\

R

- forth,

. Michae]

-

-
v

carefully
'Boat’
all

Boat
benéathl )
Back;%)'
rocked
\'}g,ijhe'd c

17.~$rqom

18, Michael
19." “Hother
20.

T- 21,

satd

_Squeeze -
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BACKGROUND - INFORMATION

BETHEL AGENCY: TEACHERS
g SPRING~ 1g7

Sehoo; _ 'o T },
A. Teacher Background ) L - ‘ o -
1. Length of service overé]] (Check one) -
1-2 yrs. —-—4:3-4 yrs. __: 5-9 yrs ___10-14 yrs. . 15+ yrs. ___:'
. 2. Length of -service in Bethel Agency (Check one) |
1-2. yrs _ 3-%yrs. __ 5-9yrs,. . - 10-14 yrs "]5 + yrs. .
3. Length of service at this school ) i' ' S _f
1 yro T 2- 4 yrs __;;; 5+ yrs. __:__ o ;' .
b Grades.yeu are now teaching (Circle) - .' N E
[k 1 2 \3‘4"'5 6.7 8 9
%;‘ Number of students in your c]ass(es) (wr{te the grade(s). in appropriate- -

blanks.) ' -

. ~

less than 10 __ - 10-15 . ]é—2q§ . 21-30 More than 30

> " * -
& A -

.B. Classroom Program

» 1.

Approximate datty class schedule (e.g. today”s)\ Adjust times as necessary
to prov1ﬁe a general 1dea . _ ‘ S
8:00 a.m. . P . 7 10:30 a.m. > s -
L o ' ~
8:30 a.m. _" B 11: OO a.m. i
) e B ‘11wam -
9:00 a.m ' | -
. ] j. i . . ‘ \’. *——r .‘J
_ T L 1:00 pam.. - :
. ° . . 5 - . ' & -- T . . )
"9:30 a,m, - . - - . . ]:30'p:m ; =
L - ' ‘j, gﬁZ 00 p.m. . o
10:00 aun. . o 2 30 p w % ,
T, " ' A o) ' o ; /
S o 3:00 p:mb - ‘
’y S r'~ﬁ241 3:30. p.m. "??QV i
- LI — ) e : N v o
=226 . ., '




.»Z. Chéck subjects taught (or regularly teacher gu1ded) (da1ly or weeka)
. f~ in your classroom. «7““ . v

. r
P - ;

(Check one) o M1nutes

.

s - Lad

R . Daily ?eek]y . 30950 60+
Science - R ; Ny : . X

Math (Anithmetfc)f

Soc131 Stud1es

Mus1c

Read1ng

Language L
(Composition,

- me han]cs, oral,
etc.)s ~ , .

Edg]ish‘q .

Art ‘ ‘
P.E. and/or Health ..

* Student- Independent
T1me

‘ e
Other‘(e“g Story
time’, movie or
filmstrip time,
etc. ) Spec1fy

~ A »

* -~

' Use- of 'student independent tiMe: (Genera1, approximate)

—

D‘gw1ng or other “ {”\15-30 . 30-60 60+
art or craft g T :
activity. . L

Daily - weeklf ,-Act;V1tz 4 _Time

“Conversation
!

Games (e;g: checkers)

Read{hg for enjoyment
" Research (independent
projects) . ..

Other (Specify)

PR

F

242 "
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. - . s o hd
/} . K

8. Téxtbooks or curriculum series uscd ‘Grade Tevel and
Puhl1sher series - » Y ’

Read1ng

Science

Math

®

Social Stud1es'

,Language

N

Hea]th

Other

Teacher Preparation: «Prd?essioha] Maintenance( .

A

1. Check the approx1mate t1me'y@u spend in p]ann1ng yourwprogram.

JDa11y. 1 hr - 2 hrs. - 3 hrs. a¢ o

Néek]y: 'T-3fhr$. * '4-7 hrs. - - 8-10 hrs. :Mgre:than 10

. Avai]ab]e‘plannjng tjme is;

Ample- - Minimal

i ©

Adéqhate __- :Inadequata

e e P

Please rate the. following planning and prepar1ng ac 1v1t1es il tefms of
their pr1or1ty for available time. Sca]e' 12 7 4 5 o

| 1 ="fighest ™5 = Lowest RO

Prepar1ng or arrang1ng c]assroom and materf Js

Specific lesson b]anning

_Other (Specify please)

Qa

og %4




/N! ,
~

4, Assistance for the teacher: P ase rate each of the fo11ow1ng in termsvf

of its, helpfulgess to you this i

. 1nstruct1ona1 program. , }
.2 . // 1= Most he]pfu1

A A
¢ P

g Adm1n1strd€g; o

/Q

ﬁther/géachers n the bu1ﬁd1ng
Teac er aide

ecretary

Parents who volunteer..
& .

. . 1 . )
Pnofessiona1 journa1s or magazines

____ Librapy/media resour‘ces’ "add ﬁrwces
Student he]pers
Othex

The atmosphere ét my‘schoo1 1s general}y (Check one or more) co

1. Exc1t1ngﬁ .~'2, Dynamlc ..r o i, 'gi‘,wlwu;»«f;"

‘3.$‘€reatiVe ( . 4 P : .
6. Dull, L
84

- o

RJeasant

o Bor1ng ; 'fDépressing‘

+ s >

’E.o Language‘ﬂom1nanq% of student5° Teacher estimafe for'the class.as-a Who1e6:
(Check one) & _ L ‘ R

Q . . P
. ] t’ *

S : ]///Monolingua1 E§k1mo é]1tt1e or no Eng11sh) ' ; "2,

a & - . ©
A

N 2. " Dominant E§k1mo m1n1ma1‘Eﬁg11sho e',:lf“y“

s P . -
x" . N \0&0 . .. o g

3., Balanced (aBout equal prof1c1ency 1n Esk1mo “and Eng11sh) = )

-

4, Dominant EB§11sh m1h1ma] Es&lﬁf_‘,aa’ .

5. Monoliggual Eng11sh (11tp1e or no Esk1mol
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A

e 4,

“To answer the next seven items p]ease use the followine scale: 1 = Sérongly Agree

(SA§ 2'=~Agree (4) 3 = Disagree (D) 4 = Stronglv Qisagree (SD) P .

) - \' * ~ N
4. \5\\Q\\‘Orders are usually filled accuratelv. . sooh e
5>\ Matetials available from the Center are appropriate4for my cLass(es)

7 6. Improvcment could. be made in the ordering and déliverv system.

Iy . R Comment: - ~ N
sz 7.0 It would be better to have a library collectiqn within my school..
S . ~.  Comment: . . . .

y . -8, In geperal, selecting materials and pla ing orders is toa:time . F o
o - . ‘consUming. S - T,
' . 8. In general, reiving and returning materials are problems. e, N
10.." In general, organizing mater?mis in- the »room once they are received
: o is a problem. ' é:’j_—a . . W o
-j. ‘/; ’ e s/ l ! o ) i §

Instrubtions:

) L'Grade 'L‘ev_elés)

'1{.

.

Tlcase respond,frankly to eaéb itep and mail the meleted questionnabre directlv R
" to us in the dttadhed addressed envelone. We gig the only ones who will See yeur - .
response dnd comments-but we dbn t need youf;naﬁe o . o
ro . . ’ .gi’g -~ : “F,". - : H:".

,Thanw‘you forgyour paxtihipation and assist ances . s, & ' )

* LEARNING RESEARCH AQSOCIATES

QUESTIOV'AIRE oy LIBRAR?/WEDIA USE O ¢

. 3304 Roma N. E. ”f' LA
Albunueroug, New Mexico 87106 - > "'»a
e

.%o

Tak . . S e

. . A 4
< .'

,-é A 4 e 5 o4, "

» »

¢

. "o/ - ,*)./../g
To got materials from e Reyional Librarv/Hedia Center in Bethel*
(Check appropriate stat ncntsﬁ ’i' ‘ - &

& Ioselect angd- order most pf what comes to. ‘my classroom.

3 'vbo

My stuﬂent5~se1ect fLon ‘the catalohue and I write the ordérs..
é. I select on‘behalf of n¥ students gnd have somcdne wriée the
=7 order:

THe aide student helper(s) .~ a pargnt ‘ ,
<" ..+ 7 other specify : L Z .
B d. My students select and place their own orders. T S

L €. ¢I select and order what I want and students select and'orber
‘ what they’ want. . ‘ ’

o f.- Othei (or none’of the above? Specifv

- 7 w v o > . .
. a - S < v ' s ! L.
o 7, S . - € ‘ PO
Y S Lo “ PR
. ‘ 6 . ¢ 2 9 - ” p
1y i . SChOOl - ‘% A y,
EVID) v »

A. Delivervcsysten - procedurés for ordering and orpaniiing materials. }{?; " v

RO I T .1
) R : ﬁ yar
’ . =

4

AN ’

2] - - — / ” .
Orders are placed about ohce a week - About twice a month T
About once ‘a month Less ofter - [ “ ST -
. Orders are usuallv rcceived in less than five days - In about five - .

. days ' Within

seveﬂ'days Withinm two weeks = 4on
—————— ~

i

S ~230ﬁ““,ia




B Content‘of _orders” AT e T Te L ;‘i ' R
. RO . - ‘,_ & “ . . ‘s R
* I 3 ' - ’ K s B
- 1. Please xank the foiiowing materiuls in order of quantity requestedu - y
,a.'w - / Y o Vel < . S N o :
§ e a'/ BY you A . . %, ..0 ! 2 ” » '.'Q . e :( I .!‘- . N
e _ ?  /Books A L Film: Loops ,‘ e L St T
ol , sl Fllmstrip: s Recordings Wt Qf; N o?:
e : Mdvtes ° y »% ‘Kits .. Ve NP | ;o
. . ‘;/__3__; Video Tapes ., *. Other (Spec;fy). v Ry . )
- R h ST 2 o - ' b S
.M : :',.'_baw'By .your’ studbnts : - ELC ﬂ:.%-ﬂl 'ﬁﬁ'f:i‘</*‘ . T
RO . * Books i - . 8 mm Fidm Loops - & | L
R ﬁ O Filmstrip. “s . %' +Recordings" )
A T ¥ Movies” . .. Kits . ° 0 T . ’ ,
P I f %Video Tapes . Other (Specifv) - - Ce
L. @ : N
;-FleaSQ,u e th sceIe 1= SA 2 3=D -4 =¥8D, for’;ﬁe folloyinp 4 {tens., !
. \,.' . . - - 6 ‘s.‘ -
> ) Students are”usuallv satisfifd with the - materials.ﬂtl L e/tney
. : (Check 1 or both) order once they ‘receive® them.. -
"+ 3. A good variéty of appropriate_materials is.available for Seléctaon.
2 " 4. Materials from-thé Center Are used mainly for students indegendent
< ’ time, -,
P 5. 'Students are capable o usiny the. cataloguetand ordering_aporopria e
- ° . materials for themselfes. .
. . 9‘“(/ ' /' o / )
: Use.of méteﬁials (Please usg/the scale 1 =SA 2 =A 3 =D 4 = SD)
S 1. The library/media,services are helpful to me' in basicccur iculum
S . ;planndng £or various subjects I teach T,
. Commenté//9 ’
J 2. In freq entlx/ggng\and use profe531onal llterature/from the Center.
. Comment s . v . d .
. - 3. -Librarv/!edia Center materials help me provide enjoyable free tine
: activity for mv students, Comnent' . "
4. 1 benefit in mapy vavs as a teacnen from use of the lerarv/ fedia
L Center. Comment: - #o
B - 5, Please rate the following suogccts in/ierms of benefit to your '
R . students from incorroration of Library/Media Center materials. &
‘ ~‘Scale: 1 = Great Beneflt 2 = Somé Benefit 3 = Little Benefit.
ot 4 = No Benefit ~ -. ,k.- T Co o 7 " &
T Music S e T - Reading (Teacher-guidéd)
- .' Responsibilitvaj. . Social Studies -
[ ) S « for,property * , ° Math . T
L L Library §kills - : Art L ;“f
. « Independent -Reading * Other: o

. 6. In my room caring for 1ibrary materials is mainly the resnons;bilitv
' of: (Check ouné) : ;
Individual students who order them. . - [

- I orpanize them in a ¢entral location. RN
C - ﬂ A student librarian ° : .- -

i A . Aidc organizes materials and 1ooks after it o0
.ot e -~ ‘Other' . : T L,
’ ' . . : Tl .

N ) . .§ 246‘ e e " .' . P
s : . v . " v
» o . r’ . H . ) L3

L. \)‘ K] . . ' ) " ) A . » « - )

. ‘ . . e "~ . . . :23']- Y S C e o . : N
. L " M . et i . . . . . R ) - .ot .




(s aré more frequentllndenendent readers -as. a result of
tlie Regional Library services available.
students comprehend better what they read'as a result of beinq
able to select from:a variety |of naterials. -
I bave observed snec1f’ic improvements in mv st dents interest in
reading si'lce the Regional 11Lrary servic/s have been available!,
Comment:
. 4. » I have obscrved speciffc i"vprovements :Ln my students reading
B "ability as a result of using rratevials ﬁrom the Regional librarv. ‘
Conynent : / . K -
5.0 Library materials are generallv over the students. heads™ 4in terms
of lanyuage. Comment: - "~ P T T T .
6. * Library materials arc generally "ov"e\r\slie\s.tuden'ts' —heads" in eern_s
-0of content, Comnent' ) P - ¢ L
_ 7. Materials- received from the librarv havé generally broadened wmy-
T students perspectlve about thf: world Commént‘ « e

P > [ 33

8. lerarv/ iedia materials have helped e deslgn a better curriculum -

' for ny,students Comment: ‘., . _ e S —— P T

9. ~I am a more® effective teucher as. a direct result of having the
Re?iona Library,é\iedia services available. Conment' o '

i
14

! .
J.O;B"T\Ifavc_ altered Y class schedule to accommodate ordering and using
) materials from the Cénter .Co ment - , ’ '
11L.; Having our own school 1ibrary collpction would not noti'ceable affect
. the way I plan my program. Coquen : A
12. My students would benefit just as much erm ny progran ir we h°ad our -
“ own school library collectmn.* Comment : : . '
| 2
L R |
Perceived impact on the village (Use the scal l1=8A  3=4A 3= SDé

. -

——

o

»

I have observed'a definite iricrease in reading at home on ‘the’ purt
of my students. Comment:

Some village parent - are reaair\g Fth their ch iloﬂzn from library
books they take home. Comrent:

Quite afeu parents are requestin raterials from the librarv : ..
Comment: \ o

"%: A number of pareﬁts are brm'ing Foofs £ovthair, chd.l/"rmr‘m\(hemse}ves..;“ _

Comment :

© 5+ A number of villages now have TV sets probablv as(a Tesult of seeing
it dt school. Comment: - i . .

- . ) . N , ‘\~.'\ a

. . .\\ » .

Q:c‘ommended improvements \.\\ . . ¢
. ¢ ‘ h < .

Content of the materials should b r‘ade more appropriate

The lanpuafxe of librarv/r'edia materiagds should ,be more appropriate. -
for my studqnts - :
Pfocedures for ordering and recei ing of matc_rials could be nore
‘efficient. .

. A greater variety of haterials ap ropriate for my, students shoulﬁﬁbe
.available, oSpecify: o j *
The Library/Medla Center materials and services are ‘of top qualitv
equal to any I have scen. -

D R4

'+ -232-







~

S

,’_’

- ~ 0 - ',. '- .
v r*: . Te— ' e - T

Attached are tables zndwa“ﬁng etreulation fzgures and requesj:s . e
from the field for the three school Wﬂe Lzbz’ar'z has been r‘ ]
“in operatwn. - e R— N

—
¥ . T

i
Dumng 19?3_-:-74, 22% of trze ordez’s reee‘z‘veeLhad to be pZaced on.
- resetve.. This. nwna’ezf indicatées @ Zéﬂczercy s%zZZ anmaterials -
-and- espectcrﬁy in dublicate copzﬁf’ke fzgzrpe ta reach“*orm»mM,. -
i ouldba no_more than 10%. - . .o

Tha\wcrease in equests between 1971/72 and 1972/73 totaled 1,166 . -
0 of 27.5%; hetween 1972/73 and 1973/74 the ‘mcrease i
toz':aZed 2, 735 or. iﬂ%' . - ] ° ) n
As of September 25, . 1974 a totaZ of 2, 828 arders have been réceived,

this is already a 58% increase over the month of September 1973. v >
This ‘Lndwaues a’'contintied increase in demands for service. It also
indicated a need ip reassess the work-load of present staff and ‘
determine man-hours necessary to fill these requests.

'

C'wculatwn inereased 413%.1in F.Y73 over FY72; 31% in FY74 qQuer FY73,.

The rate of growth may be slowing down,.but it is stilh increasing

rapidly enough to indicate a steady gr’owth for at least two or three
more years. _ . . .

m‘\ v N . - ‘g‘, "'\

' Increased requests and circulation have been handled by nedrly the *

- opened there was little material processed and it was nec°sﬁry\~\ o ‘J)W_,
to process materials befove shipping. This swmuer saw tnventory . C e
completed in areas not previously cataloged. ﬂ,xpemeﬂced swmmer ~ o
help made . 1"723 deer’enco between summer-'73 and summer '74. ) N /
Inventbry statistics: _ : - o

' - : y 972 - 1973 197 - N
Books (V‘olumes) 9,502 15,733 .18,31h s Y
Filmstrips (including Sound F:lestrlps) © 1,083 3,323 3,771 - TN
Film Loops (Super &mm) ) , 102 Th8 - 895 e
Recordings (Records and uapes) : ) o 4,703
Study Prints g " T

“Pransparencies . . . : c o 34

. Kits T - . I . 26
Ga.{nes . . . : T
Filns - K P ) ) R ' © 16
Video-tape pr051 ams , o T 1,614
Realia -~ o - . . ' - 37 -

Slides . o P . . L o

same staff (one position added in FY74) since summer work has
been to complete processing of the collection. When the Lz&rm

TOIAL - - - .., 10,687 19,80k, 29,87 - =
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! REQUESTS -
Q

f1971/72 AUG’si-:“P OCT MOV DEC JAN
TEACHER " ' 77 466,.247 799
_“STUDENT L

1872/73 ’ o et B
TEACHER 858 712 482} 178}«2.8“1427 271 )
- .STUDENT, .. 119 ‘86 194 - 169 225" 6168 39 ;“ . 1,969
. e . ‘ _;*5qu6.

1
'

1973/71¢ - - L REE N @ '
TEACHER ,535 451 873 189" sha Sh7) 35 W31 00

STUDENT -, 356 2;34 31;5 563 1@3 631 48,05 21 3,238
s . r&e"* A :8',141

’14«
B

1974775
TONGEER 751 1,597

STUDENT - 45/, 563
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